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INTRODUCTION

INTRODUCTION

The title of this book may be overwhelming to
you, the reader—-as it is to the author—-for it em-
bodies everything there is in Judaism Talmud
Torah (the study of Torah) encompasses all of our
traditions, literature, lore, law, rituals, history, and
national being. That's obviously too big a subject
for any one book or any one author, so | shall
define a more limited scope for this volume. The
purpose of the source book you are about to read
is, to some extent, an outline of what makes up the
world of Talmud Torah and how you can set out
on a lifelong effort to engage yourself in it  The
goals of this book include techniques, suggestions,
and skills to help you become a better learner,
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more enriched by our heritage, and to enable you
to feel more a part of being authentically Jewish
We will not attempt to teach you particular texts
and how to study all of their nuances, except by
way of example. There are many wonderful
volumes which give very careful step by step in-
structions for studying a particular piece of classical
Jewish text or procedures in expioring Jewish
literature and tradition. Our method here is to
provide more of a handbook to direct you to
sources, show you what encompasses the study of
Torah in its braodest sense, and give you some
practical suggestions of how you can begin your
own study. This approach will enable you to in-
crease your own level of knowledge, commitment,
and involvement with the most important mitzvah
{religious obligation) of our tradition.

We are blessed with a system that is an or-
ganic whole, that is, one in which all of the aspects
are related to each other. Therefore, it almost
doesn't matter which sources we select from the
Jewish tradition to exemplify the study of Torah,
because any source can be a jumping off point for
all the others. Any entry point into our tradition
can, and should, lead you to every other part of
that tradition. This is part of what is implied by the
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following rabbinic statement from the Mishnah:1

21,12 X537 [3THMm A3790 IR A2 33 1A
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Ben Bahg—Bahg said, "Turn it [Torah] and

turn it thoroughly, since everything is in
it. Look into it, grow old and gray in it
and don't turn away from it, for there is
no better measure than it”

(Pirkei Avot 5:24)

This statement urges us to look at a text or
source, look at it again, reevaluate it, and continually
reinterpret and study it again Al through our
school careers we have been presented with sub-
ject matter in a spiraling way. When we were in
our first year or two of school, we studied math-
ematics using manipulative materials:. we counted
numbers by working with shapes that we could
touch and feel. By the time we got to high school,
trigonometry and algebra were realiy just more
sophisticated versions of what we had done in

1Classical Jewish texts which appear in bold print are listed
as part of "Great Jewish Books” in Chapter 1, where further
information about their contents and authorship may be found.
Such sources are indicated the first time they appear in the
body of the source book and whenever they are given as the
source of a quotation.
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those early years. At a certain basic level, all
knowledge is interrelated. All parts of Jewish life
and the study of Torah are interrelated, as well
Therefore, as we mature and dig deeper and
deeper into the wisdom of the past, we begin to
understand what is important in life.

Perhaps the biggest task of this volume will
be to convince you that the lifelong study of Torah
is as important a part of your life as any other
aspiration, goal, or enjoyment you may currently
possess. This book will be a success if, after you
have dug deep into it, you sense the treasure which
is there for you to seek throughout iife and the
legacy which will be yours if you do.
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CHAPTER ONE
THE RICHES OF TALMUD TORAH
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A Personal Legacy

Suppose you received a registered letter from
a lawyer telling you that you had been named in the
will of someone for whom you did a favor many
years ago. As a result, were about to receive a
very precious legacy, one that would change your
life style and open up worlds of discovery, excite—
ment, pleasure, and riches unimagined to you up till
now. At first you would probably be very skep-
tical, but after investigating further and realizing that
indeed you had been left this precious inheritance,
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you would probably become quite enthusiastic. |
bet as you just read the previous sentence you im-—
agined a legacy that was something tangible——great
wealth, stock portfolios, companies that might have
been bequeathed to you, precious gems, goid, or
silver. That's the way most of us would probably
fantasize a precious legacy, but legacies of silver
and gold or other material objects somehow don't
always have the permanence that riches of another
kind seem to grant us. Look at the following story:

7571 NTT DK YD :RPDPTA D1 137 NN
namm m5w 5 N K BIX 3 yao 90T
JAK DIpn arRn a0 0% ek .obw o
oMo Sun omdn Sw oAb yn a5 nanx
21PN 1mY MINY YT a0 S nR K
DMAK1 3T T oK g 95 K
O mm anx B 9% mamx nrbim maw
O%yaw nrban M BaaNy 3anm qoaHs
KoK Ty X5 i mipna kDX AT
X5 085 15 150 px BIx Sw anqws nywaw
XDR ,N191mm maw omax x5 am kDY qos
...ma%1 paw owym oIn

Rabbi Yose ben Kisma related: Once |
was traveling on a journey. A certain
man met me and extended greetings. |
greeted him in return. He inquired,
"From where do you come?” | replied, "l
come from a great city of scholars and
sages.” He said, "Rabbi, if it would
please you to live with us in our com-
munity, | would give you thousands of

— T e
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gold dinarim, as well as the most pre-
cious stones and pearis in the worid” |
replied, "Though you give me all the sil-
ver, gold, precious stones, and pearls in
the world, | would not live anywhere ex-—
cept in a community where there s
Torah.” Moreover, at the time of a
person's death, neither silver, gold, pre~
cious stones, nor pearls will accompany
him, only his Torah and his good deeds.

{Pirkei Avot 6:9)

There are gifts and legacies in this world
which we must watch over, protect, worry about,
and defend in order to enjoy them. There are
other gifts which “protect” us or "watch over” us;
they fulfill our lives with riches beyond measure
and do more to preserve us than we them. Such
is the gift ‘of Torah. Such is the gift of acces-
sibility to a richness of knowledge, life, practice,
and wisdom of centuries that embodies the study
of Torah for the individual Jew. As someone about
to embark on a new life experience, such as
graduating from high school and going into coliege,
you are probably beginning to formulate the goals
and aims and lifelong desires you wish to achieve in
the coming years. Up to now you have probably
been more or less protected and sheltered by your
parents and your home situation, but before very
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long you will go out and make a life for yourself.
The freedom of interaction with other peopie, the
freedom to choose profession, life style, and values
will soon be yours. Presumably your past ex-—
periences will influence you, and hopefully you will
make choices that will lead to a good life, one
filled with richness of spirit, not only material rich-
ness.

There are many overall goals that we might
choose for ourselves. We could choose to be im—
portant people, to whom many would pay homage
and give great respect We could choose to be
people of great wealth and privilege, able to do
whatever we want because we have the
wherewithal to do it Along with these preferences
we could also choose to be good Jewish human
beings, filled with a love of others and a caring
concern to improve everyone's lot here on earth
Many opportunities are a matter of chance; some
are a matter of choice. Not all of us can become
wealthy and powerful.  Not all of us have the
abilities to create great new projects and inventions.
However, all of us can achieve personal feelings of
self-worth, importance and, control when we
decide to possess the treasure and legacy which is
the right of every Jew. That legacy is involvement
with and the study of Torah:
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The people of Israel were given three
crowns: the crown of Torah, the crown
of priesthood, and the crown of royalty.
Aaron acquired the crown of priesthood,
as it is written: "It shall be for him and
his descendants after him a pact of
priesthood for all time" (Numbers 25:13).
David acquired the crown of royalty, as
it is written "His line shall endure
forever, his throne like the sun before
Me" (Psaim 89:37). The crown of Torah,
however, is designated for all Israel, for
it is written: "The Torah which Moses
handed down to us is the heritage of the
community of Jacob" (Deuteronomy 33:4).
Whoever desires it may come and get it

(Mishnei Torah, Hi/chot Talmud Torah 3:1)

Though many other opportunities in life are a
matter of being at the right place at the right time
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or having the right background, training, talent, or
money, the ability to achieve the “"crown of
Torah'—-to identify with a precious legacy which
originated thousands of years ago—-is yours by
right

it is a joy that may be difficult to understand
until you reach out and grasp hold of it, but it is
yours for the asking. The Rabbis even interpreted
the biblical verse "All who are thirsty, come for
water” (lsaish 55:1} as meaning that anyone may
come to "drink” the waters of Torah.  Truly the
study of Torah, unlike the teachings of certain other
religions, is entirely democratic and open to any
Jew who chooses to avail himself or herself of it
It can grant you a richness of spirit, growth of
mind, and sense of rootedness that probably no
other endeavor in your life can ever give you
Trying to convince you that the material trappings
of American society which entice many people
(possessions such as wealth, clothing, beautiful
homes, and cars} are only a small part of what can
make life worthwhile, is a difficult task. It's hard to
sell someone on a notion that they haven't tried or
felt for themselves.

Unfortunately, for many people reading this
book, past experience with the study of Torah in
Hebrew school and Jewish education has not been
all that positive. This may be primarily because of
the problems of language and the time of day you

10
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were asked to ciaim this special gift which you
have inherited We hope to show in the coming
pages that there are many ways of claiming your
legacy, ways which are pleasant and personally
stimulating, ways which can help you combine your
personal growth as a sensitive and loving individual
with career and professional achievements.

Ultimately, Talmud Torah is the study of
Jewish literature in all of its forms, diverse origins,
different styles and techniques. The study of
literature (taking the term ’literature” in a broad
sense} is an essential discipiine, since it helps us to
understand ourselves and others. Thereby, it en-
riches us and makes us feel more human:

One of the major aims of literary educa-

tion is to train young students—-who

have not as yet acquired life experience

and a developed sense of observation—-—

to penetrate into the inner life of others,

to understand each detail in the descrip-

tion of a person in order to see him as

a whole. After they have passed this

stage, they have to face another task——

that of evaluating and of judging the

. 1
depicted character.

In the end, only you can choose to claim your

1
Zvi Adar, HUMANISTIC VALUES IN THE BIBLE (New York:
Reconstructionist Press, 1967), 91.
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heritage. Only you can accept the gift which has
been offered by generations of Jews who came
before you. Only you can take that lawyer's letter
and openly and willingly receive what is rightfully
yours. As the following story about the Hasidic
Rabbi of Kobryn explains, only when the heart is
open to listen can words enter.

After the rabbi had finished giving his

interpretation of something in the Torah,

he thought that no one in the congrega-—

tion really accepted what he said He

explained why he felt that way: "Words

that come from the heart go to the

heart in all their truth. But if they find

no heart that will receive them, then God

shows mercy to the person who spoke

them: He does not let them wander

about in space, but they all return to the

heart from which they were spoken.

That is what has happened to me. | felt

something like a thrust—-—and all the

. 2
words thronged back into my heart”

| hope that there is someone to talk to in you,
the reader, so that the legacy which has such great
potential to enrich your life in so many ways will
be available to you and be heard by you.

2
Adapted from Martin Buber, TALES OF THE HASIDIM: THE
LATER MASTERS (New York: Schocken Books, 1948), 132
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QUESTIONS AND ACTIVITIES

To help you think about Talmud Torah and
what's in it for you, try some of the following ex-
ercises:

1. For you, what is success? List the five
biggest successes of your liferand discuss why you
feel they were successes. Then list what would
you like to be the five biggest successes in your
future and why.

2. List your strengths and shortcomings. In
Column A, list what you like best about yourself,
the characteristics, talents, skills, and personality
traits. In Co/umn B make a listing of those things
you would wish to improve, change, or acquire to
make yourself a better human being Once you've
done this for general characteristics, do it again in
terms of your "Jewish self” In Co/umn A list
those things you do as a Jew well, competently, or
enjoy doing; in Co/umn B list those things you
would wish to do if you had the choice or oppor-—
tunity.

13
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Column A Column B
(strengths) (shortcomings)

("General self")

MU HEWN =

("Jewish self")

O EWN

3. We hope you will live a very long and produc-—
tive life. Nonetheless, what would you like to have
said about you after you die, either as an epitaph
on a memorial tablet or as an obituary in the
newspaper. Write down how you would like
people to remember you or eulogize you after you
are gone.

14
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Problems of Motivation

As noted briefly already, America holds out
many exciting opportunities, most of which seem to
be centered around the fact that the "good life" is
achieved through wealth, status, and material com-
fort. Our educational system seems to work be-
cause we often need a degree to get a good job
to make the money to buy the "good life” Learning
for learning's sake (Torah Lishmah, in Hebrew), the
joy and beauty of study itself, is not considered of
value in itself, but only a means to an end. This is
hard for the Jewish people to understand, because
for Jews learning has always been its own reward.
Knowledge is its own goal; study has its own in—
trinsic worth. | would predict that if tomorrow all
high school students were guaranteed admission to
the colleges of their choice regardless of what they
did in high school, most kids would run out of their
classrooms screaming from boredom.

Motivation is not a problem only in Jewish
education, but in secular education as well
However, Jewish education is also asked to do
something not asked of other systems of education.
It must "sell’ Judaism and a different "good life"
which nobody really wants because we're all buying
the American dream that we see on television! In
contrast, most American schools are selling a
product which many people want to buy: education
for job attainment and material comfort in a very

18
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materialistic society. But you may still be a long
way from worrying about exactly how you will
make a living or how big a house or how many
television sets you will need. You may still have the
time and life space to enjoy whatever you choose
to learn for its own sake. The next few years of
your life will probably be the freest for you to en-
joy learning those things which you choose to learn
and, to some extent, those things which you are
required to learn. It is important for you to realize

that you are the master of your own intellect; you
" can decide how to use your mind and toward what
ends. As a matter of fact, on many occasions
you've decided that already by choosing to pursue
certain extracurricular activities in addition to (or,
perhaps, in place of) parts of the formal school
curriculum.

You have probably come to realize that ac-
tivities worth doing require hard work, effort, and,
very often, pain. |f you are an athlete, you know
that athletic competition requires tremendous emo-
tional, psychological, and physical sacrifice.  You
might work for months or years on end in a pool
for one minute of glory in the spotlight at the
Olympics. f you are involved with track and field,
you can practice for countless hours, pushing your
body to its limits for that one chance to jump far—
ther than anyone has jumped before. If you are a
musician, think of how many hours of effort you
have put in to your piano studies, for example, in

16
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order to give an audience one aesthetic experience
at a recital Our Rabbis understood the pain in-
volved in acquiring an important skill when they
wrote the following:

mb KXbx mminn Nk ke wb L

1Oy yvynw

God gives Torah only to one who puts
himself in pain for it

(Tanna d'vei Eliyahu, Ch. 28 [30])

Previously we mentioned that Talmud Torah is
really the study of all of Jewish literature. As you
have probably experienced from courses you've had
in English literature or foreign languages, the study
of language itself may be very "painful” It demands
constant attention and concentration to detait which
must be followed to derive meaning from very
complex art forms and ideas. The analogy between
what you've done as an athlete or a musician and
what anybody studying language does is presented
neatly in the following passage:

Poets are the athletes of language.

What we call poetic skill is the ability to

get the most out of certain capacities of

language that we all use in less interest-

ing ways——just as athletic skill in boxing,

baseball, dancing, swimming, or tennis is

the ability to get the most out of certain

bodily capacities we all use every day

but not so powerfully or so gracefully.
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The secret of both kinds of skill, the
poet's and the athlete's, is coordination
Many elements must be made to
cooperate to a single end. In the poet's
case. the elements that must enter into
cooperation are (1) the subject, (2) the
situation, (3) the patterns of rhythm and
sound, and (4) the various verbal patterns
and techniques that evoke a maximum of

T - 3
significance from a minimum of words.

These similarities may underscore the difficult
nature of the tasks, but the point is that the study
of Torah--a term we shall define in the next
section—~is worthwhile in and of itself and needs
to lead to nothing else but further study. As a side
benefit, study may lead to actions which make the
world a better place. But study for its own sake,
knowledge for its own sake, learning for its own
sake, is an uitimate goal.

7N mb e MRN KW LAY

T awkw Shawa oon XApPRW Sawa

1m5 Tnbn xan oSyb omr Pakkw Sawa
J1anx5

"Out of love” Perhaps you might say, "I

will study Torah so | may be called wise,

or so | may sit in the Academy, or so |

will lengthen my days in the world to

3
Robert W. Boynton, INTRODUCTION TO THE POEM
(Hasbrouck Heights, N.J. Hayden Book Company, 1965}, ii

18
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come.” Therefore the verse says [that
you should study Torah only]l "out of
love” [of God].

(Sifrei D'varim, Egev, [Finkelstein, 113])

The Rabbis went so far as to say that learning
for its own sake is the ultimate path to intellectual
freedom:

A fMwY INa pown 9o ik Kn a0
193 o5y Yow xHx ,my kD1 mann omaab
,DIPRT AR MK QAR YT K a9 N 13
NX MHNwn ,MpHiT DK ARYn  [PN3n DK 3MK
NS anawsm AR My anwabm nvman
XOMAT 3 INPAMI AR W TR Py

mMabn % naimn Lot 5 ananpm
13 YU m0 MR LT Mpm S abwnm
anonm min owbR awyn nadm L.

Xpn 5K .nabn Sy man ki oSk anon
m KOX Pt 7% prw nn X5k nnn
N Tnbna poww

Rabbi Meir taught Whoever engages in
the study of Torah for its own sake
achieves a host of merits; moreover, it
was worth creating the world for his
sake alone. He is called beloved friend,
lover of God, lover of humanity, a joy to
God, a joy to humanity. Torah clothes
him with humility and reverence, it equips
him to be righteous, saintly, upright and
faithful. It keeps him far from sin and
draws him near to virtue. . . .It endows
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him with sovereignty, with authority, with
power of keen judgment . . . Rabbi
Yehoshua ben Levi taught. It is written,
"And the tablets were the work of God
graven (harut) upon the tablets” (Exodus
32:16). Do not read harut (graven) but
rather herut (freedom), for no person is
free except one who engages in the
study of Torah

(Pirkei Avot 6:1)

Of course the commitment to study for its
own sake and the pursuit of intellectual ideas for
their own sake are not limited to Jewish tradition
and practice alone. As a matter of fact, some of
the most important advances in ever made, espe-
cially in the fields of science and technology, have
come from abstract study and research for its own
sake, rather than from attempts to solve a particular
problem. The following excerpt from one of the
most popular physics courses in modern American
high schools shows that the pursuit of knowledge
for its own understanding can often lead to
profound new discoveries. The text makes that
point in general and continues by quoting the
physicist H. B. G. Casimir:

One might ask whether basic circuits in
computers might have been found by
people who wanted to build computers.

As it happens, they were discovered in

20
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the 1930's by physicists dealing with the
counting of nuclear particles because
they were interested in nuclear physics. .

Or whether, in an urge to provide
better communication, one might have
found electromagnetic waves. They
weren't found that way. They were
found by Hertz who emphasized the
beauty of physics and who based his
work on the theoretical considerations of
Maxwell. | think there is hardly any ex-
ample of twentieth—century innovation
which is not indebted in this way to

basic scientific ‘chough'c.‘1

Just as the scientist loves his work, pursuing
it diligently for years on end every Jewish person
is also encouraged to pursue Talmud Torah for its
own sake, with every ounce of his being When
you really immerse yourself in the tradition of Tal-
mud Torah, you become, to some extent, a revolu—
tionary in the modern world.

However, the Rabbis realized that it would not
be realistic for everyone to spend day and night
studying, and they provided guidelines about the
need to balance one's occupation with study (some
of which we shall examine later in the source

4
Gerald Ho'ton, et al, PROJECT PHYSICS (New York and
Toronto: Holt, Rinehart & Winston, 1970), 6.

21



RECLAIMING OUR LEGACY: MARBEH TORAH, MARBEH HAYYIM

book). They also perceived another tension relating
to Talmud Torah. On one hand, study is desirable
since it is enjoyable; intellectual games and pursuit
of ideas can be stimulating and pleasurable. But on
the other hand, there is an obligation to study which
must be undertaken regardless of one's willingness
to do so. This ambiguity was already dealt with in
the Talmud:

AT PIDD NI R MM "a Sxmw A KT
XY 972 K5 myn k5T man XD
Oy DN AN MATW YW DK rapi
K5 1 113 yuam anwm Kl N
R M2 wrpn 1% amx Sako i we
wm' X% N M7 7Oy raan 3 5 yene
SXynwr M M7 KN POR M TIINT MDD
KW ANK K1 70 POy O kS an M3

M nyy Museb

Rabbi Sh'muel bar Nahmani quoted Rabbi
Yohanan that the verse ["You shall recite
it {the Torah) day and night" (Joshua 1:8)]
is not an obligation or a command, but a
blessing The Holy One, blessed be He,
saw that Joshua loved the words of the
Torah so much, and that . . "he didn't
move out of the Tent” (Exodus 33:11).
So the Holy One, blessed be He, said to
Joshua, "Since these words are so dear
to you, 'the Torah will never depart from
your mouth” (Joshua 1:8). Rabbi Yishmael

22



THE RICHES OF TALMUD TORAH

taught, "The words of Torah are not an
obligation for you, but you are not per—
mitted to exempt yourself from them.”

(Menahot 99b)

However, Jewish tradition goes even a step
further. All things that are really important in life,
could not be put in the realm of convenience or
personal choice. They had to be elevated to the
level of obligation, and so the Rabbis ennunciated
what appears to be the following enigmatic and
rather principle:

IWRY MB NT O ANyn 51 Kmn arks

STV A1IYn

Rabbi Hanina said, "One whe is com-—

manded toc do something and does it is

greater than one who is not commanded
and does it"

{Kiddushin 31a)

One might assume that a person who fulfills a
mitzvah voluntarily, that is, out of the goodness of
his heart, would be considered of greater piety than
a person doing the exact same act because he or
she was obligated or commanded to do so. Not
so, says Jewish tradition, since the person who
decides to perform a deed voluntarily on one oc—
casion might decide on another occasion—-when the
act was not so convenient--not to do the same act

23
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of lovingkindness. But, by contrast, a person who
acts out of obligation to perform the mitzvah is
obligated to do it even when its not convenient,
even when other priorities are pressing. You may
find it easier to understand this concept by applying
it to tzedakah (the obligation of helping others in
financial need). You may also note that the idea of
being obligated to perform an act helps explain part
of the uniqueness of Talmud Torah.

Thus, the study of Torah has to work on two
levels. On one level, it comes_to us as an enjoy-—
able treasure into which we delve and derive per—
sonal riches and meaning. On another level, it is an
obligation by which to enact our our Jewishness on
a daily basis. The ultimate expression of the com-
bination of the extrinsic obligation to study Torah
and the intrinsic need to feel free through such
study is found in the following narratives about
studying Torah under Nazi oppression:

Notwithstanding the much more difficult
conditions in the concentration camps,
many Jews fulfilled the mitzvah of Torah
study there, too. There were no
volumes of the Talmud available in the
camps, but there were Jews who knew
large portions of the Talmud by heart

and thus it became once again "Oral

Torah,” but in a manner and in cir—

cumstances never imagined before. The

best opportunity for this kind of "Oral
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Torah" learning and teaching was on the
way from the camps to the place of
work outside and again on the road back.
In the Eichenwald camp near Posen, for
instance, one had to get up at three
oclock in the morning and walk eight
kilometers to work. On the way back,
though the prisoners normally had to
carry the bodies of those people who
had perished during the day, they would
repeat by heart sections of the Mishnah
or recite aloud chapters from the Book
of Psalms. . . .[Some of the Jews] ut-
terly disregarded the German commands,
retaining even their traditional hasidic
garb. Rabbi Avreimele [Weinberg] con-
tinued his regular discourses on the Tal-
mud and its commentaries. Day and
night the voice of Torah study could be
heard in their hiding place. After they
were discovered and taken away, the
volumes they had been studying were
found open on page 18 of tractate
Bekhorot of the Talmud, as if waiting for
others to come and complete the study

5
of that tractate.

There are many aspects of our lives in which

5

Eliezer Berkovits, WITH GOD IN HELL: JUDAISM IN THE
GHETTOS AND DEATHCAMPS (New York: Sanhedrin Press,
1978), 7-9.
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we feel both a push from the outside (being
obligated) and a push from the inside (a2 desire to
achieve). The study of Torah, as with other such
special activities, must combine both the extrinsic
obligation and the intrinsic motivation. Each human
being has to find his or her own balance, since
Jewish tradition views the study of Torah as a way
of supporting us and making our lives more noble.
This is one interpretation of the verse "It [Torah] is
a tree of life for those who grasp it, and all who
hold on to it are happy” (Proverbs 3:18). More than
we give to Talmud Torah, it gives us back.

QUESTIONS AND ACTIVITIES

1. Make a list of all of the activities in your
life which you feel obligated to do at the current
time. Make a second list of all of the things you
enjoy or would do if you could Compare these
two lists and see what they say about what makes
you happy and what makes you sad. Realizing that
our lives are filled with things that we must do as
well as things we like to do, see if you think the
balance between the two sides should change as
you get older. Then, do an honest assessment of
how the things you must do interfere with things
you want to do and how the "want to”s might be
reshaped in order to permit you the time and the
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energy to do them aiong with the "must do’s. Re-
write the list as you think it will look in three years.

2. Pie of Life.

current activity idealized activity

Above are two "pie of life" circles. In the first
circle create a pie graph showing the percentages
of your daily or weekly life devoted to different
activities; ie., twenty percent to sleep, fifty percent
to school, thirty percent to study, five percent to
television watching, one percent to t'f///ah (prayer),
and so on. in the second pie graph, project an
idealized version of your life schedule. Then,
below, project how would your "pie of life" graph
might look a year or two from now if you could
take control over the things you must do and those
you want to do.
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projected activity (in a year or two)
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THE RICHES OF TALMUD TORAH
The Extent of Talmud Torah
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If it were not for My Torah® which you
accepted, | would not recognize you and
would not regard you as any more than
the idolatrous nations of the world
Therefore, "I have established a covenant
with you and with Israel.”

{(Shemot Rabbah, K/ Tissa 47:3)

it is Torah and study which give the Jewish
people its identity, mission, self-image, and worth
to the world. It is not that Jews were chosen to
be better than anyone else, but rather that we were
chosen for responsibility to understand what God
desires of us and to grappie with the questions that
such an understanding may provoke. In order to be
a "light unto the nations,” Jews must be responsible,
more than any other nation, to the best of them-
selves as they perceive it according to God's will.

Since all of life is holy, and no detail of life is

This source is usually cited in reference to the system of
law, but is used here to refer to study because of the word
“Torah."
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unimportant, the study of Torah sees all aspects of
life as perfectly valid subject areas-—from intimate
details of personal hygiene to the grandest ques—
tions of life and death, good and evi.  Tamud
Torah encompasses all these. Since Judaism is not
a religion (in the limited sense of the term) but a
"civilization,” it must look at every aspect of life.
This is one aspect that makes Judaism unique, and it
is what gives such a wide scope to Talmud Torah.
As Louis Jacobs explains, what is essential in Tal—
mud Torah is not merely, or even primarily, the end
results of studying, but the process of study itself:

The thought that the search for Torah

is itself Torah is not really so novel It

is surely implied in the whole process of

early Rabbinic investigation known as

Midrash (from a root meaning ‘to

search’, 'to inquire’) . . . Even if the

student's success in arriving at the truth

is limited, the attempt itself is the fulfil-

ment of the religious duty of Torah

7
study.

Jacobs, quoting an expianation of Rabbi Judah
Lowe of Prague, strengthens this point by em-
phasizing the precise wording of a b'rachah
(blessing) recited every morning. The blessing is

7 .
Louis Jacobs, THE BOOK OF JEWISH VALUES (Chappaqua,
N.Y. 1860), 17.
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"Praised are You, Lord our God . . who has com-
manded us to study the words of Torah'" rather
than ". . . commanded us to study Torah” Thus, the
extent of Talmud Torah does not take "Torah" in
any limited sense.

Even before further discussing the values of
Talmud Torah, we must consider its "contents.” In
other words, what is the subject matter of Talmud
Torah?  While the definition of Talmud Torah al-
ready given (the study of all Jewish literature”) is
correct, it is too general for our purposes at this
point. The subject matter of Talmud Torah can be
roughly divided into two areas: aggadah and
halachah. Aggadah (sometimes also known as

haggadah)8 comes from the Hebrew root "to tell”; it
comprises the non-legal aspects of life. Halachah,
coming from the Hebrew root “to walk,” signifies
the legal material, the "way in which to walk"
Sometimes the two realms appear to be in conflict
with each other, as in a talmudic story about Rabbi
Abahu (who specialized in aggadah) and Rabbi Hiyya
bar Abba {(who specialized in halachah).
When everyone had left Rabbi Hiyya bar
Abba to go to Rabbi Abahu, Rabbi Abahu
offered the following analogy. This
situation is like that of two salesmen.

8
This use of the term should not be confused with the
"Haggadah" that is the book used at the Passover Seder.
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One has cheap goods to sell, which
everyone can afford; the other (in this
case, Rabbi Hiyya bar Abba), sells pre-—
cious gems. The wares of that salesman
are available only to a very special group.

(Based on Sotah 40a)

Yet, in reality, the two types -of literature

together make up the whole of what Judaism is all
about. This has been expressed by Abraham Joshua

L . , 8
Heschel, in his typically poetic style:

Halacha represents the strength to shape
one’s life according to a fixed pattern; it
is a form—giving force. Agada is the
expression of man's ceaseless striving
which often defies all limitations.
Halacha deals with details, with each
commandment separately; agada with the
whole of life, with the totality of
religious life.  Halacha deals with the
law; agada with the meaning of the law. .
. Halacha gives us norms for action;
agada vision of the ends of living
Halacha prescribes, agada suggests;
halacha decrees, agada inspires; hal/acha
is definite; agada is allusive.  Halacha
without agada is dead, agada without
halacha is wild.

Abraham  Joshua Heschel, "“A Time for Renewal”

MIDSTREAM MAGAZINE (May, 1972), 47-48.
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Aggadah seeks, through iegends, stories, and
philosophical inquiry, to derive meaning about life
and living. The realm of aggadah, therefore, also
provides an intellectual and emotional framework
for halachah, which seeks to translate those feel-
ings, emotions and speculations into everday modes
of behavior. It has often been said that Judaism is
a religion of doing and not of believing. That is
only partly true; it is correct to say that for the
Jew actions do speak louder than words. There-
fore, for instance, we are admonished to repent
one day before we die, living each day as though it
were our last. This is based on the view that it is
our actions which count  Rabbinic tradition also
saw that human beings had weaknesses, and that
even the best of intentions could be deterred by
circumstance. Often we want to act properly
towards a friend or fellow human being, but selfish
needs and desires get in the way.

The Rabbis wanted to bring out the best in
people and, therefore, legislated on all levels the
kind of behaviors which people were expected to
embody. Whereas Christianity spent much of its
time and energy philosophizing about the nature of
God and discussing what people should believe or
must believe, Judaism devoted the overwhelming
amount of its literature to what people should do
and how they should behave. It is obvious that we
are not all philosophers, but since we all act in this
world on a daily basis our actions really reflect our
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basic beliefs and values. Both realms, halachah and
aggadah, must unite to create a whole and happy
Jewish human being.

QUESTIONS AND ACTIVITIES

1. Look back over the classical Jewish
sources which have been presented so far (and
peek ahead at a few of the texts still to come)
See if you can classify which texts seem to fall
into the realm of halachah and which fall into the
area of aggadah.

2. Consider the following three sources, each
intent on shaping a part of life:

a. The "Thirteen Principles of Faith” of Maimonides
(@ 12th century Spanish philosopher and codifier of
Jewish law). This is an abstract, philosophical sum-
mary of why and what we should believe. The
First Principle is cited here, followed immediately by
Yigdal, the poetic formulation of the Principles:

34



THE RICHES OF TALMUD TORAH

Man RMAAw bw mmK2 PHRn K
XK1 DR1MA9ab i xMa XA mw
Dwynit5b nwyn nw nwy 11ab

5% Ny PRI KYN1 manwm i pabk S
Px D3 05y 1M TR PRI IAR INIKIYN
K5 gu R qun mnt 5 proannxS qio
AwK 737 5% ymp anwap YO
TN AT aNWKRIS WK PRI TIWRD K023
yow amabm b1 e ayn 51 by
X5 anaxomt nbao wak 5x an K
NX LAY KM@ MY Ownd YROwa op
X1 70 by 5% 1my5 N1 Nk nMn anamn
N7 M K91 SR gom K5 o K
van wMno yTm Aoy anbmb ombwb
1oyons Ton w5 Smu annpa N2 aed
mr ypS nbwr anywny yv ywnb omm
MM onn anywr yp e maeb umwn

an5an ow Ty My M2 on 373 5K

| believe with complete faith that the
Creator, blessed be His Name, creates
and guides of all that has been created,
and that He alone made, makes, and will
make all things.

There is a Creator who alone created
and creates all things. He is one, unique.
He has no body, no form. He is eternal
He alone is to be worshipped. The
words of the prophets are true. Moses
was the greatest prophet  The source
of the Torah is divine. The Torah is im—
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mutable. God knows the deeds and
thoughts of men. God rewards and
punishes. The Messiah will come. God.
forever praised, will resurrect the dead

b. Aseret Haddibrot, the Ten Commandments
(Exodus 20:2-14), direct legal injunctions regarding
how we should behave and what we should and
should not do:
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| am the Lord your God who brought
you out of the land of Egypt, the house
of bondage; You shall have no other
gods beside Me.
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You shall not make for yourself a
sculptured image, or any likeness of
what i1s in the heavens above, or on the
earth below, or in the waters under the
earth. For | the Lord your God am an
impassioned God, visiting the guilt of the
fathers upon the children, upon the third
and fourth generations of those who
reject Me, but showing kindness to the
thousandth generation of those who love
Me and keep My commandments.

You shall not swear falsely by the
name of the Lord your God; for the
Lord will not clear one who swears
falsely by His name.

Remember the sabbath day and keep it
holy. Six days you shall labor and do all
your work, but the seventh day is a sab-—
bath of the Lord your God: vyou shall
not do any work—-you, your son or
daughter, your male or female slave, or
your cattle, or the stranger who is within
your settlements. For ih six days the
Lord made heaven and earth and sea, and
all that is in them, and He rested on the
seventh day; therefore the bLord blessed
the seventh day and hallowed it

Honor your father and mother, that you
may long endure on the land which the
Lord your God is giving you.

You shall not murder.
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You shall not commit adultery.
You shall not steal.

You shall not bear false withess against
your neighbor.

You shall not covet your neighbor's
house: you shall not covet your
neighbor's wife, or his male or female
slave, or his ox or his ass, or anything
that is your neighbor's.

c. a brief midrashic passage from the Talmud
{Shabbat 119a), a story which gives meaning to our
belief, our practice, and the specialness of being a
Jew:
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The Emperor (Hadrian) asked Rabbi
Yehoshua ben Hananiah, "Why does the
Shabbat meal have such a lovely aroma?”
He said, "We have a spice, called Shab-
bat, which we put into it, and the
fragrance spreads all around” The Em-
peror said, "Give us some of the spice.”
He responded, "The spice works for one
who observes Shabbat, but for one who
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does not observe Shabbat, it does not
work.”

These are various approaches to describing
the meaning of life, and they are all components
which are included as parts of Talmud Torah
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Great Jewish Books

Now that we have discussed the two general
categories of Jewish literature, halachah and ag-
gadah, we are ready for a brief overview of the
specific works which make up “classical Jewish
literature.” The very selective summary which fol-
lows, partly based upon the £ncyc/opaedia Judaica,
is presented in essentially chronological order al-
though several entries overlap. Though it is impos-
sible to survey so many centuries of Jewish writing
in just a few pages, even the short explanations
which follow will be useful.

Additional information about translations and
particular editions of many traditional texts may be
found in Sharon Strassfeld and Michael Strassfeld,
compilers and editors, 7The Second Jewish Catalog
{Philadelphiaz ~ The Jewish Publication Soceity of
America, 1976), 246-52; and Francine Klagsbrun,
Voices of Wisdom (New York: Pantheon Books,
1880), 524-31. Further information about the
classical texts can be found in the Appendices of
this volume.
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BIBLE-—A coliection of canonized (officially
recognized and accepted) sacred writings, from ap-
proximately 11th—-2nd centuries B.CE In Hebrew
this work is called Tanach, an abbreviation of the
initial letters of its three sections: Torah, Nev/'im,
and Ketuvim.  The Bible consists of 24 books
(according to the traditional Jewish count which
considers each of the following as one book: the
two parts of Samuel, the two parts of Kings, the
twelve “Minor” Prophets, Ezra and Nehemiah, and
the two parts of Chronicles; taking each part
separately yields a total of 38 books)

The Torah (also called Humash, Five Books of
Moses, or ‘'Pentateuch” begins with a prologue
about the creation of the world and then outlines
the development and history of the lIsraelites from
the period of the Patriarchs and their sojourn in
Egypt to the Exodus, receiving the Torah, and
wandering in the desert, just prior to entering into
Canaan. Sections of law, social behavior, theologi—
cal statements, details of worship and the tasks of
the Priests are all enumerated.

The Nevi’'im section (Prophets) is divided into
two parts. The "Former Prophets” are historical
works describing the settlement of Canaan and the
periods of the judges and monarchy in Israel. The
"Latter Prophets” discuss themes including the
nation’s relationship to God and their faithfulness to
the “covenant,” the nature of true worship, and
ethical behavior.
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The Ketuvim section (Writings or
"Hagiographa”) consists of  a collection of poetic
works and wisdom literature. It discusses the
relationships of individuals to each other and to the
world around them and considers questions of
good, evil, and justice. The section concludes with
historical works, completing the chronological
framework of the whole Tanach.

APOCRYPHA--These sacred works of ap-—
proximately 3rd-1st centuries B.CE, were not in-
cluded in the canon of the Bible; the Hebrew term,
S'farim Hitzonim, means ‘"excluded’ or “hidden”
books. They include wisdom literature, such as Ben
Sira; historical writings, such as the Books of the
Maccabees and some material found in the Dead
Sea Scrolls; and historical allegory, such as the
Book of Judith. Some Apocryphal works deal with
arguments about religious practice, theology, and the
emergence of new ideas involving messianism and
Jewish relations with the Hellenism.

APOCALYPTIC LITERATURE--These books,
approximately 200 B.CE. to 100 CE, deal with the
future "end of days” and with heroic or holy in-
dividuals and messianic visions. Generally not in-
cluded in the biblical canon, though preserved in
parts of the Apocrypha and by Christian tradition,
these works often make elaborate use of allegory.
Examples inciude the Book of Jubliees, the Book of
Enoch, and the Dead Sea Scroll, "The War of the
Children of Light and the Children of Darkness.”
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HELLENISTIC LITERATURE--Jews living in
Greek-influenced sections of the world, including
Alexandria and Eretz Yisrael, produced writings in
the 3rd-1st centuries B.CE  Translations of the
Bibie were produced in Greece along with written
interpretations to meet the needs of Jews dis-
persed in Hellenistic lands. These writings, which
often tried to justify Judaism under assault by sur—
rounding cultures, gave rise to increasing writings
of Jewish philosophy.

The Greek translation of the Torah, the
Septuagint, was the first translation of the Bible; at
roughly the same time in Palestine, the Bible was
being translated into Aramaic, the 7argum. Targum
Ongelos (which is now printed in many editions of
the Bible) was also a kind of commentary, often
read in conjunction with the biblical text To this
day, it is used as an interpretation of the Bible in
some Yemenite communities. The Hellenistic period
saw much great exegesis of the Bible, including
Philo of Alexandria  Philosophy written by Philo
{and by Aristobulus of Paneas} defended the Jewish
world view against the surrounding Greek culture.

HISTORICAL LITERATURE--During the period
of 200 BCE to 100 CE much was written about
Jewish life and civilization. The most famous writ-
ings are the multi-volumed works of a Jewish his—
torian, (Flavius) Josephus: The War of the Jews,
The Antiquities of the Jews, and Against Apion.
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These books defended Judaism against negative
reactions in the pagan world and justified Josephus'
involvement with the Romans during the rebellion.

HALACHAH AND AGGADAH--The varied legal
and folkloristic literatures (of approximately 500
B.CE. to 500 CE) developed to interpret the Torah,
enlarge upon it, and make it applicable to the life of
the people. Both categories of literature comprise
the Midrash, Mishnah, and Talmud.

MISHNAH--This is an official compilation of
laws, edited finally in the 2nd century C.E. by Rabbi
Yehuda HaNasi- {"The Prince” or "President’). The
Mishnah contains six sections (Sedarim or "Orders”)
as follows:

Zera'im ("Seeds"), about agricultural law
and related topics such as prayer and
blessings;

- Mo’ed ('Festival’), about holidays and
Shabbat;

- Nashim ("Women"}, about marriage,
divorce, and family law;

~ Nezikin ("Damages”), dealing with civil
and criminal law and court procedures;

- Kodashim ("Holy Things'), about the

Temple service and sacrifices as well
as laws of kashrut;
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- Tohorot ('Purifications”), dealing with
ritual impurity and purity.

The six Orders are divided into a total of 63
(or, by some counts, 60) smaller sections known as
massechtot ('tractates”). They are subdivided into
perakim (chapters) and, further, into individual
mishnayat (laws). One of the best known tractates
of the Mishnah is Pirkei Avot ('Chapters [or
'Ethics’] of the Fathers”); it consists of brief sayings
about the nature of ethical and moral behavior.

TOSEFTA--This is a compilation of legal
statements which were not included in the Mishnah.
The statements, called baraitot l(literally, "outside
things"} often paraliei, interpret, or contradict mish-
naic laws: The Tosefta (iterally, "addition”) was
probably not edited before the end of the 4th cen-
tury CE.

TALMUD--The term (from Hebrew /amad, "to
learn’) is used to refer either to the Gemara (from
Aramic gamar, "to learn’)-—explanations and inter—
pretations of the Mishnah——or to the Mishnah plus
the Gemara In addition to discussions of mishnayot
based on other sources, the daily experiences of a
changing society and the problems of living in
Babylonia created the need to broaden the scope of
rabbinic law. Two Ta/mudim were developed: a
shorter Palestinian work known as the Jerusaiem
Talmud, and a much longer work, the product of
Babylonian scholars, known as the Babylonian
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Talmud. The pattern in the Talmud is toc present a
mishnah and then to follow it with intense discus-—
sion trying to explain, amplify, or interpret it

MIDRASHIM--This collection of literature
which interprets the Bible consists of two
categories. The smaller, Midrash Halachah, inter—
prets biblical verses to justify or establish a law. It
is found mainly in works on four books of the
Bible (excluding Genesis, which contains very few
laws) and falls into two groups or "schools™

Rabbi Yishmael Rabbi Akiva
Gen. ~--- ——=
Ex. Mechilta Mechilta
of R. Yishmael of Shimon b. Yohai
Lev. -——- Sifra

(= Torat Kohanim)
Num. Sifrei B'midbar Sifrei Zuta
Deut. Mechilta Sifrei Devarim
on Devarim
(= Midrash Tannaim)

The larger category, Midrash Aggadah sought
to provide enlightenment of non-iegal material
through story, metaphor, imagery, and folklore.
Based on earlier sermons or sermonic ideas, the
works of Midrash were generally compiled during
the bth—12th centuries, although midrashic an-
thologies were compiled even later. A few major
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. . ) 10
midrashic works are listed below:

Early Period {(400-640)
Bereshit Rabbah
Vayikra Rabbah
Pesikta D’'rav Kahana

Middle Period (640-1000)
Tanna D'vei Eliyahu
Pirkei D’rabbi Eliezer
Devarim Rabbah
Tanhuma lor Yelarmmedenu)
Tanhuma Buber
B'midbar Rabbah I/
Pesikta Rabbati

Late Period (100-1200)
Bereshit Rabbati
B'midbar Rabbah |

Period of Anthologies (1200-1550)
Ya/qut Shimoni
Ein Y& agov

CODES OF JEWISH LAW--Since Jews dis—
persed in many places didn't always have access to
rabbinic authorities and weren't necessarily able to
make decisions about Jewish law on their own, two
other forms of literature developed. One type is

10
For a more complete listing, see Benjamin J. Segal,

MIDRASH: THE SEARCH FOR A CONTEMPORARY PAST (New
York: United Synagogue Youth, 1972), 77-79; or M. D. Herr,
"Midrash”" in ENCYCLOPAEDIA JUDAICA (Jerusalem: Keter
Publishing House Ltd., 1971), vol. 11.
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known as responsa literature (singular, responsum),
or sh'eilot uteshuvot. It consists of questions
about the law and the answers given by rabbinic
authorities, beginning primarily in the 8th century
during the part of the period of the geonim, the
heads of rabbinic academies.

Another way of organizing legal material was
by the preparation of law codes. Early works of
this type include the Ha/achot of Isaac ben Jacob
Alfasi or the famous Mishnei Torah of Rambam
(Moses ben Maimon, or Maimonides).  Sometimes
the codes were not accepted because they did not
conform to the particular view of the local Jewish
community and, thus, often stirred controversy. In
the later Middle Ages, books summarizing halachah
for the laity (ie, non-experts) included Sefer
HaHinnuch ("The Book of Education’), a work of
uncertain authorship which arranged the mitzvot ac-—
cording to the weekly Torah portions. Another
famous law code, the Arba’ah Turim (literally, "the
four rows”) written by Jacob ben Asher in the 14th
century has four sections:

— Orah Hayyim, dealing with daily rituat
such as prayer, Shabbat, and festivals;

- Yoreh Deah, dealing with dietary laws,
vows, and mourning;

- Even Ha'Ezer, deéaling with family law,
marriage and divorce;
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- Hoshen HaMishpat, dealing with civil
and criminal law.

It, particularly, along with the earlier codes, led
Joseph Caro, a Spanish rabbi, to write his famous
16th century work, the Shu/han Aruch ('The
Prepared Table"), presenting the views of the
Sephardic community. However, Moses lIsserles, a
Polish rabbi added his notes——the Mappah {('The
Tablecloth')--to Caro's code. Together, the final
work, incorporating the practices of both the
Sephardic and Eastern European communities, be-
came a turning point in the codification of Jewish
law. Legal authorities (poskim) prior to it are know
as rishonim ('early authorities”), and those after it
are called aharonim ("iater authorities”).

MEDIEVAL LITERATURE--The period of
Jewish literature spanning 500-1750 saw a
tremendous expansion of writing in all areas popu-
lated by Jews, including North Africa, Babylonia,
Spain, France, Germany, ltaly, and Turkey. There are
many diverse aspects of the literature of this time:
some works concentrated on exegesis
(interpretation of the Bible), some dealt with Hebrew
grammar and lexicography (dictionaries); others
treated philosophy, mysticism, or poetry, both litur—
gical and secular. During this time, the "Massoretic
Text” of the Bible was developed. Through a care-
fully annotated system of vowels and cantillation
notes (te'amim or "trope’) it showed how to write,
read, accent, and chant the words.
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Exegesis included four major modes of inter—
preting the Bible: peshat {the contextual meaning),
derash (an interpretive approach which ignored
context), remez (allegorical and philosophical
explanations), and sod (mystical interpretations). The
degree to which commentators stressed one
method or another depended on their locale and
time. Some of the well-known commentators are
listed below; they are often known by their

LI
initials:

- Rashi [Rabbi Solomon ben lIsaac] (11th
century France);

- (Abraham) ibn Ezra (12th century
Spain};

- Rashbam [Rabbi Solomon ben Meir]
{12th century France),

- Radak [Rabbi David Kimhi] {12-13th
centuries France);

- Ramban [Rabbi Moses ben Nahman, or
Nahmanides] (13th century Spain);

- Ralbag [Rabbi Levi ben Gershon, or
Gersonides] (14th century France);

11
To learn more about the methods of these, and other

exegetes, see Louis Jacobs, JEWISH BIBLICAL EXEGESIS (New
York: Behrman House, Inc., 1873).
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- (Don Isaac) Abravanel (15th century
Portugal)

- (Obadiah ben Jacob) S'forno (16th
century ltaly)

The Middle Ages also witnessed the tradition
of ethical wills, communications similar to wills
with which we are familiar today. However, in
these documents the heirs, usually the children and
spouse, were not bequeathed financial wealth. They
were given instructions about proper values and
guidelines for behavior as the most valued posses—
sions of the individual writing the will.

Philosophical literature developed in a number
of areas. Mystical works (part of the Kabba/ah) in-
cluded Otiot d’Rabbi Akiba (8th century), Sefer
Hasidim (an ethical work of the 13th century) and
the best known, the Zofar (13th century) In the
non—-mystical realm, Maimonides’ Moreh Nevuchim
("Guide for the Perplexed’) sought to find
philosophic rationales for religious ideas and beliefs.
By the 17th century, the philosopher Baruch
Spincza applied general philosophy to Jewish
thought, with some startling results.

Also during the Middle Ages, Arabic poetry
greatly influenced the newly developing school of
Hebrew poetry, encouraging both rhythm and rhyme.
Many of the liturgical poems—-piyyutim——of the
Mahzor (the prayer book for festivals) were written
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during this period as were some of the greatest
secular poems in Spain.

Miscellaneous literature of the Middle Ages in-
cludes books on travel and geography, biographies
and autopbiographies, as well as fables and novellae
designed to inform and teach. Jewish communities
also devioped literature in languages other than
Hebrew. Literature in Ladino (a2 combination of
Hebrew and Spahish) began in the 13th century with
various commentaries on traditional texts. Beginning
in about the 14th century, Yiddish commentaries on
the Bible, such.as 7z'enah Ur'enah, developed; later,
other works, such as plays and dramas were also
written in Yiddish.

SIDDUR--Although prayer was already part of
ancient Israel during the biblical period, prayers and
a full liturgy took on added centrality during the
talmudic era. By the 8th century, the prayer book
took on a written form which continued to develop.
Since the Siddur embodies and reflects many
Jewish values, individual communities have always
created their own versions of the Siddur. This
practice has .continued to the present time with the
publication of Siddur Sim Sha/lom (New York: The
Rabbinical Assembly and The United Synagogue of
America, 1985), by the Conservative Movement.

MODERN TALMUD TORAH--The last centuries
have witnessed the growth of ethical literature by
German and Spanish pietists, and the Musar Move-
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ment in  which ethical and moral issues were
pursued. Scientific works in areas such as
medicineg, natural history, astronomy, and math-
ematics were written in Hebrew by Jewish authors,
continuing the precedents of eariier times. In ad-
dition, modern critical approaches are now being
applied to many classial Jewish texts, providing new
insights from and about Jewish tradition.

Believe it or not, although we have summarized
a great deal of material which makes up the subject
matter of Talmud Torah, we have not mentioned
nearly all of it As you can see, one could easily
devote a lifetime to learning what exists in the
literature of Talmud Torah, let alone studying it alll
We hope, however, that this summary will give you
a taste for the richness of classical Jewish texts——
texts which are ever expanding as new commen-—
taries and interpretations are being written.
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QUESTIONS AND ACTIVITIES

1. Make a master plan of Torah study for
yourself, beginning with the current year. Select
one or two areas from the books listed in this
chapter with which you would like to start For
example, you might choose Bible, Mishnah, Midrash,
or philosophy. Then make an even larger master
plan for the next five years. Do the same for
secular books that you want to study. Once you've
made your choices, put each choice into an en-—
velope marked with the date that you want to begin
that part of the project You may then keep the
envelopes in a “time capsule” which should be
checked from time to time to see if you are ad-
hering to your plan. It will also be of intrest, as
time passes, to see if your goals about learning
change.

2. Go to a Jewish book store or your
syhagogue library to get a Hebrew—English version
of one or more of the books from a subject area
listed above. {You may find it helpfui to get some
guidance from your rabbi or other educator in the
community) Become an expert in one limited area,
and read the book(s) cover to cover, backwards and
forwards, until you are very familiar with the par-—
ticular topic or author. Your expertise should give
you great joy and enable you to contribute au-
thoritatively to discussions.

55




RECLAIMING OUR LEGACY: MARBEH TORAH, MARBEH HAYYIM

3. Make a list of the books of the Bible which
you have read or with which you have some
familiarity and another list of the biblical books you
have not read. Make a priority order of the books
that you haven't read and work out a time plan for
yourself to complete reading those books. Set up
a schedule based on the number of chapters you
will read each day or each week.

4. Decide what area of life or law interests
you most: civil law, damages, laws concerning
property, interactions among people, rituals, ar—
chitecture, or any other topic. It doesn't matter
what topic you select, but then get some advice
from your rabbi or a teacher on which section of
the Mishnah or Taimud deals with your particular
area of interest Begin to read through the material
associated with that area As questions arise, be—
come familiar with some of the standard reference
sources.
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The Role of Hermeneutics
in the Development of Judaism

Hermeneutics [her-men—-oo-tiks] is a fancy
term which describes the reinterpretation of text
and the tools of logic and intellect which are used
to derive meaning from the text Our tradition, at
its heart, has developed as a result of teachers and
scholars reading classical texts (such as the Bible)
and applying specific methods of analysis to their
reading. [t has been a process of interpreting and
reinterpreting those texts through the ages. Most
of you have had some experience in the world of
hermeneutics when you've been asked to explicate a
poem or to find out what a pasuk (verse) in the
Torah means. Some of you may have studied
works of great commentators—-—-such as the most
famous, Rashi, who lived in France in the 11th
century——who find a question or difficulty with the
text and seek an answer. As the years went on,
the interpretations of the original text were them-—
selves analyzed and reinterpreted by scholars.
Those interpretations were then reinterpreted once
again, and so Jewish texts grew and branched out
to form the great body of hermeneutic literature
that was outlined in the first chapter.

The goal was always to make the traditional
text applicable to the present situation, to make it
understandable to the people reading it any given
time or place. Sometimes, the interpreters (also
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known as exegetes, "those who draw something out
of the text) tried to understand the text as the
person who first read or wrote it might have un-
derstood it, but often they derived meaning from
that text for themselves. At its heart, the her—
meneutic tradition sought to reinvigorate and refresh
Jewish law and life. This very point can be seen
along with the process of reinterpretation at work
in the following comment:

yakn Sxawr ma nryb wbwn wama
M XD L0 3T XA I o1 omivn
ora amm KW oA K5k amnab iy
1PK3 POY DWIN aMn MaT Pmw o

.0an1 o
"On this day Israel came to the wilder—
ness of Sinai" (Exodus 189:1). Why does
the verse say "on this day”? Because
when you study Torah, don't let the
commands seem old to you; regard them
as though the Torah were given on this
day. Therefore, it says "on this day,”
and not "on that day.”

(Tanhuma Buber, Y/tro 38b)

The interpretive tradition, known as parshanut
or midrash, continually looked to the source
materials to find new meaning and new delight.
For, after all, if God revealed His word to humans,
the words themselves must be filled with unending
sources of information and meaning.
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53 @mr %5 ) amr 535 in At Hwm
1D TRDY POYAYHD D Jpann KW ot
nxw ot Yaw N Ma7 i 9P oK Sw
MO PR PAYAYN 103 whwm [a mw
oMYy NTIIRN N2 T MYND MNRKIY DX Sw
533 71axd P e Y 2w (v oban)
J1R) N12101M AT MDA x5 mxw nm:_r
1”072
Words of Torah are like golden vessels:
the more you scour them and rub them,
the more they glisten and reflect the
face of the person who looks at them.
So with the words of Torah, whenever
you repeat them, they glisten and lighten
the face, as it says, "The commandment
of the Lord is pure, enlightening the
eyes.” However, if you neglect them,
they become like vessels of glass which
are easily broken, as it says, "Gold and
glass cannot be put side by side” (Job
28:17).
(Avot d‘Rabbi Natan [B], 31:34b)

Based on the assumption that God wouldn't
have included anything unnecessary in the Torah, the
Rabbis looked at a word or even a single letter
which seemed superfluous to them and used it as a
jumping off point to make a new interpretation.
The following midrashic comment exemplifies this
technique:
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MWW T I0NT LWW DY P3N 2Ty M
Sy nmy mnmw b w3 nwyn Tnaa
wmin fwnn Sxawr by Hapw nm

1N
"And there was evening, and there was
morning the sixth day” (Genesis 1:31)
The text adds the letter hay [making "the
sixth day” in contrast to the previous
verses, "a fourth day,” "a fifth day'] at
the end of creation to indicate that God
had made a stipulation with them [that
the world would stay in existence] if ls-
rael would accept the five books of the
Torah [since the numerical value of the
letter hay is five].

(Rashi on Genesis 1:31)

in other cases, the Rabbis commented on the
particular order of words, why something they ex-
pected was not in the biblical text, or why an idea
was expressed using one term rather than another.
Very often, such matters prompted them to use
their imaginations to "fill in the gaps” of a biblical
text. In the following example, Rashi cites a con-
versation between God and Abraham at a very
poignant moment. However, only "one side" of the
conversation is found in the Torah:
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NATK AWK M NK NI3 DR XY AP 0KM
v o e ab MK I3 NKOLPAYT NK
TR M A% mwR T nxoab mx O
DAAK WK Y oK M o anomkb
,OA¥? AR A5 0K AMK K 0w % K
1mayy Kdw abnnm b A KXY m
2an% 131 ,97vn POy INyT M oIkne
M1 53 by mow % e miynn nx oy

MM

And [God] said, "Now take your son,
your only son, whom you love, even
Isaac, and get you into the land of
Moriah and offer him there as a burnt
offering. . ." (Genesis 22:2).

God, "Your son.”
Abraham, "] have two sons.”
God, "Your only son.”

Abraham, “Ishmael is my only son born
to Hagar, and isaac is my only son born
to Sarah”

God, "Whom you love"
Abraham, "But | love them both.”
God, "Even lsaac."

But why didn't God say ‘"Isaac” right
away? In order not to upset Abraham
suddenly, that he would become dis-
turbed and confused. (It was also} to
endear God's commandment to him and
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to reward him for fulfiling each word of
it.

(Rashi on Genesis 22:2)

To be more precise, by means of the her-
meneutic tradition, the Rabbis took the architypical
events described in Jewish literature and enlarged
upon them to find additional meanings.

The Rabbis used certain principles of exegesis;
these rules, or middot (literally, "measures” or
"norms”), were formulated in three different
versions——~the seven rules of Hillel, the thirty—two
of Rabbi Eliezer ben Yose Haglil, and the thirteen
of Rabbi Yishmael The excerpt which follows is
from the formulation of Rabbi Yishmael, at the
beginning of the midrashic work Sifra. Since it is
also found as part of the daily service, the editors
of the Siddur must have thought it important
enough to be the basis of daily study. You will
note that some of the middot do not necessarily
follow our ruies of logic, in part because the rab-
binic principles assumed the Torah to be written in
a unique language (e, "God-language”):
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Rabbi Yishmael says: The process of in—
terpreting the teachings of the Torah
follows thirteen rules:

1. A law that applies under certain con-
ditions will apply in more extreme situa—
tions.
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12
For example, if an action is forbidden on a

regular festival, it is certainly forbidden on Yom
Kippur; or if an action is permitted on Yom Kip—
pur, it is certainly permitted on a festival.

2. A law that applies in one situation
will also apply in another situation, if
both use identical terms.

3. A general principle contained in one
or two biblical laws applies to all related
laws.

4. When a general statement is followed
by a detail, only what is specified in the
detail applies.

5. When a specific statement is fol-
lowed by a generalization, everything im—
plied in the generalization applies.

6. When a general statement is followed
by a detaill which is then followed by a
generalization, the law is applied only to
the specific cases.

in Exodus 22:8 we are told that someone who
embezzies shall pay double to his neighbor "for
anything embezzled (generalization), for ox, or ass,
or sheep, or ciothing (specification), or any article
lost" [{generalization).  Since the details include
only movable property and objects of intrinsic
value, the fine of double payment would not apply
to embezzled real estate or to notes and bills,
which have only symbolic value.

2
The examples are based on Philip Birnbaum, ed. and trans.,
DAILY PRAYER BOOK (New York:

1949), 41-42.
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12.  An unclear word or passage is ex—
plained from its context or from the
foilowing expression.

13. Contradictions between biblical pas-
sages may be resolved by the ap-
pearance of a third passage.

As complex as these rules of interpretation
may seem, there are also general principles for in—
terpretation of law in the Mishnah and Talmud. For
example, when Hillel .and Shammai (two rabbinic
leaders around the beginning of the Common Era)
or their disciples disagree on legal interpretation,
the law follows the view of Beit Hillel ('the
School of Hillel”) in almost all cases. As you could
probably predict, some scholars have spent their
lifetimes establishing general principles in order to
understand the conclusions of the dialetic arguments
made by the Rabbis.

There are also many commentaries——explana—
tions, clarifications, and refutations~~which have
developed in response to almost any source which
was studied. So vast was the interpretative litera—
ture, that the original text became only a very small
part of what made up any particular book of the
Talmud Torah tradition. By the time the printing
press was invented in the late 15th century, the
"original” text was presented as but a portion of a
page, with the various commentaries printed all

€5



RECLAIMING OUR LEGACY: MARBEH TORAH, MARBEH HAYYIM

around it, as you can see from the examples in
Appendix B. Such an arrangement in the compila—
tion of text, commentaries, and commentaries on
the commentaries was "a kind of gathering of the
minds, each with its own personality and contribu—
tion to make to the enterprise of discussion and

. . 13

interaction.” The standard page set-up refiects
two important points: "The difference between the
margin—text (commentary) and the main—text

(Talimud/Torah) is preserved; yet the margin con—

. .14
tinues to grow. . .

This Judaic tradition of text interpretation was
mirrored, to a degree, by some western approaches
to looking at great texts. For instance, just as
Jewish scholars scrutinize the Bible and Talmud,
Shakespeare scholars pondered over every word of
Shakespeare's poetry. They created a variorum
edition of Shakespeare, in which the commentaries
of many literary critics were compiled together with
Shakespearean text. The following excerpt shows
an example of such an edition on the famous

13
Barry W. Holtz, editor, BACK TO THE SOURCES: READING

THE CLASSIC JEWISH TEXT {New York: Summit Bgoks,
1984), 17-18.

14
Geoffrey H. Hartman, "“On the Jewish Imagination”
PROOFTEXTS 5 (September, 13985), 208.
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1
words of Hamlet, "To be or not to be”

5

Variorum Edition of Shakespeare

Enter HAMLET.

- Ham.

40. loneliness) lowlines QQ,. lowli-
nefle QQ,.
H’e are) We're Pope+, Jen. Dyce
i1, Huds,
10 blame] too blame QqF F,.
48. sugar) fusge Fi. Suger Rowe,
Pope. ’
49, 50. O...smart] One line, Cap.
Steev. Var. Cald. Coll. i, White.
49- 'tis too] tis FI. it s but top Han.
50. [Aside] Pope+, Coll. El. White,
Ktly, Huds. Before O, tis too true! or
as including the whole speech, Cap. Jen.
Steev. Var, Cald. Knt, Sing. Dvce, Sta.

To be, or not to be,—that is the question;

Glo.+, Del.
SI. plastering] plafiring Qq. plaif'-
ring F,. plaifiring F F,. plafiiring F,,
52' “A'/J’] oug[y Q:QJQV
54. O..burthen] Om. Seymour.
55. Pol.] Erased in Coll. (MS).
ler's] Om. Qq.
[Exeunt...] Cap. Exeunt.- Ff.
Om. Qq. Exeunt all but Ophelia.
Rowe+.
56. SCENE 11. Pope+.
Enter Hamlet.} Ff. After bur-
then, line 54, Qq.

47. too much] JoHxsox: Itis found by too frequent experience.

47. visage] BAILEY (ii, 341): Can anything be more preposterous than to talk
of sugaring over the devil with a visage 7 What Sh. meant to say is clear enough:
we too often disguise the devil himself with devout looks and pious acts. To express
this, read : ¢ with devotion's wizard . . . we do figure o'er, &c.

48. action] SiNGER: This indicates that it was a book of prayers, which agrees
~ith Hamlet’s ¢« Nymph, in thy orisons.”

§2. to] See I, ii, 140.

53. painted) Carprcort: Falsely colored. CrLAREXDON: Fictitious, disguised.
Compare King o/, 111, 1, 105.

56. JornsoN: Of this celebrated soliloquy, which bursting from a man distracted
with contrariety of desiges, and overwhelmed with the magnitude of his own pur-
poses, is connected rather in the speaker's mind than on his tongue, I shall en-

5Horau:e Howard Furness, ed., A NEW VARIORUM EDITION
OF SHAKESPEARE (Philadelphia: J. B. Lippincott Company,
1877), HAMLET, vol. i, 204-205. There are varicrum editions
of the works of other authors and poets such as Thomas
Hardy, John Milton, and Elizabeth Barrett Browning.
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68

Variorum Edition of Shakespeare

ACT 111, 8C. i.] HAMLET 20§

[s6. To be, or not to be.]
deavor to discover the train, and to show how one sentiment produces another,
Hamlet, knowing him:zelf injured in the most enormous and atrocious degree, and
seeing no means of redress but such as must expose him to the extremity of hazard,
meditates on his situation in this manner: Before J can form any vational schewse
of action under this pressure of distregs, it is necessary to decide whether, after our
present state, we are to be, or not to be.  That is *he question, which, as it xhall be
answered, will determine wihether 'ts nobler, and more suitable to the dignity of
reason, fo sufler the outrages of fortune patiently, or to take arms against zhem, and
by opposing end them, thougk perkaps with the loss of life. If t0 die were to sleep,
no more, and by a sleep to end the miseries of our nature, such a sleep were devowtly
to be wished ; but if to sleep in death be fo dream, to retain our powers of sensibility,
we must pause to consider in that slecp of death what dreams may come. This con-
sideration makes calamity so long endured; for who would dear the vexations of
life, which might be ended 8y a bare bodkin, but that he is afraid of something in
unknown futurity? This fear it is that gives efficacy to conscience, which, by turn-
ing the mind upon Ais regard, chills the ardor of resolution, checks the vigor of
;nln?n‘:e, and makes the current of desire stagnate Qinuctivity. We may suppose
that he would have applied these general ohservations to his own case, but that he
discovered Ophelia. MALONE: Dr Johnson's explication of the first five lines of
this passage is surely wrong. Hamlet is not deliberating whether after our present
state we are to exist or not, but whether he should continue to live, or put an end to
his Iife; as is pointed out by the second and the three following lines, which are
manifestly a paraphrase on the first: * Whether tis nobler in the mind to suffer, &c.,
or to take arms,” The question concerning our existence in a future state is not con-
sidered till the tenth line: ¢ To sleep ! perchance to dream !’ &c. See X, of L. 1154.
CoLErIDGE: This speech is of absolutely universal interest,—and yet to which of
all Shakespeare’s characters could it appropriately have been given but to Hamlet ?
For Jaques it would have been too deep, and for Iago too habitual a communion
with the heart; which in every man belongs, or ought to belong, to all mankind.
Lams ( Worlks, vol. iii, p. 8S. London, 1870): How far the very custom of hear-
ing anything spouted, withers and blows upon a fine passage, may be seen in those
speeches from Jfen. V., &c., which are current in the mouths of schoolboys, from
their being to be found in Enfie/d’s Speaker, and such kind of books. 1 confess
myself utterly unable to appreciate that celebrated soliloquy in Hum/et, beginning,
*To be, or not to be,’ or to tell whether it be good, bad. or indifferent;.it has been
50 handled and pawed about by declamatory boys and men, and torn so inhumanly
from its living place and principle of continuity in the play, till it has become to
me a perfect dead member. CALDECOTT, criticising Dr Johnson, says that the srarn
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When | went to look for the lines beginning
"To be or not to be" in Haml/et, | had forgotten the
exact act and scene in which they occurred
However, | was fortunate to discover that there is
a concordance for the works of Shakespeare.
This, too, parallels another Jewish text—-—a concor—
dance (for the Bible or Talmud).

A concordance is a volume which lists in al-
phabetical order every word (and each form of the
word} used in a particular text or group of texts.
A biblical concordance, therefore, is a too! to help
locate any verse in.the Bible when you don't know
an exact citation; it can also lead you on a dis—
covery of what the Bible has to say about any par-
ticular topic. Using a concordance can save a great
deal of time when searching for the source of a
word or phrase. In addition, there are other refer—
ence works in both Judaic and secular disciplines
which index material as a help in research.

On the next pages you will see examples of
two concordances, one for Shakespeare and the

other for the Bible. °

16Mar'(ir\ Spevack, A COMPLETE AND SYSTEMATIC CON-
CORDANCE FOR THE WORKS OF SHAKESPEARE (Hildesheim:
Georg Olms Verlagsbuchhandiung, 1970); and Abraham Even~
Shoshan, A NEW CONCORDANCE OF THE BIBLE (Jerusalem:
"Kiryat Sepher" Publishing House Ltd., 1983).
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Qut
Shakespeare Concordance Y

THAT ME WILL GIVE THEM MAKE | AS LITTLE QUESTION COR 2.01.230

NO QUESTION ASK'D MIM BY ANY OF THE SENATORS SUT 4.05.193P
NOW QUESTION ME ND MNRE, WE ARE ESPIFD, TIT 2.03. 43
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QUESTIONS AND ACTIVITIES

1. As the "next step.,” in many regards, after
reading this source book, you will find great benefit
in the recently—published volume by Barry W. Holtz,
editor, Back to the Sources: Reading the Classic
Jewish Text (New York: Summit Books, 1984). In
it, vibrant scholars lead you through the great
works of Jewish literature, point by point, sentence
by sentence, principle by principle. It is a text to
read, savor, and digest as you continue your studies
of Talmud Torah.

2. Consider the benefits and drawbacks of
using a concordance. To see how it actually works,
look at the excerpts on the previous page. From
the concordance for Shakespeare, look up the cita-
tions of "question” For the biblical concordance,
find all the verses wusing the word sh'eilah
{"question”). To find a particular source, the tech—
nique to remember is to pick a word from the
verse which seems to be the least common. That
should help you find the source more quickly.
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Overriding Concerns of Talmud Torah

By now the point which has been made
several times in this volume should be obvious to
you. Talmud Torah encompasses every aspect of
life. There is nothing which effects humans or the
world which has not been sanctified through its in—
clusion in Talmud Torah. If God created the world,
then everything in creation takes on an importance
because of the originator of that creation. There-
fore, anything that impinged upon life in this world
was to be studied, grappled with, and understood.
Rabbinic literature and the study of Torah sought to
build a good society, or to “perfect the worid un—
der the kingship of God” To do so we need to
confront every aspect of life economic, social,
moral, ethical, communal, and individual. In fact, the
world of Talmud Torah ultimately broadened to seek
a balance between the needs of the community and
the needs of the individual, the need to find a
source of authority beyond humans to which we
can look for guidance and direction.

The Rabbis weren't expecting to create a
utopia, but rather to help humanity move towards
greater understanding, sensitivity, and cooperation in
a search for peace and relationship with God. We
must use our minds and our hearts so that our in—
tervention in the world will be guided by an under-—
standing of why we are doing what we are doing
At the same time, we must not let philosophical in—
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ertia or mental struggles paralyze us from taking
the actions necessary to help "perfect the world
under the kingdom of God" The following tradi—
tional sources provide insight into the Rabbis' over—
riding concerns; they show what the Rabbis felt the
study of Torah is all about  These——and many
other sources not cited——emphasize that study must
lead to action and that action must be informed by
study. The first text below raises the potential
conflict between study and action; the next four
also try to clarify the relation between them:

n'Sya aon DUpn P Man MR NN
pnapa W oANw Abxws MBS M) nm
PoIL 37 Myl 5 awyn Ik 9113 mbn
Tmbn mx1 oy myl 51 awyn K
Tmonw 5113 Tmbn 1k obis uy S

Swyn S Rman
Rabbi Tarfon and the Elders were already
sitting in the upper chamber of Bet Nitza
at Lydda when this question was posed
to them:  Which is of greater merit,
study or action? Rabbi Tarfon answered
that action was greater.  Rabbi Akiva
answered that study was greater. They
all answered that study is greater, since
study leads to action.

(Kiddushin 40b)
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The words of the Torah are likened to a
medicine of life. This is like a king who
inflicted a big wound upon his son and
put a compress on it He said, "My son,
as long as this compress is on your
wound, eat and drink what you like, wash
in cold or warm water, and you will suf-
fer no harm. But if you remove it, you
will get a bad boil.” So God says to the
israelites, "l created an evil inclination
within you, but | created Torah as a
medicine. As long as you occupy your—
selves with Torah, the inclination will not
rule over you. But if you do not occupy
yourselves with Torah, then you will be
delivered into the power of temptation
and all its activity will be against you."

(Sifrei Deut., £gev 45, [Finklestein, 103])
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[Rabbi Hiyya said] If someone studies
Torah without the intention of fulfilling it
it would have been better for him never
to have been born. And Rabbi Yohanan
said: If someone studies Torah without
the intention of fulfilling it, it would have
been better for him never to have seen
the light  Rabbi Aha said One who
learns in order to do is worthy to
receive [God's] Holy Spirit.
(Vayikra Rabbah, Behukotai, 35:7)

mK1 b amwyb Donk Mmyn DI WK
UK YMW PNwN MM DR D mKaw b
X5 % 2w N MaT oIk amww a
mnawn mwyb b mbn nwyr
myr 1 o an ok mb L mwyb
mY myn nw vra i et MY nnx

am abynS PR e anen

n

which | command you to do"
{Deut.11:22). This is included since the
verse also states, "you shall certainly
guard” [the commandment]. Thus, one
might suppose that if he guards the
words of the Torah, he can sit quietly
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and not do them. Therefore, it says, "To
do them” If one studies words of
Torah, he has fulfiled one command; if
he learns and guards them, he has ful-
filed two; if he learns and guards and
does them, there is no one greater than
he.

(Sifrei Deut, £qgev 48, [Finklestein, 159])

13 PR DK TR N5 waTn v oA
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A person may learn halachot, midrashim,
and aggadot, but if he has no fear of
sin, he has nothing It is like someone

who says to his neighbor, "I have a
thousand measures of corn, wine and
oil” His neighbor says to him, "Do you

have storehouses in which to put them?
If yes, you have all, if no, you have
nothing” So with the person who has
learned everything; only if he has the
fear of sin is it all his.

{Shemot Rabbah, Mishpatim, 30:14)

Finally, one of the summaries which best gives
a succinct overview of the concerns of Talmud
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Torah is found in A Guide to Jewish Religious
Practice, by the late Rabbi Isaac Klein. This state—
ment from the Introduction was written by Dr. Ger-
son D. Cohen, Chancellor of the Jewish Theological
Seminary of America. It not only summarizes the
major concerns of Talmud Torah, but also puts
forward the position of our movement regarding
the importance and development of Jewish iaw and
its study in dur own time.

Classica! Judaism has no word for
‘religion” The closest counterpart in
classical Jewish vocabulary and, hence, in
the Jewish mind, is Torah Torah,
however, includes far more than what
we moderns understand by ‘“religion.”
Torah encompasses and seeks to regu-
late every moment of life, including even
its termination in death. Nothing human
is beyond the scope of its concern and
accordingly, of its scale of judgment and
its program of prescription. . . .

Given the consequences of constant
change in the form and content of life——
technologically, politically, economically,
and even changes in the perception of
human dignity——each generation requires
a code or guide which responds to its
geographical, social and temporal
peculiarties. Each era of Jewish history
has produced such condensed codes,
frem the Mishna, redacted circa 200
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CE., to Maimonides Mishneh Torah of ca
1180, to the famous Shulhan Arukh of
Rabbi Joseph Karo, published in the six-
teenth century. Needless to say, every
one of these codes has reflected the
social, political and scientific milieu of its
time. But until now, the Jews of
America, especially those who hold a
developmental view of Jewish law, have
not produced a digest of their own,
reflecting both the realities of twentieth
century America and a commitment to
tradition. . . . We present [this volume]
not as an official credo or guide to
Conservative Jewish practice, nor even
as the position of the Seminary, but
rather as a traditional yet modern inter-
pretation of halakha by one of the truly
competent Jewish legal masters of our
time. It is one legitimate synthesis which
does not preclude others.

79



RECLAIMING OUR LEGACY: MARBEH TORAH, MARBEH HAYYIM

80




TORAH AND KNOWLEDGE

CHAPTER TWO
TORAH AND KNOWLEDGE
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The Uniqueness of Talmud Torah

Pretend you are a painter working quite in—
tensely on a canvas, stepping back to see how the
various components fit together and whether your
creative idea is developing as you had imagined.
Look back over Chapter 1 and "step back” from it;
from the issues raised and from the sources, you
may be able to determine for yourself what Taimud
Torah embraces and what makes it special for the
Jew. Taimud Torah and access to it is more than
just another piece of growth in one's development
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over the course of years; it entails more than
merely increasing your intellectual prowess or en-—
riching vyour cultural milieu Its a special, even
unique, way that Jews have approached the world.

There is probably no other relgious tradition
which combines placing such a high value on the
act of study, such a wide range of literature and
law, and the close relation between study and ac-
tion. These values were already articulated long ago
in a well-known rabbinic statement:

KT .90 noad trwn TR priva Pvnw
Sy iy obwyn oman awbw Sy ok i
.omon mbma 5y amayva Sy ann

Shimon Ha—-Tzaddik was one of the last
members of the Great Assembly. This
was a favorite teaching of his: The
world rests on three things——on Torah,
on service of God, on deeds of love.

(Pirkei Avot 1:2)

As you may have seen from the first chapter
of this volume, and as you can readily see from the
maxim just cited, three items are inseparable for
the Jew: studying Torah, worshipping God. and per-—
forming mitzvot. They are an organic whole; you
cannot exclude any of these fundamental principles
from what makes Judaism special What's even
more amazing is that each one of them is translat—
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able into the other. So, for example, studying
Torah is considered a form of worship. It's also
considered one of the highest mitzvot, if not the
highest.  Additionally, when we worship God using
the Siddur, we come across passages included
specifically for the purpose of study in addition to
selections from the Torah (such as Shemal which
are part of the actual ritual of prayer. Prayer, of
course, is also a mitzvah Finally, acts of
lovingkindness, should be informed by Torah as well
as the positive intention that show one's devotion
to the service of the Jewish people and to God.
Also special in the study of Torah in the modern
world-—-whether it is unique can be argued—-is the
uplifting quality that association with Jewish texts
gives us. Our literature is indeed great Knowledge
of that literature, and how to study it may sharpen
our intellectual skill and our sense of what is good
and what is bad in terms of language, art, and
literature since so much of modern writing is
geared to the lowest level of taste and propriety.
Is it not possible, as in the following Hasidic story,
that involvement with Talmud Torah might raise our
standards?

For almost two days a poor man had

been starving himself and was about to

faint from weakness. However, since he

was certain that he would be invited to

his rich relative's wedding, the poor fel-

low had gone hungry so that he might
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properly enjoy the wedding feast He
saw messengers delivering invitations to
his neighbors, but no one knocked on his
door. He was so overcome by hunger
‘n that he prepared a meal from what was
in the house. There was nhothing in the
pantry but some stale bread, sharp
onions and bitter greens, but he was so
starved that be ate this simple meal with
great eagerness. No sooner had he
finished eating when a messenger arrived
with an invitation to the wedding.

Now, at last, he was seated at one of
the splendidly set tables awaiting the first
course. As he tasted the baked fish he
began to have doubts about the ability of
the famous chef. The taste was so bit—
ter that he decided to leave it and wait
for the next course, but the soup and
roast beef didn't agree with him either.
He sat through the meal with the taste
of onions and greens in his mouth and
no appetite for the foed put before him.

On the way home from the wedding this
poor fellow overheard the other guests
raving about the delicious food. "l tasted
all of the food, too,” he cried to them,
"but found it to be terribly bitter” They
all looked at him with amazement until
one wise man explained the mystery: "I
saw him eating loads of sharp and bitter
vegetables before coming to the wed-
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ding. It's no wonder that someone who
fills his belly with such crude foods is
not able to appreciate the taste of deli-

. . Ir1
cious dishes afterwards.

Listening to the words of some of today's
most popular rock music or looking at some of the
most popular movies, it is hard to suggest that the
intellectual level or use of language points to the
values toward which we strive at our best. This is
not to say that people shouldn't enjoy pop music or
appreciate pop culture. However, there must be
more to one's life and sense of taste than the
lowest common denominator. The Jew's concern—-
in fact, it's almost an obsession——about raising his
or her intellecutal level and acumen in the study of
Torah has, doubtiess, been one of the major fac-
tors in Jewish achievement throughout history.

The study of Torah is also stimulating from
another point of view. It chalienges us because it
is a creative study. It involves us in the tension of
question and answer, argument and dialetic, and re-
quires constant interaction between reader and text
The thrust of Jewish law and tradition necessitates,
in fact requires, considering every possible option
in all areas of life. It entails argumentation, pro and

1
Based on a story of the Maggid of Dubnow cited in Men-

del Weinbach, On Wings of Prayer (Jerusalem: Nachat
Publications, 1970), 174-75.
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con, to evaluate all sides of an issue. This is con—
sistent with the democratic principies and critical
ideas that are generally presented as the ideal in
modern western education. Torah study is primarily
not a system of dogma or a catechism to be
memorized without question, but rather a system of
seeking answers (which may be challenged) to ul-
timate questions. Those questions are often
reflected in everyday situations stemming from the
way people interact one with another. Thus the
details of Torah study are a way of approaching
some of life's great issues which otherwise would
be unanswerable and unfathomable. Therefore, the
study of Torah is seen as life—giving:
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QOur Rabbis taught: Once the wicked
[Roman] government decreed that lsrael
should no longer be involved with the
study of Torah Then Pappus ben
Yehudah came and found R Akiba
publicly gathering great assemblies and
studying Torah. He said to him, "Akiba,
aren't you afriad of the government?”
He replied, "I will tell you a parable
What is the matter like? It's like a fox
who was walking along the river bank,
and saw some fish gathering together to
move from one place to another. He
said to them, "From what are vyou
fleeing?” They answered, "From nets
which people are casting after us” He
said to them, "Would you lke to come
up on the dry land so we, | and you,
may live together, even as my fathers
lived with yours?” They replied, "are you
the one they call the shrewdest of
animals? Youre not clever, but a fool
For if we are afraid in the place where
we live, how much more so in a place
where we would die!" So is it with us:
if fear now is our condition, while we
sit and study Torah, of which it is writ—
ten, 'For that is your life, and the length
of your days' (Deut. 30:20), how much
more so, if we neglect it”

(Berachot 6 1b)}
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Finally, the overwhelming centrality and special
character of Talmud Torah in Jewish life may be
seen in the way Torah study traditionally began for
children in many European shtetls:

The child was taken to the first day of
school by a parent, even one who was
very elderly or greatly respected Along
the way, the vyoungster was to be
shielded from seeing anything unclean in
the worid. Once at school, the child was
placed on the teacher's lap, and the tea-
cher read the letters of the a/eph-bet
from a slate to the child, with the stu-
dent repeating each letter.  After the
recitation of several verses, some honey
was put on the slate so the child could
lick the honey from the letters.

Thus, the child's formal introduction to Talmud Torah
was shown to be very important—-—-and very sweet.
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Universal or Particular Values

The following text from the mystical tradition
uses a powerful metaphor for the relationship of
the Jew to Talmud Torah:
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There is a parable of what Torah is like.
She is like a beautiful and stately young
woman, who is hidden in a secluded
chamber of a palace and who has a
lover of whom no one else knows. Qut
of his love for her, he constantly passes
by her gate, turning his eyes toward all
sides (of the palace) to find her. She,
knowing that he always passed the
palace, what does she do? She opens a
little door in her hidden palace, shows
her face to her lover for a moment, and
then quietly hides again. No one notices
except him, but his heart, soul, every-—
thing within him are drawn to her, know—
ing as he does that she has revealed
herself to him for a moment because
she loves him. It is the same with the
Torah, which reveals her hidden secrets
only to those who love her. She knows
that one who is wise passes the gates
of her house every day. What does she
do? ~She shows her face to him from
her palace, making a sign of love to him,
and immediately returns to her hiding
place. No one understands her message
except him, and he is entirely drawn to
her with heart and soul. Thus the Torah
reveals herself momentarity in love to
her lovers in order to awaken fresh love
in them.

(Zohar, Shemot, Mishpatim, 99a)
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Have you ever had a special relationship with
another person, a friend or some more intimate?
What made that relationship special? There is much
in our tradition to teach us that friendship involves
intimacy  with  another person—--spending time
together, eating and studying together, revealing
one's secrets, and so on. We can make similar
generalizations about the relationship between
people who love one anohter. Yet, though there
are many ftraits which typify the relationships of
friends or those in love, each relationship is dif-
ferent and, in fact, unique. The ties that bind
friends, the life experiences, the words that are
shared, the gestures and glances, the common per-—
ceptions and ability almost to read each other's
mind, make your relationship with your friend unlike
that of anyone else's. Thats a part of why
friendships and love relationships are so special and
incredibly important. However, the actual relation—
ships are not expressed as general terms or
abstract concepts. They happen and are expressed
by what one human being is and does to another.

We can make all the generalizations and
philosophical statements we want about being good,
ncble, and caring people, but in the end that nobility
and concern are shown through specific visual,
touchable, audible actions, deeds, and words.
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Similarly, there are other traditions and religions in
the world what have great literary texts and
wonderful value systems, which hoid the principles
of justice, right, and goodness as their highest
ideals. While the values of the Jewish tradition do
not necessarily, in and of themselves, have more
merit that those of certain other traditions, Judaism
is different from them. We, as Jews, act out the
lofty values in very specific ways——ways regulated
by Jewish law--since only through one's actions
can a human being demonstrate the acceptance of
those lofty values. The study of Torah is designed,
at its very heart, to give us the tools, knowledge,
wisdom, direction, and vehicles for putting the
abstract values into concrete practice.

Even if you dont want to be told what to do
every minute of the day, especially at this stage of
your life, the dialectic process of Talmud Torah—-
that is, the process of give and take with the
Jewish tradition will provide guidance about the
particular Jewish way of enacting our values.
Jewish texts, developing over the ages, give us a
framework for our actions and lay out the specific
patterns to enable us to act out our particular value
system is very tangible, specific ways. So, for ex-—
ample, though Jews and non-Jews alike may all
agree that the wanton taking of life is abhorrent,
Jewish law prohibits hunting animals for sport,
whereas most other religious “traditions do not make
it ilegal. We could list many other examples of
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Jewish law turning values into actions—-ranging
from the obligation to help those in financial need
to the requirements for returning a lost article. The
point, here, however, is that the full extent of such
examples is what makes up Talmud Torah; by
studying the Jewish texts we should be moved to
act in accordance with them.

Why is this discussion important? We must
remember that people tend to perceive the world
differently because of their life experiences and
their people's experience. Thus, for example, it is
the Jewish tradition, and no other, which stresses
the specific actions which are prohibited on Shab-
bat, listing thirty—nine major categories of work,
and many minor ones. It is often said lespecially by
students going off to college where they are ex-
posed to new ideas and cultures) that there is
nothing in Judaism that isn't found in many other
traditions. However, one of the great insights to
be gained from the study of other cultures of the
world is to learn the ways in which one's own cul—
ture is like others and the ways in which it is
different. A textbook series used many in high
schools puts it this way: “Self-knowledge is the
ultimate justification for studying about other

112
people.

2

Leon Clark in Peter J. Seybolt, THROUGH CHINESE EYES
{New York: Center for Imternational Training and Education,
1983), 12.
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The Rabbis were fearful of the prospect of
Jews studying non—Jewish culture and traditions.
They believed that it would lead to relinquishing
one’'s connections with the Jewish people and with
the observance of mitzvot.  Therefore, they ad-
monished that someone involved with non-Jewish
pursuits should return to the welispring of our
tradition:

na%5 n%sv owyn 5x1 apy pwy bma na%s
xbw ora KOX qanm xwn K KW ona
amxn k5w o%ya omnk omMat ona awn
nMIK nmon Tmbx S5xwr nmon onanb
1211 W% Rw (K DA noYH Son oo

R B e R PR L L 1 T S T B

"You shall keep My ordinances to walk in
them” (Lev. 184). In other words, you
should make them the main purpose of
your life, and not something subsidiary.
Your business is only with them. Other
matters should not be mixed up with
them, so you don't say, "l have learned
the wisdom of lsrael, so now | will go
and learn the wisdom of the other
nations.” Therefore, the Torah says, "To
walk in them” You are not permitted to
be separate from them, as it says, "Let
them be your only ones” (Prov. 5:17).

(Sifra, Aharei Mot 9:11)
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The overall guestion with which Talmud Torah
i1 concerned is "what is the good life and how can
it be achieved?” In other words, what goals are
really worth pursuing and how should we pursue
them? The arguments and debates which permeate
all of Jewish literary tradition and which we cali
Taimud Torah, are literally the questions and
answers of countless people over the years trying
to teach us the best ways to live. Where and how
should we spend our time on earth; with whom,
what will we consider pleasurable, and what is our
responsibility to others? In other words, how shall
we decide what our priorities?

QUESTIONS AND ACTIVITIES

1. Use the following Iis’t3 to help you focus in on
the Jewish values which are specific to your own
life. You may note that there are many areas of
daily life in which your Jewish values are tangibly
expressed by the way you act.

These have been adapted from Dov Peretz Elkins,
CLARIFYING JEWISH VALUES (Rochester, N.Y.. Growth As-
sociates, 1877), 38-40.
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Describe the following:

1. something that makes me proud to be
Jewish.

a time | served my synagogue.
something | did for lsrael.

a time | felt intensely Jewish.
a time | was very generous.

a time | felt very close to God.

N o o0k~ w N

something | did for one of my
grandparents.

8. a time | had a meaningful experience.
9. a speech | gave on a Jewish topic.
10. a time | helped elderly Jews.

11. 2 time | enjoyed reading a literary
classic.

12. something | did to make Judaism alive
for me.

13. a time | acted with compassion.

14. a time | explained a Jewish practice to
a non-Jew.

15. a time | was helpful to an animal.

16. a time | defended Judaism to a non-—
Jew.

17. a time | was very hospitable.
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18. a time | helped my family observe
Shabbat.

19. a time | visited someone sick,

20. a2 time | learned a lot about being
Jewish.

21. something | did to promote Jewish
education.

22. a time | read a Jewish book.
23. a time | was very generous.

24. something | did to help preserve
Judaism.

2. Make a list of Jewish values which you
want to implement in your life. Those values could
be anything from giving tzedakah to comforting
mourners, nihum avei/im to making a/iyah.  Next,
put the values in priority order, starting with the
one that is the most important. Now look at your
schedule for the next month or so and, using the
following questions, plan how you can begin to im-
plement these values.

- 1. Which goal or value should you
work on tomorrow morning and each
day for the rest of the month?

- 2. If you have time to do only a few
of the values on your list in the next
month on which ones will you con-
centrate?
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3. Which value, if put into practice,
will give you the most satisfaction, or
highest payoff, in terms of your feel-
ing good about yourself?

4. Which value might it be most im-
portant for other people to see you
achieve?

5. What will happen if you don't act
on any of these values? Who will
know? Who might suffer?

6. Which is the most difficult value
to achieve? Which one shouid you
start first in order to "get it out of
the way"?

7. What first step can you take to
put each Jewish value on your list into
practice?

MARBEH TORAH, MARBEH HAYYIM

Thus, as discussed further in the next section, Tal-
mud Torah underscores a relationship with God, and

singles

us out, enabling us to make a

remarkable contribution to society.
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The Authority of Talmud Torah

Studying Torah has been one of the chief
methods by which the Jew has drawn close to
God. At the same time the study of Torah involves
the same kind of study skills, research techniques,
and analytical work which are common to all fields
of academic endeavor. So we approach the study
of Torah with some ambivalence. On the one hand,
we can use much of what we do every day and
apply it to Torah. Yet there is another dimension
of Talmud Torah which goes beyond secular study
into the realm of the sacred. The underlying ques—
tion, of course, is whether Talmud Torah is some-
how more important, valuable, or authoritative than
any other study. There are a number of answers
to this question in our ftradition. Much of the
answer depends on one's view of the source of
authority for the Torah: who wrote it? who
created it? where did it come from? and how
binding is it——or its interpretations——upon our lives?

Talmud Torah includes the study of mitzvot
Mitzvot, or commandments, imply that there is a
commander and that we are commanded. Each of
us in the latter part of the 20th century, must
grapple with the issue of the authority of Jewish
tradition and the degree to which it is binding in
our own lives. It may be bhelpful to learn about
various views on the topic, to see which most
closely reflects your own. An excellent outline of
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the major views on "the nature of revelation and
authority” and the ability of humans to change or
interact with those laws appears in a previous USY

4
source book by Elliot Dorff, and the following
represents a brief restatment of material found
there.

in general, Orthodox scholars study the text
with no difference between peshat (the contextual
meaning the text originally conveyed) and derash,
the interpreted meanings given to the text  Thus,
for them, the biblical text means what it has been
interepreted to mean by the talmudic rabbis. In
other words, "the written Torah” is what "the oral
Torah” says it is, and they are representations of
exact words of God as he dictated them to Moses
on Sinai. They are God's will, and we are not free
to change them except when new situations arise.
{These situations were also revealed at Sinai and can
be interpreted within that body of tradition} This
viewpoint permits a choice when there are positions
that are valued as to the interpretation of the
Jewish law.

Regarding the process of Torah study in our
own movement, the Conservative Movement has
been committed to a historical method. That means

4

Elliot N. Dorff, CONSERVATIVE JUDAISM: OQOUR ANCES-
TORS TO OUR DESCENDANTS (New York: United Synagogue
Youth, 1977), especially 110-157.
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differentiating between peshat and derash through
many techniques of analysis (some of which are
explained in Chapter 3), seeking to use the text it—
self to teach us what it meant and to use additional
tools of inquiry to better understand the text as it
was interpreted over time. Even within the Conser—
vative Movement itseif, there is various viewpoints
about the authority and source of the biblical text
One view that God dictated the Torah to Moses at
Sinai, but it was written down by human beings.
Therefore there are different traditions and styles in
the Bible. Though the Bible is God's will, there are
places where eérrors may have crept in because
human beings make errors. Nevertheless, we are
not free to deviate from what is basic and what is
God's will.

A second position is called continuous revela-
tion: people wrote the Torah, but that they were
inspired by God to write it rather than having had it
dictated directly. They were responding to what
they thought was God's will, and therefore believed
that the words of the Torah are God's will and the
source of authority is God. This position accepts
that humans can develop the laws, because rabbis
over the centuries applied their own tools of inter—
pretations and understanding to the needs of their
own generation. Changing and developing the law,
while remaining loyal to the tradition becomes a
delicate balancing act.
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A third position arising from the historical
method of study, sees the Torah as a reaction of
human beings to their perceptions of God and the
divine will. The Torah is constatnly being revealed.
Since it was the reaction of human beings at any
given time and place to what they thought God
wanted of them, some of the laws may no longer
be relevant or applicable-—or may even be
distasteful-—-because they are the product of
ancther time and place. This point of view still
sees the ultimate origin of the law as Gods will,
but it reflects a contract or covenant between God
and the Jewish people in which both are partners.
This view says that encounters with (God continue,
and that the law has to change to reflect new un—
derstandings of God's will and the nature of our
own lives. The rabbis who represent us need to
reconsider the laws continually, since the task of
updaing the law is in the hands of the communal
leadership, not each individual's.

Yet another Conservative point of view studies
the Torah through an historical methodology, but
does not accept revelation at all. Rather it sees
that human beings wrote the Torah and that it is
purely a product of people's feelings and intentions.
It is therefore authoritative only as tradition or cus—
tom that has been practiced for thousands of years,
and because it has a worthiness of its own. In
each generation, the authorities of the community,
its thinkers and leaders, reevaluate and reconstruct
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the observances and customs to fit their under-
standing Observance is voluntary and can be
changed at will by the community or individuals who
seek to identify with these laws and customs.

Reform Jews also study the Torah in a very
similar historical method and generally believe in a
progressive revelation. the Torah was written by
human beings and as time goes on human beings
understand and react to God's will in different
ways. There is a feeling that the ethical and moral
principles of our tradition come from God, but that
the ritual laws have no divine authority. This is
based on the assumption that in the past, people
like the prophets annulled certain laws and that the
rabbis developed the interpretations of taw for their
own time and place. It is up to each individual to
decide what and how much to obey of these laws.

Deciding where you fit on the spectrum of
ideas is important because it affects your attitude,
how vyou will observe Jewishly, and in what way
you approach the study of Torah when you have
questions arising in that study.
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Questioning and Belief

Although this volume is not designed to ex-—
amine in depth Jewish attitudes and ideas about
God, one cannot approach the subject of Talmud
Torah without some discussion of faith and belief in
God. Therefore, after citing the theological posi—
tions outlined in the previous section, we focus
here on the issue underlying that multiplicity of
positions: the dialetic which we have proposed as a
basis of Taimud Torah. In other words, the issue
of raising the questions——not necessarily finding of
“the,” or "an" answer—-must be paramount For a
Jew to be religiously alive, he or she must ask
questions constantly.

For centuries humans have questioned the na-
ture of God, the authority of God, and even the
existence of God.  Questioning is important; it
promotes interaction with our tradition. The fact
that you don't have all the answers makes you
similar to every other Jewish human being who
came before you and who will come after you.
The greatest scholars in our tradition don't have all
the answers; the greatest writings in our tradition
don't have all the answers. It is the constant search
for truth which is the religious act of belief and
faith common to us all:

‘It is good that we should learn more
about the universe and about ourselves,
even although no other benefit than our
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knowledge ever accrues to us and our
fellow creatures. Knowledge is better
than ignorance, even if that knowiledge
produced no . further results. The man
who understands the structure of a dis—
tant star—system, the man who finds an
equation to describe the growth of a
leaf, and the man who reveals a forgot—
ten era of history need no further jus-—
tification: their work may never be
"used’; it will still be good. Some of the
discoveries made in recent research have
in fact been put to uses that many wise
men think evil. The discoveries remain
good” . . . And this is, too, precisely the
attitude of the classical Rabbinist, with
the addition that for him the ideal is not
alone knowledge for its own sake but
Torah for its own sake. . . . It s
reported that the Gaon of Vilna once
said that if he were offered infallible in—
struction in the 7orah by an angel from
heaven he would refuse the offer for he
wanted to arrive at the truths of 7orah

through his own efforts.5

We can only seek to know about God through
our experience in the world, the wisdom of our
tradition, and the inspiration that God has given

5
Gilbert Highet cited in Louis Jacobs, THE BOOK OF
JEWISH VALUES, 18-19; the last portion is by Jacobs.
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humans through the traditions of Talmud Torah. The
act of study, itself, is considered a religious task
no less important than an act of lovingkindness.
Expressing doubts and questions about the source
of authority doesn't write you out of the Jewish
people, but grappling with those questions through
Talmud Torah puts you right in the middie of
everything that is traditionally Jewish. When you
make yourself a part of Talmud Torah, you identify
yourself with a part of the God of Israel and with
the people of Israel. You are a member of the
family of Torah, God, and lsrael:
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Can there be a sale in which the seller
sells himself along with the object he
sells? The Holy One, blessed be He, said
to Israel, "l sold you my Torah; it is as if
| sold Myself with it” as it says "You
shall accept gifts for Me" (Ex. 252)
This is like a king who had an only
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daughter, and another king came, wanting
to marry her and take her to his country.
The father said, "My daughter is my only
child; | cannot be apart from her, and yet
| can't say to you, ‘Don't take her away,
for she is your wife’ Therefore, do me
a favor: wherever you go, prepare a
small room for me so | may stay with
you, for | cannot forsake my daughter.”
So the Holy One, blessed be He, said to
Israel, "| have given you my Torah; 1 can~-
not be apart from her; yet | cannot say
to you, 'Do not take her’; therefore
every place you go, make a house for
Me in which | may dwell”. . . Rabbi
Berechyah the priest said the following in
Rabbi's name: When someone sells a
valuable object he is sad about it, but
when the Holy One, blessed be He, gave
Israel the Torah He was happy. There-
fore it .says, "l have given you good
instruction” (Prov. 4:2). When someone
buys a desirable object in the markst, is
it possible to also buy its owner? When
the Holy One, blessed be He, gave the
Torah to lsrael, He said, "With the Torah
it is as if you are also taking Me.”

{Shemot Rabbah Terumah 33:1,6)

In the end, each one of us has to decide what
questions we want to ask and how involved we
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want to be with the search for faith and belief.
Nobody can impose the quest; nobody can give it
to you. Perhaps the most we can ask is for you
to leave yourself open to the same wonder and
awe that you would at a movie theater; there you
have made a tacit assumption that what you are
about to see is real in terms the picture's own
world and what it seeks to portray. So, too, if we
come to our traditional sources refreshed and
renewed, pretending we have never read them be-
fore, we might find a world of intrigue, excitement,
beauty, and meaning never revealed to us before.

QUESTIONS AND ACTIVITIES

1. Write down all of the things you believe
in. What is your concept of God and what about
God troubles you?

2. Interview some friends about their belief
or lack of belief in God. See what they hold
sacred and what is a problem for them.

3. Look through a Siddur or Bible and com-
pile a list of the names of God. See with which of
those names you can identify or feel some type of
personal relationship.
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4. How do you feel when you have a ques-—
tion that has not been answered and why do you
have that feeling? Do you believe that there is an
answer to every question?

The Transfer of Skilis

Fundamentally, Talmud Torah concerns the
study of written texts. * The texts have appeared in
many forms, over many time periods, in many
styles, and in several languages. Sometimes, the
very process involved in Talmud Torah is as impor—
tant, if not even more important, than the actual in—
formation being learned or memorized. Much of
what you will do for most of your academic career
will also involve the study of texts, be they scien—
tific, historical, anthropological, medica!l, legal, or
other. In some professions, such as medicine or
architecture, training also includes some “hands—-on”
training and, possibly, an apprenticeship. For the
most part, however, western education entails the
meeting of the mind with the printed word.

Anything you do to improve your skill at un—
derstanding texts and interpreting literature may,
therefore, help you with your education in general
That is why in a Jewish Day School, where children
iearn both secular and Judaic studies, the two parts
of the curriculum constantly reinforce each other.
For example, the skills involved in a "great books
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program” (in which students learn how to analyze
and interpret some of the worlds great literature)
may be the same skills used to study classical
Jewish texts, particularly as they are taught at most
Conservative educational institutions. Close reading
of the sources, seeking the basis of argumentation,
comparing verses, trying to understand an author's
intentions, finding the meaning of specific words in
context, and similar patterns of research are all part
of the enterprise of textual analysis. Some of the
same skills and related ones can also be applied to
the analysis of scientific texts, newspaper articles,
novels, or investigative articles in law journals.

For most of your college career you will be
called upon to demonstrate your knowledge of
material by writing papers or making presentations
which contain arguments and counter—arguments,
evaluating the views of those who have written
previously about your topic. You may be asked to
demonstrate how one physicist's theory was shown
to be false by a later theory, you may be required
to demonstrate how several literary critics ap-
proached the character of Macbeth and to choose
among them. Most of your academic work will in—
volve a dialetic, arguing points pro and con, over a
given issue. This is the style of academe, and is
one way knowledge increases. One scholar refutes
or contradicts another, each adding to the infor—
mation of the other in a search for truths. Just as
each academic discipline has its search for truths,
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ultimately, Talmud Torah is the Jewish search for
truths. The dialetic, the argument, the reasoning
back and forth, is absolutely essential to the pursuit
of knowledge. On even so basic an issue as the
- place of Talmud Torah, we find a conflict waiting
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These are deeds which yield immediate
fruit and continue to yield fruit in time to ;
come: honoring one's father and mother, !
doing deeds of loving kindness, and
making peace between quarreling people; ‘
but the study of Torah is as important as ?
all of these put together.

(Peah 1:1)
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Rabbi Assi said, tzedakah [the obligation
of giving "charity”] is as important as all

1

the other commandments put together. ;
{Bava Batra Sa) ’;

!

!

What is the single most important mitzvah? }
Even before trying to decide between Talmud Torah ;
and tzedakah, based on the two sources just '
quoted, it should be noted that still other sources }
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offer other answers. One, for instance, suggests
that burying the dead is the ultimate mitzvah be-
cause there is no personal reward in honoring a
person who is deceased. The point is that it is the
attempt to reconcile differing views that often
helps lead people in the search for truth and in the
search for understanding the hidden meanings be-
hind our actions and our lives. Things that many of
us take for granted are not taken for granted by
scholars who are always open to question and need
proof of arguments. Look, for example, at the
following introduction to a leading high school
pamphiet on the life and works of Shakespeare:

Was the William Shakespeare who wrote

all the plays a real man? This is a puzzle

many people have argued about Some

of them say that Shakespeare's plays

were written by someone else. . . Why

is there a mystery about Shakespeare?

The reason is that we do not know very

much about his life. . . .Could this [the

son of a giove-maker] be the man,

people ask, who wrote all the marvellous

plays. . . .As historians it is our job to

5]
ask how do we know?

Our society has so abused words that we
have become inured to their misuse. We often no

6
Jim Bradbury, SHAKESPEARE AND HIS THEATRE (England:
Longman Group Limited, 1975), 5-6.
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longer believe what we read, having had ex-
periences in which the media have reported events
inaccurately or have reported with a strong bias.
While it is important to read with a critical eye, we
must again be trained in the power of the written
word. Immersing ourselves in classical Jewish
sources can help resensitize us to the beauty of
language, and to the richness the sources can con-—
vey. Moreover, the study of traditional literature
gives us the tools to approach all literature. The
modern short story at its best has many principles
in common with biblical narratives. In an important
work on the use of the Bible for teaching humanis—
tic values, Zvi Adar gives an overview of the multi-
leveled meanings to be found in the bibiical text:
When seeking to educate through the
biblical narrative, we have to enter into
its spirit and climate. Yet this does not
suffice. . . . When we penetrate into the
spirit of a great literary creation, our
personality changes and becomes directly
enriched through it Can the biblicat nar—
rative, then, be such an educational
power? It is very encouraging to see
that such an educational approach is in-
herent in the biblical stories themselves.
The educational power of the bibiical
narrative reveals itself even more clearly
if we examine its different layers. In al-
most every story we find three different
layers. The uppermost layer is the ac-
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tion; the second, the meaning of the
story and the feelings of the heroes; and
the last, and deepest one, the explicit or
implicit ideas. . . . As a result, the biblical
story fascinates us at every age level
though it is understood by each age
group differently. A child enjoys the
actions of the story, an adolescent
ponders the spirit of the herces and the
meaning of the story, an adult reflects
upon the ideas which, like a series of
links, bind separate chapters intc one

L7
entity.

As with many other spheres of study, many
of these reading and analytical skills are easily
transferable to any reading you will do. To sum-
marize, then, the skills which are needed to pursue
the study of Torah are the same academic and in-
tellectual tools that you will need in any rigorous,
educational environment. The skills which you have
already learned in your secular educations can also
be applied readily to the study of Torah. In Chap-
ter 3 we will examine some of these tools, using
skills of literary analysis, psychology, sociology, his—
tory, and science to see how similar tools can be
used in both secular and Judaic studies.

7
Zvi Adar, HUMANISTIC VALUES IN THE BIBLE (New York:
Reconstructionist Press, 1967), 67. 69.
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Questions and Activities

Consider the subjects in your secular educa-
tion which might have been integrated with your
Jewish education, if you had thought about it
previously. For example, when you did a paper on
American history, could it not have been a paper on
American Jewish history as well? Make a list of
the areas in your education where you might have
combined your Jewish values and understandings
with the secular information you have been learning.
For instance, if you were asked to study a scien—
tific principle involving ecology in our local environ—
ment might you not have looked to Jewish sources
and laws on the treatment of the environment and
ecological responsibility? This approach can be
especially important if you still have term papers to
prepare inh your high school or college years. It
may help you considerably shorten and yet enlighten
your intellectual workload by combining projects
between your secular and Judaic course assign-—
ments, as in the list which follows.

Sample Projects

1. Do some estimating and probability studies
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on the frequency of Torah trope (cantillation note)
patterns and appearance of trope signs in the
Torah.

2. Investigate measurement and monetary sys—
tems in the biblical and rabbinic periods. comparing
them to other systems at the same time period and
in modern times.

3. Develop your own conversion tables from
biblical measurements to modern measurement and
finances.

4. "Guesstimate” what certain items would
have cost in biblical times as compared to what
they cost today. Costs should be relative to an in—
vestigation of salary levels during the time period
under study.

5. Develop some computer programs in the
following areas:

- Biblical trivia.

- Geography of lIsrael, e.g., a branching
program in which the user can elect
to move in different directions and
learn information about the different
parts of the country by selecting
which direction to move on a master
map.

- A treasure hunt in which the user is
asked to find various words or verses
throughout the Bible and then to solve
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a sentence or paragraph by putting the
found words in the right order.

6. Pick an element of the American Constitu—
tion, such as an item from the Bill of Rights or
something to do with the structure of the govern-
ment, and follow its development through Supreme
Court decisions. Watch how it developed over time
as American society changed. Find a similar aspect
of Jewish law, either & particular law or the court
process, and see how it developed Make some
projections for how the Constitution might be
viewed two thousand years from now in terms of
its source of authority.

7. As a biology project, investigate how
specific diseases such as hemophilia, rabies, scurvy,
or sunstroke, were dealt with in the Bible and Tal-
mud. Compare that to the way some surrounding
cultures and peopies dealt with the disease in the
same historical period and then compare with more
recent medical understandings o©of these problems.
Where, for example, can you see that medical
knowledge today has confirmed some of the an-
cient rites or superstitions regarding disease.

8. Compare Jewish sources on the physician
and patient in Jewish law to modern medical prac-
tices and medical ethics.

8. Compare Maimonides' prayer for the
physician with the Hippocratic oath interview
physicians to see how they react to both of these
documents.
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10. To understand the process of interpreta—
tion and text analysis, write a2 poem or short story
and then ask a number of your fellow students to
write commentaries on sections of the story or on
the meaning of specific sentences or words. Take
the commentaries and place them on the page
around your original work, indicating the particular
word or sentence they described A few months
later, give this page of commentaries to another
group and see what commentaries on the commen-
taries occur.

11. Pick a Psalm, such as the 23rd or 24th,
and research which musical composers throughout
history set it to music. Compare the approaches,
tone, and musical feeling of each composer's work
and how it interpreted the text that was set to
music. Then compose your own version of the
Psalm for whatever interpretation you prefer.

12. Investigate how various artists interpreted
biblical stories in their paintings. Study the painting
and the story, then try to describe what interpreta—
tion the painter gave to the particular text. Look at
other great painters’ versions of the same story and
compare their works. Try your own hand at an ar-
tistic interpretation of the same biblical passages or
figure.

13. Compare and contrast how various cul-
tures of the world treat some of the following
basic human needs with the treatment suggested in
Jewish culture:
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- human reliance upon nature in the
process of survivat;

- perpetuation of a culture's most im-
portant values and tradtions;

- importance of the individual in society;
- concepts of life after death;
- family structure and organization.

14. Compare and contrast cross culturally,
religious rituals conducted at home as opposed to
in a sanctuary.

15. Study the construction and archeological
excavation of a te/. Create a model of such a tel
and involve friends in the excavation process,
directing them to record their findings and draw
implications about the civilization you have "buried”
in your tel.

16. Analyze several of your favorite popular
songs for the values that underlie them. Do you
feel comfortable with those values, and do they
express what you feel is the best towards which
human beings should strive? Can you find a par—
ticular prayer in the Siddur which parallels the emo—
tions, values or insights found in the popular song.
After analyzing the values, purposes, and meaning
of a prayer from the Siddur, try to transform it
intc a modern poem or song.

17. Analyze the biblical imagery used in such
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works as Melville's Moby Dick or Shakespeare's The
Merchant of Venice. See how the authors interpret
and portray themes and people.

18. Compare aspects of ancient Egyptian
civilization to the Exodus story and see where the
biblical story is influenced by Egyptian culture and
where it tries to embarrass or undermine the
prevailing Egyptian culture of Moses' time.

18. Seek out Jewish authors who wrote in a
foreign language you are studying and try to read
some of their works. Get the feel for the par-—
ticular Jewish concerns that were expressed in the
foreign language under study. Learn somethings
about these individuals and the times and traditions
in which they lived.

20. Investigate the issue of the separation of
Church and State. Where do you think the Jewish
community shouid position itself in regard to this
issue? How do you think the Jewish community
should go about funding its essential educational
operations such as Jewish education and community
needs. Study recent Supreme Court decisions and
compare them with attitudes of the various Jewish
communal leaders who are grappling with this fun-
damental question of constitutional interpretation.

121



RECLAIMING OUR LEGACY: MARBEH TORAH, MARBEH HAYYIM

Science and Religion

This section deals with what we believe to be
a red herring the supposed conflict between
science and religion. Many people have been con-
vinced that only the scientist is capable of proving
anything and that the search for truth must be
relegated to the scientific domain. It is also as-
sumed that the religious search for truth is some-
how not as “real” as the scientific search. We
hope to dispel those myths. For Judaism, the
search for truth is every bit as real as it is for the
scientist.  However, the two quests are markedly
different.

The scientist asks the question "how" and the
religious human being asks the question "why." Yet,
both science and religion are based on faith. That
religion has an element of faith is easy to under-—
stand, but where does it appear in science? Scien—
tific method is based largely on the use of proof,
or proofs, and on the ability to verify an experi—
ment by duplicating its results. Both, however, rest
on certain principles known as axfoms. As you
probably know, axioms are assumptions generally
accepted by the scientific community. Assumptions,
however, are a matter of faith; they cannot be
proven. Interestingly, some of the great scientific
advances result from an alternative to one or
another of the assumptions that have been accepted
for so long. Here are a few examples of axioms
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from a textbook that will be used in many high

schools.8 Look at these statements to see if they
are matters of faith or if you can prove them:

Commutative properties of numbers:
Addition. For all numbers a and b,
a+b=b+a

Multiplication. For all numbers a and b,
axb=bxa

Definition. Absolute Value
The abso/ute value of a number is the distance of
that number from 0 on a number line.

Scientists have even come to describe a law
of uncertainty, the wuncertainty principle, first
stated by Werner Heisenberg:

We are unable to measure both the

position and velocity of an electron to

unlimited accuracy.

Now note the lack of surety with which a high
school biology book treats the crucial questions of
the origins and nature of Iife:9

Do not be surprised that we leave im-

8
Eugene D. Nichols, et 2., HOLT ALGEBRA | {(New York:
Holt, Rinebart & Winston, 1986), 7.

9
Stanley L. Weinberg, AN INQUIRY INTO THE NATURE OF
LIFE {U.S.A:: Allyn and Bacon, Inc., 1877), 8.
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portant questions, such -as What causes
things to be alive? and How does /ife
differ from nonlife? only partially
answered. Scientists do this all the time.

Another example for you to analyze is a dis-
cussion of scientific laws and theories found in

leading high school textbock.10 Note some of the
vocabulary that is used: ‘reasonable explanation,’
"imaginary model,” and "mental picture.” Also note
that scientists check the hypotheses or scholarship
of others, much as in Talmud Torah, where each
scholar must be aware of the work of other
scholars on a particular issue:

Scientists are often interested in ex-—
plaining how a set of observations occur.
A reasonable explanation of observations
/s called a theory. . . . Theories often
invoive the use of an imaginary model,
or a mental picture, that helps scientists
explain the observed behavior. In [John]
Dalton's atomic theory, matter is pictured
as made of small particles called atoms.
If the theory is true, matter should be-
have in certain predictable ways. Experi—
ments based upon these predictions test
the theory. For example, based upon the
atomic theory, Dalton predicted the law

10
Ciark H. Metcalte, et. al, MODERN CHEMISTRY (US.A.
Holt, Rinehart & Winston, 1978), 17-18.
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of multiple proportions. . . . He then ex-
perimented and discovered his prediction
was right  If his predictions had not
been right, his experiment might have
been at fault. Or his theory might have
needed changing. However, experimental
support for this theory is one reason it
was quickly accepted by other scientists.

Thus the scientific search for the truth is no
more real or certain than is Judaism's search for
the truth. While science looks for the "how,” the
process by which things occur, the Jewish tradition
jooks for the "why,” or the meanings behind why
the world is the way it is. In summary, then,
scientific competence, based on certain assumptions,
is restricted only tc an analysis of what is or what
could be without telling us what our values should
be. Talmud Torah, on the other hand, makes as-
sumptions of faith about the meaning of life and
the values of life. Obviously, it is our task to
combine scientific inquiry and growing control of
technological processes with a value system and
meaningful life goals derived from Taimud Torah.

The direction of the next great leap of
imaginatibn is guided as often as not by

the scientist's vision of beauty. Einstein's

highest praise for a theory was not that

it was good, but that it was beautiful

His strongest criticism was, "Oh, how

ugly!” He often spoke and wrote about

the aesthetic appeal of ideas. "Pure
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logic could never lead us to anything but
tautologies,” wrote the French physicist
Henri Poincare. “It could create nothing
new; not from it alone can any science

. RE
issue.

The most complete human beings will be those
who see in a scientific fact the awe, wonder, and
beauty of the universe which God has created for
us.

QUESTIONS AND ACTIVITIES

1. Look at your high school science and
mathematics textbooks with an eye towards finding
statements which really are statements of faith and
cannot be proven.

2. Look at your science and math textbooks
and see if there is any discussion of the moral im-
plications of the scientific knowledge which they
convey. For example, is there a discussion of the

"
From "Noted With Pleasure,” THE NEW YORK TIMES

BOOK REVIEW, November 11, 1985, citing K. C. Cole,
SYMPATHETIC VIBRATIONS: REFLECTIONS ON PHYSICS AS A
WAY OF LIFE.
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moral and ethical problems associated with nuclear
power or with control over the environment?

3. The Bible is not a book of science but
rather an answer to the questions of why we are
here and what is our purpose in living. Now look
at the creation story {Genesis 1-2) in a non—
scientific way. Read those chapters asking the
question "Why are we here?” rather than "How was
the world created?” This reading should give you a
different understanding of Beresheet.

4. List some of the ethical and moral
problems that have been created by modern scien-
tific achievement. Where will you look for a
source to solve some of these critical issues?

5 Have you ever had an argument with a

friend? How do you convince the friend that your

position is the correct one? What kinds of
reasoning, arguments, and proofs must you put
forward to get your friend to accept your point of
view. Now, perhaps, you have a better understand—
ing of the problems of proof.
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The Need to be "Whole” People

Everything you have read so far should lead to
the conclusion that rather than having a Jewish side
and a secular side, ideally we should be "whole"
people, comfortable in our Jewishness while con-
tributing to the world around us. Ultimately, our
conception of Talmud Torah applies the tools of
secular studies to understanding what is uniquely
Jewish at the same time that Jewish tradition gives
meaning to the way we lead our lives in the sur-
rounding world:

Just as Jewishness does not knhow
limitations inside the Jewish individual, so
does it not limit that individual himself
when he faces the outside world  On
the contrary, it makes for his humanity.
Strange as it may sound to the obtuse
ears of the nationalist, being a Jew is no
limiting barrier that cuts the Jew off
from someone who is limited by being

. 12
something else.

Thus, only when we are fully immersed in our
Jewish selves can we interact positively with the
non-Jewish world around us. We can manifest our
true humanness only when we are thoroughly con-—
vinced of our own uniqueness. Accordingly, our

12
Nahum Glatzer, FRANZ ROSENZWEIG: HIS LIFE AND

THOUGHT (New York: Schocken Bocks, 1953), 215.
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tradition realized that every human being needs to
take the opportunity of Talmud Torah, which is the
great leveler of the Jewish people:

™ My A amnsmmbna an Sxowm vk 5
Mra pa et Sya pa vwpa obw pa wy
ny 1 vBK am wwnw S jpr mow pa
198K O'ANBA Sy M1 ApYA  Diennn
NSNS mar 1% yaph n o nwk Sya

551 oo 12 nam, mKaw a5 om

Every Jew is required to study Torah,
whether poor or rich, healthy or suffer—
ing, young or old. Even a beggar going
from door to door for sustenance, or
someone with a family to support, must
establish time to study Torah during the
day and night, for it is written, "You shall
recite it day and night” (Joshua 1:8).

(Mishnei Torah, Hi/chot Taimud Torah 1:8)

Moreover, even the Sages had to balance
studying Torah with making a living; study and work
go hand and hand:

1M1 DY avIn 7m va Sxawe mon
Y1 P9hynxy oMb DAl oM aNw
55om om %51 o in Tmbna opo
27 Own Bl WK BN WK YW Py

Some of the great sages of Israel were
wood-cutters and water—carriers, while
other were blind Nevertheless they
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were engaged in Talmud Torah day and
night, and are included among those who
have transmitted the tradition in the
direct line from Moses.

{(Mishnei Torah, A//chot Talmud Torah 1:9)

Think of some professional peopie with whom
you are acquainted: doctors, lawyers,
businesspeople, secretaries, teachers. If you ask
those who are both capable in their professional
field and knowledgeable Jewishly why Jewish in-
volvement is important to them, yvou may get very
interesting answers. An attorney may say that the
study Jewish law is tremendously important for un-
derstanding the legal profession and for self-
understanding. A doctor may tell you that though
he gives much of himself to others and makes a
good living, there is much more to life than one's
career. A USY advisor pursuing rigorous, intellectual
studies on a college or graduate level may give a
similar answer. They all want to be well~rounded,
fulfilled, and enriched people, and that concentrating
only on one aspect of life is not enough All
facets of life must be orchestrated together to
create a sense of wholeness.

indeed, knowledge of Torah may provide a
feeling of wholeness at times we might never an-
ticipate. The person who is has absorbed classical

130



TORAH AND KNOWLEDGE

Jewish texts, has a gift of expression in a moment
of need which otherwise might not be there. For
instance, when our children were born, my wife and
i were able to shout out the blessing
sheh-heheyanu in the delivery room because it was
on our lips. On other occasions, such as visiting
Israel or experiencing a deep human emction, | have
had verses from the Torah or the Siddur to draw
upon to enrich the particular moment, ennoble it,
and make it more special At times of great pain
or affiiction, too, words of Torah can provide
solace and peace to help us over a very rough
emotional road. We're not all scholars or poets, so
sometimes when we need to say something we
don't have the appropriate words readily available.
But being steeped in the tradition of Talmud Torah
may help us through some poignhant moments in our
lives:
12% 15y PRI PIOM AN 2T DIRa 1w
T"™MD™ 77N "MAT DIK3 1 PR 25y awrnn
JWYr ¥ 1 KRD 10 nnnn 1% by pra
91 72 MK Ay i pn nRovhy priye
J91 93 MK RKNY O Ay TINa 3D
T2 MR DMY Ty MO KNYY SN2 2N
MR TP L. Y2 A2 IND
TIIOMY AYwA MR PYIn 70 MaT kSnbK
MmKiw 07w M omnyy napy Na3 by pa
(a7¥ vp @hIN) AN VWYY NN K9S
If affliction overtakes a person who has
words of Torah within him, he is
resigned: if he has no words of Torah,
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he is embittered. What does the former
do? He acknowiedges that God's decree
is righteous. If he hungers, he says,
"Such and such a thing is said about
hunger in the Torah.” If he is thirsty, he
says, "Such and such a thing is said
about thirst in the Torah” If he has no
clothing, he says, "Such and such a thing
i1s said about nakedness in the Torah”
So with David; had not words of Torah
consoled him when affliction befell him,
he would have uprooted himself from
the world, as it says, "Unless the Torah
had been my delight, | should have
perished in my affliction” (Ps. 129:92).

Tanna d'vei Eliyahu, Ch. 25 [27])

In yet another way, our tradition teaches that
we will be held accountable for the wholeness of
our lives, both our deeds and our study of Torah
One is incomplete without the other. It also doesn't
particularly matter if our original motives for study—
ing are idealistic or practical, since the very act of
study may transform us. Thus, even if the original
motivation of our study is not “study for its own
sake,” we must begin the process anyway:

Tmonn Yy kOx 1 R o Swonr nbnn
DMman IR PwY rwyn aRw Sy P o
x9w pa mwb a3 na oIk poyr owd

Smwb X2 mwb xSw inew mwd
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A person is first judged on whether he
studied (Torah) and only afterwards on
his other deeds. Therefore the sages
said, "One should always study Torah
whether or not he studies for the sake
of learning==for from study not for its
own sake, one comes to study for its
own sake."

(Mishnei Torah, Hi/chot Talmud Torah 3:5)

Though we will have more to say about time
management to achieve personal goals we set for
our own study of Talmud, the pressure of daily
living is such that it is easy to put aside one aspect
of our life while another aspect totally overwhelms
us. It's easy to decide that we have time only for
schoolwork and talking on the phone with friends.
On the other hand, a scholar can get so mired in
the pursuit of his discipline that he has no time for
people or other causes. Maimonides has expressed
one way to set priorities for juggling communal
demands with nourishing the spirit:

Mpw kw193 mynn 553 myn 7% PR
55 M35 mnmmbn 85k AmnsTmbn s
12'8% .wyn 1S K mmbnnw 153 mynn
opn 533 nwynb omp Tmbnn

IWOK OK TIN-TmMbm myn nwy aeb
poo K5 ominxk by mwynS  mynb
ATm5n5 A mynn awyr 1KY DX aTinbn
There is no mitzvah among all the
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mitzvot equivalent to Talmud Torah, but
Talmud Torah is equivalent to all the
mitzvot since study leads to action
Therefore, study should always precede
action. If one has the opportunity to
perform another mitzvah or Talmud
Torah——if the other mitzvah can be done
by someone else, he shouid not stop his
studying. If it cannot be done by some-
one else, he should do it and then con-
tinue studying.

(Mishnei Torah, Hi/chot Talmud Torah 3:3—-4)

Abraham Joshua Heschel once spoke of the
need for human beings to take leaps of action and
leaps of faith. A Jeap of faith is the ability to
believe something simply because you are willing to
accept it as being true. A leap of action entails
doing a deed even when youre not quite sure of
its meaning or implications. For example, we can
talk about the beauty of Shabbat, but it cannot
really be appreciated until it has been experienced;
it is that leap of action which adds an essential
level of understanding. Likewise, you can keep
reading the pages of this book about Talmud Torah
and never ever really understand its meaning until
you jump in with both feet, eyes, hands, and ears
and partake. That ieap of action may then lead to
an understanding the words of this volume have
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some truth to them. Ultimately, wholeness is
something which comes from inside: a feeling of
self—-worth, completion, belonging, and knowing who
we are and what we want out of life.
It is something inside the individual that
makes his a Jew, something infinitesimally
small yet immeasurably large, his most
impenetrable secret, yet evident in every
gesture and every word—--especially in
the most spontaneous of them. The

Jewishness | mean is no ’literature.”. . .t

is only lived——and perhaps not even that.
.13

One /s it

Talmud Torah can help a great deal, but we
must apply it to all facets of our existence in order
to feel the wholeness to which we aspire.

QUESTIONS AND ACTIVITIES

1. Set up a career workshop in which you invite
men and women who have been professionally suc-
cessful and involved Jewishly to discuss their
careers and Jewish involvement Have them explain

13
Glatzer, FRANZ ROSENZWEIG, 216.
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that training was necessary to become involved with
their particuiar profession, and is added to their
lives by the dimension of Jewish involvement.

2. As a second stage to the career
workshop, try to arrange for chapter members to
spend some time with these professionals, both “on
the job" and in their homes or in their Jewish com-
munal life, so participants can see the synthesis that
these individuals have generated to make their own
lives more complete.
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CHAPTER THREE
BEGINNING TALMUD TORAH

22 O oyt W sy

Role Models

Perhaps the single most important factor in
Jewish education is an accessible role model, a
person to whom we look as an example of the
kind of person we wish to be. No wonder that
programs such as USY on Wheels, Israel Pilgrimage,
regional encampments, and Camp Ramah have always
sought out staff people who are both excellent in
their specific area of instruction and committed to
Jewish values and practicee The notion that we
desire to be like significant people whom we meet
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is at the heart of what helps us grow emotionally,
socially, interpersonally, and religiously.

Our tradition recognized the importance of a
positive role model in effecting people's lives. Part
of what a role model does involves setting stan—
dards and creating an image that other people want
to achieve. Many people don't recognize the fact
that they are role models because they do it so
naturally and so easily; others strive deliberately in
an educational setting to model behaviors which
others will emulate and practice. As you grow into
positions of responsibility, whether in USY or the
Jewish community at large, you begin to realize that
your every gesture serves as a model for other
members of the community. Teaching Torah re-
quires role models of outstanding quality, not only
to teach the text properly, but to instill in others
the desire to learn. The role model often has to
do even more than he or she wants others to do,
as shown in a story about Elijah ben Solomon, the
Vilna Gaon (18th century). It is said that he used to
spend 18-20 hours studying Torah everyday.
When his students were asked why he spent so
much time on Talmud Torah, they gave the follow-
ing response:

“If the Gaon studies eighteen hours a

day, the average Polish or Lithuanian

Rabbi will study ten hours. [f the Polish

Rabbi studies ten hours the German

Rabbi, in an environment less conducive
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to such diligent application, will study for
six hours, and the English Rabbi for two
hours. And if the English Rabbi spends
two hours a day in Torah study there is
a likelhood that his congregants will, at
least, keep the Sabbath. But if the Gaon
lowers the standard and spends no more
than ten hours in Torah study, the Polish
Rabbi will be content with only six hours,
the German Rabbi with two, and the
English Rabbi with only half an hour.
And if that happens what will become of

the Sabbath of English Jews?”1

Jewish tradition has always had numerous and
important role models, including at the present time.

Serving as a role model was also considered a
difficult position; the Rabbis, perhaps exaggerating,
tried to emphasize the lifestyle and dedication of a
person really devoted to studying Torah. At the
same time, a role model, though honored,
respected, and beloved, was cautioned never to be-
come conceited or think the responsibility made him
or her better than any other person:

)
Louis Jacobs, BOOK OF JEWISH VALUES (Chappagqua, N.Y.
Rosse! Books, [1960], 1983), 24
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This is the life style for Torah students:
Eat a salty crust of bread, ration your
drinking water, sleep on the ground, live
a life of privations, exhaust yourself in
Torah study. [|f you live in this manner,
"You will be happy and all will go well
with you" {Psalm 128:2). "You will be
happy” in this world; "all will go well
with you" in the worlid-to—come.

Do not seek high position; do not covet
honor. Let your deeds exceed your
learning. Do not crave the table of
kings——your table is greater than theirs
and your crown greater than their crown.
Your Employer can be relied upon to
compensate you for your labors.

(Pirkei Avot 6:4--5)

Indeed, the scholars of the community were to
be respected and honored and were even exempted
from certain practical demands. However, they
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were also required to be patient, humble, and sen-
sitive, with understanding for the people they might
influence. The following sources highlight some of
these issues:

1 ,m7 Sswn uy :oman vmbn Sw noan

"wiIKS M Soun 535 ok vy nbom

AWwyn 05 OINT DK WM KLA KT N0

N PR o pbva S ww m 5y

awr 5w o obwn prw wb a yen

WK X1 ,0M0n 531 e 1mooa quynm

13%13 2'wm ays Sxaw ,yn 931 13 Axn
This is the way of scholars: they are to

be modest and humble, eager and bright,
submissive, beloved by everyone, gentle
to their family, sin—fearing, and judging
every person by his deeds. The scholar
says, "I have no desire for the things |
have in this world”; he sits at the feet of
the wise. Let no one find a evil trait in
the scholar; he should ask appropriately
and answer correctly.

(Derech Eretz Zuta 1:1)

Dy Mmwy% payya PRY? BPK DMIATTTNbn
772 XY 1 Sw o Aem a3 Sapn SO
.. YIRATMY Mea mwant kbw o
Scholars are not called upon to par-
ticipate with the rest of the community
in building and digging for the state, or
similar tasks, so they don't lose the
respect of the common people. . . .

(Mishnei Torah, Hilchot Ta/mud Torah 6:10)
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MYY MON Oy DK MMUW DI MK PN
myp 90T 75 kOX amsn vmy'w M3 pnb
SMyS e XSw 73 ImIK IR KOW Ponm
MY T3 Py pEYpn 1T DMmdnm

o kb M ow PrIyn [TOn PRw

It is not proper for a scholar to put
people to the trouble of standing up in
his presence by deliberately passing be-
fore them [since people were supposed
to rise in the presence of a scholar].
instead, he should use a shorter route,
so they won't notice him, so that none
will have to rise before him. The sages
used to take circuitous outer paths,
where those who knew them wouldn't be
found, in order not to trouble them.

{(Mishnei Torah, Hi/chot Ta/mud Torah 6:3)

Accessible role models are individuals with
different personalities and different styles. There
are those with whom we feel comfortable, and
there are those who have such sophistication,
power, or khowledge that we feel overwhelmed
and intimated by them. Ideally a role model should
be a human being who is able to communicate what
he knows to others in a sensitive and caring matter,
enabling us to warm ourselves in this person's light
Though we will discuss the nature of Jewish
scholars and scholarship at greater length in Chapter
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4, at this point we note that for Jewish tradition
the teacher, the scholar, was the role model par
excellence. Though teachers can sometimes get on
our nerves and can make demands of us which
push us to grow and change——and that can often
cause resentment——our tradition places such stock
in the importance of teachers and scholars that it
records the following hyperbole:

Jnxawb X omann nk oMb xan Sy
OMOA-TTM5N 1A maw Ty 0w 1N K9
omar oAYRa axbnpa phaydn ram, nKaw
mnbn oma by U1K pYynynnt 1MaT
MpRa DNy, AN TMRY TP a7

..10KPN "Mipn *Mm5n — oXnn

it is a serious sin to belittle or hate
scholars. Jerusalem wasn't destroyed
until its scholars were treated with con-
tempt, as it is written, "They mocked
God's messengers, despised His words,

and taunted His prophets” (Il Chronicles
36:16); that is, they despised those who
taught His words. In the same way,

when the Torah says, "If you respect My
laws” (Leviticus 286:15), it means, "If you
respect the teachers of My laws”

(Mishnei Torah, Hi/chot Ta/mud Torah 6:11)

No role models are ever freed from the
obligation to continue improving their own skills and
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level of understanding No more than we would
want to visit a doctor who hadn't read or kept of
with the latest medical journals, would we want
those serving as role models to stop studying;
therefore, the following imperative:

MKW MM D» Ty b5 2t N WY
XSw 1 551 9 m 3 72350 Mo o

[W KT D pioy?
For how long is one obligated to study?
Until the day of death, as it is said, "So
that they do not fade from your mind as
long as vyou live" (Deuteronomy 4:9)
When a person doesn't study, he forgets.

(Shulhan Aruch, Yoreh De’ah 246:3)

Finally, one of the most exciting things about
the concept of role models in Judaism is that
anyone can be one. The position is not gained by
heredity or conferred because of the status of
your birth or privilege or wealth; rather, it is some-
thing that all of us can aspire to, and achieve. One
of the greatest joys for a teacher is to learn about
the influence he or she may have had on someone
in a class years earlier. Working in USY, Camp
Ramah, and similar environments can fill staff mem-—
bers with a feeling of accomplishment when they
see that they do influence those in their charge. In
positions of Jewish organizational leadership, as
well, your work can change people's lives—-involv—
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ing them with other Jews, creating life-long
friendships, and bringing them into our tradition.
The obligation of a role model to consider himself
or herself at one with a community while also ac-
cepting responsibilities for others is the quintessen-
tial trait for someone to really effect the lives of
others:

MK ? AN [ nRYS arnopMyn PR
ab XM A 7N 1k XSwonor an
M3 MK TR 27T A [Rww] nww AN
MBN MIK KW M aNT Sy e kb

Mayn Sy aann v

Why do we not find that scholars have
children who are also [automatically]
scholars? Rav Yosef says, "So that no
one will say the Torah is a [guaranteed]
inheritance for them.” Rav Sheshet
(Shisha), the son of Rav Idi, says, "So
that they don't consider themselves su-
perior to the rest of the community.”

(Nedarim 81a)

We hope that in our times, educated Jews,
whatever their professions, will also be role models
for the community.
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QUESTIONS AND ACTIVITIES

1. Make a list of names and short biographies
of a few people in your community you feel to be
role models, especially for young people in our
movement today. Look at the backgrounds of
some of these people; you will probably realize
how similar they may be to to your own back-
ground.

2. Recently, some faculty members of the
Jewish Theological Seminary were asked to com-
plete brief information sheets about their educa-
tional backgrounds and involvement in USY. Many
of the younger generation of scholars attended
public schools and afternoon Hebrew schools; many
came from homes that were originally non-
observant. Some have reached their current levels
of Jewish knowledge and commitment because of
the role models to whom they were exposed when
they were younger, and some of them now serve
as rolé models for the next generation of teachers.
The chain of tradition continues and is strengthened
because of individuals with backgrounds that have
been be very much like yours’
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What Stops Me

If there's so much to be gained from Taimud
Torah—-personal riches, heritage, academic prowess,
and intellectual awareness——why do we find it so
difficult and why don't we do more of it? There
are probably as many answers as people reading
these words. Our life space and time are limited,
and our knowledge of Jewish tradition has been
largely shaped by our home environments and early
Jewish educations. Most people don't realize that a
child who has gone to Hebrew school for five
years, from age eight to Bar or Bat Mitzvah, has
studied Judaica for fewer hours than a first grade
child attends public school in one vyear. That
doesn't leave a great deal of time to master the
many skills necessary for serious Jewish study. On
the average, students spend at least 980 hours per
year in public school learning secular skills in math,
social studies, science, English, music, and other
subjects.  Obviously, therefore, Jewish education
simply has not had the time to offer adequate
preparation for the skills needed for a student to
feel competent.

All of us need to feel competent in what we
do. We like to play tennis with people whose skill
is equal to our own, or maybe a little bit better, but
we don't like to be shown up on the court by a
player with much greater skill. Too often in our
Jewish studies we feel incompetent. While we are
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successful in so many secular areas, in Jewish
studies we feel uncomfortable or inadequate; there-
fore we may turn away from them altogether. If
you are at the stage of preparing to go off to
college, your time may be more taken up with
schoolwork and extracurricular activities which will
help you move on to the next steps in your educa-
tion. lronically, and unfortunately, at the time of life
when your intellect and mind may be their most ac-
quisitive (and inquisitive} Jewish subjects may be
pushed aside because of the pressing demands of
college acceptance. Especially since our society
gives few, if any, rewards for a person who ach-
ieves in Torah study, its hard to say, "Here, Ive
found something special even if very few other
people have discovered it

Hebrew language, too, is often seen as an in-
surmountable problem, since the lack of Hebrew
knowiedge is often a barrier to a feeling of com-
petence in Talmud Torah. This weakness is largely
the result of the limited time mosts students spend
in Hebrew school. It takes approximately 120
repetitions of a word in a foreign language to really
make it yours; combine that with the fact that a
vocabularly needed to study in a foreign language
consists of three thousand or four thousand words.
Solving the Hebrew issue is not easy, yet there are
many ways to approach the solution.

In addition to taking Hebrew courses in the

148



BEGINNING TALMUD TORAH

local high school, coliege. or synagogue, there can
be tremendous value in spending time in lsrael
There are many opportunities including a summer
Ulpan, or a year—long program such as Nativ or
that of the Hebrew University.  There are also
several techniques to help you develop your
Hebrew language level on your own

-

- On those occasions when services be-
come a little too tedious or iong, you
might look at the translation, if your
Siddur has one, to help you analyze
some Hebrew words that have familiar
roots. In this way, | was gradually
able to find the English counterpart
for each Hebrew word and began to
teach myself the meaning of the
Hebrew passages. It should be stated
that while the Siddur contains materials
for study, it was not developed as a
Hebrew textbook.  Nonetheless, this
method not only helped me learn
Hebrew, but also increased my under-
standing of the tefi//ot as | picked
one Psalm or passage to study each
Shabbat morning.

- Take the new USY songster or Ramah
shiron and try to break down the
words to your favorite song so you
can understand what it means. Either
use a translation or, better yet, do the
work yourself by using a Hebrew dic-
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tionary. As you begin to translate
more songs in this manner, your
Hebrew competence will increase.
Songs are generally short poems, so
this will also help your ability to ap-
preciate poetry and poetic style.

Become familiar with two very special
and little—known books, Luah
Hapo'alim Hashalem and Luah Hash-
eimot Hashalem. The first lists the
roots of most Hebrew verbs in al-
phabetical order; it also provides nota-
tions about the way each verb appears
in the seven conjugations. The second
book presents other information for
Hebrew nouns; both will enable you to
expand your Hebrew vocabulary and
comprehension.

Use a "linear” translation of the Siddur
or Rashi's commentary to the Torah to
help you improve your Hebrew level
as you learn the content of the
volume.

Subscribe——or ask your synagogue or
local library to do so—-to an Israeli
newspaper such as Llamathi/ or
Haomer in simplified Hebrew.  Start
with one article per week and
decipher it, using dictionary or with
the help of a friend or teacher:

MARBEH TORAH, MARBEH HAYYIM
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The difficulties prohibiting us from studying
Torah are not new. Over the ages Jews in many
different places had trouble intergrating Torah study
into their lives, especially when the pressures of
daily living and mere physical survival were so dif-
ficult. Despite the pressures, however, the drive
for Talmud Torah was stronger than the obtacles.

QUESTIONS AND ACTIVITIES

1. List all of the reasons youre not involved
with Talmud Torah (or not involved more). Analyze
each reason carefully to see if you are being true
to yourself or are just making an excuse which
could be overcome if you had the motivation and
wilipower.

2. Complete the following sentences:

The thing | liked least about Hebrew school was

The problem with the Bible is

The last Jewish book | read was
| think study sessions at USY Kinnusim are

if 1 could decide what to study in the world of
Talmud Torah, it would be
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The person who influenced me Jewishly most in my
life was (or is)

The best time of the week for me to begin study—
ing Torah would be

| felt | was a Jewish role model when
The last time | felt intensely Jewish was
I am most proud to be a Jew when

| am least proud to be a Jew when

The most important thing | ever learned in Hebrew
school was

3. As an aid to helping you look at how you
. .2
spend your time, complete the foliowing:

WHERE DOES YOUR TIME GO?

Time Wasters

Self-imposed System—imposed
_____1. Not enough planning 1. Overlong visit
_ 2. Socidlizing __ 2. Negative attitude
__ 3. Preoccupation 3. Meetings
____ 4. Ineffective deiegation ___ _4. Delays
__ 5. Trying too much ____5. Interruptions
6. Too involived in details ____6. Poor communication

2
Adapted from Charles R. Hobbs, YOUR TIME AND YOUR
LIFE (Chicago: The Charles R. Hobbs Corporation, 1883).
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7. Reverse delegation

8. Unable to say no

9. Arguing
10.
11.

12, Procrastination
__13. Interruptions
___ 14, My own mistakes
____15. Failure to listen
1 6 Overcontrol
___17. Fear of offending
____18. Unrealistic estimates
—__18. Can't end visits
__20. Failure to anticipate
_ 21, Goals not clear
22, Slow reader
__23. Emotional upset
24, Other:

Lack self-=discipline

Wrong priorities

BEGINNING TALMUD TORAH

7. Waiting for decision

8. Mechanical taliure

9. Others' mistakes

__10. Secretary ineffective
_____ 11 Problem not clear
___12. Lack policies
_13. Lack authority

__ 14, Understaffed

____185. Overstaffed

___16. Different value system
_17. Lack of feedback
____18. Role not clear
_19. Low priority memos
___20. Shifting priorities
____ 217, Lack clerical staff
22 Lack competent help
23, Changing priorities
24. Other:

List 3 ways you currently waste time:

1.

2.

3.

Select the most troublesome problem out of the three. Set a

goal to reduce or eliminate the problem and carry it out

A
What is the worst
unnecessary interruption

you have during the day.

B
Write what you might
do in order to

resolve the interruption.
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4. Keep a time log of all of your activities
over the course of one week. Make a listing to
show what activity you are engaged in every half
hour or so; just put an arrow through the hours
you are sleeping. In keeping this log it is important
to take it everywhere you go (though on Shabbat
youll just have to try to remember what you did
and then log it on Saturday evening). It's important
to make regular entries, preferably every fifteen
minutes but no more than every half hour. Be as
detailed as possible so that you can really get a
picture of how you are spending your time.

At the end of the week, collate or cluster
together similar kinds of activities such as attending
classes, sleeping, eating, exercising, doing
homework, socializing with friends, talking on the
telephone, watching television, doing a special
project, interruptions from outside sources, or job
related activities. Next, add up the time you spent
on each type of activity, and then calculate the
percentage of time you devoted to each item from
the total time available in the course of a week
Look over the relationship of those percentages.

Do you feel that too much time is being spent
on certain areas of your life? Obviously, there are
certain areas about which you have no choice {(such
as the time you must be in school. However, in
areas you do control (such as watching TV,
socializing, talking on the telephone, or working out),
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you may be able to reorient some of your priorities
to give you a half-hour or an hour more a week to
branch out to do something new. That "found” time
could be used to initiate a project of Talmud Torah
and make it a part of your daily routine. Look over
your list to see what were the most frequent inter—
ruptions; how much of your day is uncommitted or
free; what part of your day seemed to be the most
productive for you; how could you consolidate or
eliminate certain routine items in the course of your
week; what things do you seem to enjoy most and
what items seem to cause you the most grief and
could you rearrange when they occur so as to
provide more of a balance in your scheduling.

5. Try a game of associations. React to the
foliowing terms, and make quick word associations
with them: messiah, salvation, Qur Father who art
in Heaven, hallelujah, adoration, and the Time of
the Redeemer is Nigh. Your associations may have
had a Christological tone to them, because English is
a Christian language and it reverberates with Chris—
tian images and concepts. However, all the words
from the list are taken from the Siddur; they have
entirely different connotations and associations for
the knowledgeable Jew reading them in Hebrew.
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Taking the First Steps

First, remember that Torah is there for the
taking. It is public property, potentially your legacy,
and you have every right and reason to pursue it
Secondly, do not let yourself become overwheimed
by the amount of material Taimud Torah entails; by
moving in small steps you will come closer to your
goal each day. When trying to lose weight, we do
it one calorie at a time; when working up for an
athletic competition, we do it gradually; the same is
true of studying music or any other endeavor, in-—
cluding Talmud Torah. Talmud Torah can seem so
imposing that its power can "burn” you; on the
other hand if you staying away from it altogether,
you will "freeze" you out of the Jewish people:

1IN "M27T D DMwn M TN WK o, ..
M 3 DR'RT ONXK MR DMwn MmNl
72 055 p»n wR n Doy NNt DMmwn
oIx A% 31Mp wr M 05yb prn TN AT
mr 55 an M2 53 my omn pirn Mmoo
o'nMmn oin whs 1Y o p»n ona Sny DIRw
oy9 A obva 2 o'wnnwn WR R OINK
mn o%wya ona ownnwn TN AT 72 KAl
M1y 1A wnnwnt 53w o K3t ooy,

... TN M3T 2 Dw 1duA

"A fiery law went from His right hand

for them” (Deut. 33:2). Words of Torah

are compared to fire: just as fire was

given from heaven, so words of Torah

were given from heaven as it says, "You
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see that | speak with you from heaven”
Also, just as fire is alive forever, so
words of Torah are alive forever. Just
as with fire a person who draws too
close is burned but one who is far away
is frozen, so too with words ofTorah
If one toils in them, they give life; if one
remains separate from them they Kkill
Just as fire is used in both this world
and the next, and so too with the Torah.
Fire leaves its mark the person who uses
it, so do words of Torah.

(Sifrei Devarim, V'zot Hab., [Finkelstein, 399-400])

The final point is that life is too short to delay
starting. Begin now, and the rest of the task will
follow, step by step. For instance, every time |
thought of the work necessary to prepare this
book, the challenge seemed overwhelming.
However, simply by starting, one section at a time,
the project became less intimidating, and even en-
joyable!

QUESTIONS AND ACTIVITIES
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1. We shall offer suggestions for how to
can gain control of your time and use it more
beneficially. If you completed the time log sug-
gested previously, the next step is to begin keeping
an organized calendar diary. This isn't just for
businesspeople; the busy schedule you have ought
to be reflected in a weekly or monthly calendar.
You will then be able to schedule events, gain some
control over your time, and pursue those goals and
interests which are important to you  First you
must determine your own priorities. Try to begin
planning each day, or a few days in advance, using
the following code:

- A = vital: events with a high "pay-
off'-—those which will give vyou
tremendous personal satisfaction or
events which simply must be done;

- B = important. things which you must
attend to but are a little less important
than the A events;

- C = /imited value. things that you
need to do, but which can be left un-
done without terrible consequences;

- D = waste of time. something which
doesn't need to be done, and which
you would be better off not doing;

- * = yrgent. an event calling for your
immediate attention; everything else
must be put aside.
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Every action or event should be considered on
two scales: is it urgent (or not); is it worthwile to

you (or not)? This can be shown as follows:3

Event

WORTHWHILE NOT WORTHWHILE

URGENT

NOT URGENT

You will begin to see from this exercise that we
often spend our time doing the urgent, non-
worthwhile task rather that which is worthwhile.
The urgent event always seems to have a way of
"pre—empting” the projects which are in line with
our long-ranged goals. Therefore, it is all the more
important to use as much of the remaining time as
possible for activities that are worthwhile, even
though they may not be urgent

2. After using this framework to analyze the
nature of your daily activites, make a list of "Things
To Be Done Today” and rate each item using the
system above (A, B, C, D, or ¥. Then, within each

3
Based on Charles R. Hobbs, YOUR TIME AND YOUR LIFE.
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group set a priority order (A-1, A-2, A-3; B-1,
B-2, and so on). Every part of your life should go
on this daily planning list schoolwork, recreational
and social activities, tefillah, meals, relaxation, etc.
The more you can plan in advance, the more you
can begin to do your top priority items. This sys—
tem is based on the assumption that, very often,
items near the end of a long list of things to do
are never reached. Therefore, in order to do those
things that you feel most important and most con-—
sistent with your ultimate goals, you have to be
certain they -are "near the top of the list”

There are a few other points which must be
made for this system to be most useful. The only
way you will know if a particular action is in line
with your overall goals is to be certain you have
given thought to those goals. Sometimes articulat—
ing the goals, or even writing them down, can help
you formulate them clearly. in addition, it is essen-
tial that you constantly check your actions against
your goals. If non—-worthwhile items begin to get in
the way of the worthwhile ones, try to restructure
the way you spend your time, using the methods
outlined above. There are also a few other tech-
nigues to help you (applied to the specific example
of reading the whole Torah)

1. Set aside a specific time to work on the
task you have given the highest priority. Select the
best time of day for you to accomplish your task,
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depending on whether you work best in the morn-
ing leven before school or evening Close your
door or go to a place where you won't be inter-
rupted.

2. As mentioned above, break the task into
small units, each of which can be accomplished,
even if the whole job looks too big (Select an
amount to be read or studied each day. Choose
the order in which you want to read the-books, and
make a chart with a time allotment for each. Then
further subdivide the task for the first book, making
a schedule of when you will cover each chapter.)

3. If the task allows, do the toughest part of
the job first (If you are studying a passage in
Hebrew, you may have to spend some time with a
dictionary, writing difficult vocabulary

4. Turn a difficult task into a game. (After
each chapter or set of chapters give yourself a
"reward’)

5 Commit yourself to a deadline and use
other people to help reinforce what you are doing.
Let them know what your goals are and how you
are accomplishing them you can get the well-
deserved "strokes” and praise.

6. Finally, remember that accomplishing your
goals may mean changing your behavior, and that
can be the single hardest thing we do. (You may
have to cut out telephone calls right after school--
if that's the time youve chosen-—so you can read
the chapter you have assigned yourself)
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7. Set ambitious, but achievable, goals. (Don't
plan to read all of Jeremiah in one night, nor will
you need two weeks to read Obadiahl)

Methods of inquiry

Every field of endeavor, intellectual, physical,
or emotional, has tools by which people in that
particular discipline do their work. So, for example,
a carpenter has a saw and plane to manipulate the
"stuff’ of his trade—-—wood. A sailor has charts and
measuring instruments such as a compass to guide
him in passage from one port to another. In the
same way, people who involve themselves in the
world of intellect, such as scholars, also have tools
by which they acquire knowledge, investigate and
synthesize it, and often reach conclusions based on
it. These tools are methods of inquiry. They are
the questions, techniques, and processes used by
people who study a particular discipline to under-—
stand that subject and the processes which guide it
There are different kinds of inquiry tools which can
be roughly divided into areas associated with the
poetic, the scientific, the historical, the sociological,
the psychological/emotional, the aesthetic and the
philosophical These areas are generally ones which
have been applied in our secular educations and by
which we continue to hone the intellectual skills
used to understand the world.
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The purpose of this section is to give you a
feel for some of the questions and issues which
different fields of inquiry raise and to see how
they apply to the study of Torah and to secular
study. These intellectual tools of inquiry or
academic skills will help you in both your secular
and Jewish "worlds.” They may, in fact, help you
combine the two into the “"whole person,” we
described at the end of Chapter 2. Let us turn,
now, to the methods of inquiry.

A. Poetic inquiry. Volumes have been written
on the relationship of poetry to the study of Torah.
Basically, poetry is a form of language in which
ambiguity conveys mood and meaning. The language
generates interpretations, emotions, and understand-
ings which often differ from person to person,
enabling the reader to relate his or her own ex-—
perience to the poem. Much of what we call Tal-
mud Torah (with the exception, perhaps, of certain
legal material) falis into this area. A poet is like a
person who throws a rock into a pond causing
ripples to radiate out from where the stone landed.
A poet throws words (so to speak) into our intel-
lectual space, and they radiate meaning When you
throw two words together the ripples intersect,
causing a new pattern of ripples or a new pattern
of meanings. Poetry is, thus, the art of creating
ideas and emotions through the careful manipulation
of sounds and words. No word is there unless it
was intended to be there, and each word and its
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place in the poem must be investigated to under-—
stand a greater whole which the poem ftries to
convey.

The secret of understanding poetry is in
realizing that we don't look for what a poem

means, but rather how a poem means.4 Much of
Jewish literature is written in poetic language. In
fact Abraham Joshua Heschel has explained, by an
analogy, just how important poetry is to Judaism:

analysis : science : poetry : religion

We saw earlier that both science and religion
seek certain truths but ask different questions.
Now we can see that they use different methods
to express their quests. Science is presented in
analytical terms, while poetry is the language of
religion. Even within the area of poetry, several
different approaches are in use. For instance, for-
malistic criticism, one popular method, is based on
the assumption that the form and content of litera—
ture (hot just poetry) are seen as the same. The
form reflects the content and the content reflects
the form. To illustrate this approach we shall make
a few comments about Genesis 22, the story of

4

This is explained by John Ciardi in HOW DOES A POEM
MEAN? (Boston: Houghton Mifflin Company, 1959), an ex-—
amination of the way poetry conveys meaning.
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Akedat Yitchak (the "binding of [saac”) and about the
opening line of Herman Melville's novel Moby Dick.

Despite the profound emotional and
psychological implications of Genesis 22, there are
very few details; we are left to infer for ourselves
what Abraham and Isaac were thinking. The
simplicity of style and form reduces everything to
basic elements; it evokes a sense of loneliness,
father and son going off alone. We also note that
verbs, connoting action, are the chief part of
speech used throughout the text.  Although the
story is a test of Abraham's faith, his faith is
shown not by what he feels or even by what he
believes--the form hides those from us--but by
his actions. By analyzing just the form of the nar-
rative we see that its focus is on action. By for-
malistic analysis, therefore, we derive tremendous
meaning from this particular literary work. As
Moshe Greenberg has said, "The \validity and
relevance of extrinsic information can be tested by
its ability to illuminate the inner coherence of the
book's elements; whatever helps to explain why a
given item is as it is or where it is in the book is a

I -
contribution to understanding’’

It's my contention that by applying formalistic

5

Moshe Greenberg., UNDERSTANDING EXODUS (New York:
Behrman House, Inc.,, for The Melton Research Center of The
Jewish Theolgocial Seminary of America, 1969).
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criticism to the opening sentence of Moby Dick,
possibly the greatest American novel, we can derive
the subject and meaning of the rest of the book.
Sound impossible? In fact, | would make a similar
claim about analyzing the opening sentences, or first
few paragraphs, of any great work of literature.
Moby Dick begins with a sentence of three words:
"Call me Yishmael” The phrase is an imperative.
This points to a theme of the story, the overriding
drive~—the imperative——on the part of Captain Ahab
to seek out and destroy the whale which injured
him. Next, the name Yishmael, which means "God
will hear,” reminds us of the first son of Abraham,
the son of Hagar who was rejected and sent out to
the desert to die. The use of this name implies a
wanderer, a person who feels rejected, a person
crying out to God for help. The middie word, "‘me,”
immediately tells us that the subject of this book is
going to be personal. It is a first person narrative
of someone expressing his inner feelings, needs,
and motivations. Thus, from the opening few
words of the book, we learn that the "me” is
indeed a person who is wandering, crying out to
God for help, and looking for the meaning of his
existence and of life in general The novel often
quotes the Bible, and even that is hinted at in the
first sentence.

For us as Jews. the poetic or literary method
of inquiry needs to be taken a step beyond the
pure intellectual level when considering Jewish texts.
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It should also be help us derive personal meaning
from our tradition.

B. Scientific Inquiry. We have already
pointed out, in discussing the issue of science and
religion, that the two realms have separate concerns
and different modes of expression. Nonetheless,
scientific inquiry can be useful, in fact it can be
essential, to a full understanding of certain features
of Jewish law. For instance, in order to determine
whether certain food products are kasher ("proper,”
ie, ritually acceptable)) we must often submit them
to chemical analysis.  Similarly, in many areas of
halachah, especially as new questions of law are
raised each day, scientific inquiry is a necessary
tool.

C. Historical Inquiry. Unfortunately, all too
often, an individual's knowledge of history comes
from what are called secondary sources, such as a
school textbook. The student is required to take
the word of the author that the information
presented is true. How can you be sure? Where
did the author get the information in writing that
text? A good historian, therefore, seeks to under-—
stand the events of the past through the study of
sources that were extant at the time and place be-
ing considered. It is through the interpretation of
those sources—-—the primary sources—-in relationship
to the events of the day that historians draw con—
clusions about what may have occurred in the past.
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A history textbook is often a distillation of primary
source material interpreted by a particular author,
and given to you with that author's point of view.
This writing of history is called historiography.
Whether the authors write of their own history or
of the history of others, there is a certain bias or
certain view as to what they'd like the events to
mean or symbolize. in addition, they read the
sources and write about them through their own
cultural framework. Thus, there really is then no
such thing as objective history and objective
recording of events. They are colored by the
glasses which each of us wears and the experience
each of us brings to viewing the event.

Good historians seek to understand the view-
point which was employed by a particular author at
a particular time, and from that try to develop a
more balanced approach to the historical period in
question. Even when scholars study historical
sources, they bring to those sources their own
points of view. Therefore, it is especially valuable
to confront the primary sources directly whenever
possible. The following introduction to a leading
high schoool history text gives a good indication of
why the study of various levels of source material
is sO important:

The use of [primary] source material

in the teaching of history is recom-

mended in the professional literature and

considered good educational practice.
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Sources provide a direct encounter with
the past, chalienge the student's judgment
and imagination, arouse interest for ad-
ditional reading, supplement textbooks as
well as lectures, and evoke wide—-ranging
discussion.

Encounter with the sources is likely to
make the study of history more authen—
tic. The reading of sources adds depth
to the learning process and enables the
students, in some small degree, to ex—

: 6
perience the past

The Bihle, too, is written from a point of view
which shows the origins and development of the
Jewish people. Though it was not meant as an
abstract book of history, it presents certain values
and guidance about how to live in a largely
chronological framework. While many of the his-
torical elements in the Bible have been confirmed
by scholars, it is presented with a bias: it is his—
toriography from a Jewish (or lIsraelite and Judean)
point of view. Interestingly enough, chances are
that in your Jewish education you have greater ex-
posure to authentic, original sources (through your
study of Bible and rabbinic literature in the Siddur)
than you have had in your secular education. To

6
Eliezer L. Ehrman, READINGS IN MODERN JEWISH HISTORY
{(New York: Ktav Publishing House, Inc., 1877), 22.

168



RECLAIMING OUR LEGACY: MARBEH TORAH, MARBEH HAYYIM

some extent your secular education may have given
you second or third party points of view as to
what happened in a given time and place. There-
fore, the study of source material, namely, the in-
teraction of you, the reader, with traditional Jewish
materials gives you direct access to the original
sources of our people, enabling you to make your
own independent judgments as to what the nature
of Jewish life and civilization were and should be.

D. Sociological Inquiry. This method, along
with social psychology, provides yet another set of
tools with which to understand the world around us
in terms of the general culture and of our Jewish
heritage. Sociology is concerned with human
groups, of varying sizes and complexities, and how
the groups form, function, rule their members and
accept new ones, and dissolve. It also examines
the relationships among groups. Social psychology
is concerned with the behavior and attitudes of in—
dividuals who participate within in social structures
such as groups. Social psychology tries to explain
the behavior of individuals as it is influenced by the
social environment and the way the behavior of in—
dividuals effects social structures.

Since family structure, societal organization,
and norms of behavior are dealt with in Jewish law
and practice, and since the behavior of individuals
within the group is governed by a system of and
laws and traditions which are designed to create a
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smoothe and sensitive civilization, the tools of in-
quiry of sociology and social psychology can easily
be applied to a wide range of topics concerning
Talmud Torah. For example, the well-known book
Life is with People depicts European Jewish shtetl
life. It is a work largely based on the use of
sociclogy and social psychology to understand the
European Jewish civilization in the seventeenth and
eighteenth centuries. Likewise, applying sociological
tools of inquiry to the laws of agriculture and
property as they appear in the Torah can begin to
provide a sense of what society was like in biblical
times and what its issues and difficulties were.
Sociology and social psychology also help us to
understand the place of the Jew in the surrounding
world, since Jewish communities never functioned
in a vacuum. Qur tradition was effected by the
world around us and we, in turn, had an important
impact on the surrounding civilizations.

An offshoot of sociology, anthropology, which
is the study of human development.interactions, and
groups also helps to revive and interpret cultures
which are no longer living or which were in-
scrutable to us to begin with. As Margaret Mead

7
wrote,

7
Margaret Mead, ‘“Introduction” to Mark Zborowski and

Elizabeth Herzog, LIFE IS WITH PEOPLE: THE CULTURE OF THE
SHTETL {New York: Schocken Books, 1952), 18S.
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One of the special characteristics of
Jewish culture is that it is the culture of
a peopie who have lived as communities
within a larger society, who themselves
did not constitute a nation, and who
therefore had always to include in any
picture of themselves the picture which
their neighbors, who belonged within the
same state but had a different culture,
had of them. In every society any group
which is highly differentiated culturally
from other groups has the task of deal-
ing with an image of themselves which
includes all the ways in which they
separate themselves from the others,
both self-approving and self-
deprecatory, but also the ways in which
the others separate themselves from
them.

These disciplines, then, can help us to under-
stand how groups interrelate and form images of
each other, how prejudices are formed, and how to
deal with some of the resulting tensions and ex—
pectations that come from groups (as well as
individuals') understandings of each other. The ap-
plication of sociology, social psychology, and
anthropology to Jewish life through the ages has
helped uncover the meanings behind the events and
helps us understand our own identity as Jews.

E. Psychological/Emotional Inquiry. Most of
us would say that psychology is involved with the
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study of the mind. However, since a mind cannot
be seen or felt we can only observe behaviors and
attribute them to the mind. Psychology and the
study of the emotions seek to understand the in-
terrelationship of the physical and the mental often
through observation of animal and human bebhavior.
Making inferences from those observations, we
seek to understand how a healthy organism acts as
a way of learning how to help an unhealthy or-—
ganism cope with, and overcome, iliness. There are
many fields of psychology, from behavioristic
psychology (which studies how animals respond to
stimuli and rewards) to psychoanalysis and psych-
iatry {(which try to understand the intricacies of the
human mind). One could say that modern psychol-
ogy is really involved in the pursuit of helping
people live their lives more meaningfully and more
enjoyably. The same is true, to a large extent, of
Jewish tradition.

An example of how the tools of psychological
inquiry can easily be applied to Jewish law and
practice is found with regard to death and dying
Many modern psychologists and psychiatrists,
notably Elisabeth Kubler Ross, have begun to study
the process of dying in terminally ill patients. They
have come up with the notion that a dying patient
must go through various stages of griefin order to
attain some closure and some sense of contentment
when death draws near. These stages have also
been discerned in the process of bereavement,
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when a person suffers the death of a close relative
or friend First there is often denial. “This can't be
happening;, it can't be true; someone's made a
mistake.” Secondly, there is often anger involved:
"How could the person who died have done this to
me; how could he or she have caused me all these
probiems, leaving me all alone, removing such love
from my life” There may also be anger against
oneself or against the hospital or doctor. The third
stage is guilt "What might | have done differently
to save his or her life?; if | had -only gotten the
doctor sooner; if we had only tried another
hospital” People sometimes also feel guilty that
their relationship with the deceased wasn't better:
they argued the last time they saw each other, or
didn't show enough love in their life, or didn't ver—
balize that love enough during their years together.
The next stage is generally loneliness and isolation,
the feeling of emptiness and being left alone to
cope with life, no longer having a partner or the
loved one who died to help you along the road
Finally, if the grief progresses in a healthy manner,
there is acceptance; life must go on. At this point
you have to accept the death as real and enrich
your life through the memory of the deceased.
There is widespread agreement among those who
deal with emotional health that these stages are im-
portant and that a person must work through them
in the grieving process. Arresting the process at
any given stage may lead to emotional problems.
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So, for example, refusal to admit death can lead to
the painful situation of a parent who has lost a
child leaving all the toys and clothing in the child's
room and pretending that the child is still alive.
This is a devastating emotional state and leads to a
paralysis of acting and growing by the living rela—
tive.

Centuries ago Jewish tradition understood
these stages of grieving and  established
behaviors——through halachah—--to help the bereaved
move through each step of the process. So in
Jewish law, from the time someone is informed of
the death of a close loved one until the funeral, he
or she is an onen and is released from any positive
religious commandments. The tradition realized that
a person needs time to cope with a sense of loss
and denial and cannot be asked to do certain things
that would divert attention from dealing with very
powerful emotions. It was also recognized that in
this early stage of grief, no words of comfort
would be appropriate, since they would not be
useful or sufficient. The need to face the death,
without denial, may be seen in the process of
burial, which is generally not delayed, and by seeing
and hearing the coffin be covered with earth. This
helps to convince the mourner that the death is real
and final. The need for anger is expressed by the
mitzvah of keriyah, tearing of the garment
{Although some mourners attach a torn black ribbon
to their clothes, many actually tear an article of

175



RECLAIMING OUR LEGACY: MARBEH TORAH, MARBEH HAYYIM

clothing to show that something has been torn from
their life and as a sign of hurt and anger of what
has befallen them) The emotions of guilt and
loneliness are dealth with through the seven day
period (shivah), in which friends and relatives lend
support to the mourner, letting him know that he is
not alone and was not responsible for the person's
death. This period also helps a person realize that
normal life must be resumed—-there is no such
thing as a shivah longer than seven days—-—even if
slowly at first In the decreasing levels of mourn-
ing such as sheloshim (a period of thirty days
during which the mourner observes certain
restrictions) and then finally a year period of saying
kaddish for a parent, the mourner is gradually
returned to regular life while remembering their
loved one. An understanding of the tools of
psychological inquiry can not only enrich and en-—
lighten our understanding of Jewish practice, but
can also help us evaluate when our own lack of
understanding makes us want to change a particular
law when change would be helpful.

G. Philosophic Inquiry. There were many in
Jewish tradition who were adamantly opposed to
the use of philosophy as a tool of inquiry. People
were warned against using philosophy because it
might lead them astray. (It may be added that some
of the other tools of inquiry were also rejected,
for a variety of reasons) it could pervert ideas
which the tradition found holy and lead people to
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accept ideas which were very foreign to Judaism.
A talmudic Sage of the second century, Elisha Ben
Avuya l(also called ahayr "the other”} was so in—
volved in his search for truth and the meaning of
life that he left Judaism to take on the trappings of
Greek culture and philosophy. Centuries later, when
Maimonides  wrote  his now-famous  Moreh
N'vuchim (Guide of the Perplexed), other
philosophical treatises, and certain legal works,
some of his writings were rejected and even
burned, because people were so infuriated that he
combined processes of Greek philosophy within
Jewish tradition.

The word "philosophy” comes from the Greek
word philosophia, which literally means "the love of
wisdom.” Dictionary definitions generally explain
that philosophy is the science which aims at an ex—
planation of all the phenomena of the universe by
resoiving the phenomena into causes and reasons,
powers and laws. Through an analysis of words,
the logic of ideas, and the sources of ideas and
occurrences in the world, philosophers seek to un—
derstand the meaning of the universe, the meaning
of life, and the reasons behind the way things are.
Therefore, philosophy entails the pursuit of
knowledge and truth and a questioning of the very
existence of knowledge and meaning itself. It is
obvious, on the one hand, that such a pursuit is ex-
tremely applicable to Talmud Torah for it, too, is
concerned with the heaning of life and the ultimate
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source of authority. On the other hand, however,
you may immediately see how philosophic inquiry
could be in conflict with Jewish tradition: it could
lead a person to suspect or reject Jewish conclu-
sions about the nature of God, the authority of
God, and the sources of Jewish law.

The philosopher traditionally sought to distin-
guish truth from falsehood through a process of
logical reasoning and analysis based on whatever
principles he thought true and valid As but one
example, the following excerpt explains the ap-
proach of Rene Descartes, one of the foremost
philosophers of the western world:

The first [principle] was never to ac-
cept anything for true which did not
clearly know to be such; . . . so clearly
and distinctly as to exclude all ground of
doubt. The second, to divide each of the
difficulties under examination into as
many parts as possible, and as might be
necessary for its adequate soiution. The
third, to conduct my thoughts in such
order that, by commencing with objects
the'simplest and easiest to know, | might
ascend little by little, and, as it were,
step by step, to the knowiledge of the
more complex; . . .And the /ast, in every
case to make enumerations so complete,
and reviews so general, that | might be
assured nothing was omitted. . . . [This
approach] led me to imagine that all
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things, to the knowledge of which man
is competent, are mutually connected in
the same way, and that there is nothing
so far removed from us as to be
beyond our reach, or so hidden that we
cannot discover it, provided only we
abstain from accepting the false for the
ture, and always preserve in our thoughts
the order necessary for the deduction of

8
one truth from another.

There are obviously many things in this
philosophical methodology which are applicable to,
and which can be used by, people who think criti~-
cally to this day. Those of us who have been
schooled in a western tradition of critical inquiry,
asking questions and seeking to understand who we
are and where we have come from, are influenced
by Descartes' basic ideas to some extent  The
problem for the traditional Jew, however, is that
there are some things that may be accepted without
clearly demonstrable proof, such as one's under—
standing of the nature of God or the acceptance of
Jewish law (even when the law and the reason for
it are not entirely understandable)l For many, the
sense of mitzvah, of obligation, exists strongly
regardiess of whether a philosophic underpinning

8

Descartes DISCOURSE ON METHOD (1637), cited in
Raymond P. Stearns, PAGEANT OF EUROPE (New York: Har—
court, Brace, & World, 1961), 359.)
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which makes sense to us can be found Individuals
like Maimonides sought to combine the world of
philosophic inquiry with the traditional notion of
mitzvah to try to bring reason and understanding to
all that we do. Numerous works, such as Sefer
HaHinnuch, have been written throughout Jewish
history in order to give a logical reason for each
of the many mitzvot. Perhaps works of this type
derive from a basic human need to find reason and
meaning behind our actions and not to accept any—
thing simply on blind faith.

The tools of philosophic inquiry can be used
to understand the import, logic, and universal value
underlying much of Jewish law and practice. In his
study of modern Jewish philosophers, Nathan
Rotenstreich, Professor of Philosophy at the
Hebrew University of Jerusalem, speaks of this
combination as a transfer of ideas:

Thus, for instance, the transfer of the
philosophical idea of first cause to the
concept of God as understood in the
book of Genesis represents the use of a
philosophical concept in the articulation
of a biblical notion. . . . In the Middle
Ages, philosophy took advantage of the
Aristotelian concept of the first cause or
of the neo-Platonic concept of the One.
In modern times, the philosophy of
Judaism took advantage of the ethical
meaning of the idea of God as implied in
Kant, or the idea of Spirit as put for-
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. . 9
ward in post—Kantian systems.

Yet despite the benefit which can be found by
applying philosophical thought to Jewish tradition,
the caveat given by the Rabbis should not be ig-
nored. The same philosophical ideas rooted in alien
cultures, such as Greek and other non-Jewish
civilizations, can lead us astray; balancing or in-
tegrating the two is a problem with which we con-
tinue to grapple.

QUESTIONS AND ACTIVITIES

1. To understand the problems of "objective
history” in contrast with historiography, try the fol—
lowing experiment  Ask two of your friends to
help you: on a given evening, each of you watch
the evening news broadcast on one of the three
major networks. (Make sure you decide who wiil
watch each network)} List the stories as they ap-—
pear on the broadcast noting the following points:

9

Nathan Rotenstreich, JEWISH PHILOSOPHY IN MODERN
TIMES FROM MENDELSSOHN TO ROSENZWEIG (New York:
Holt, Rinehart & Winston, 1968), 1-2.
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— which story is put first and what is
the order of the other stories?

- how much time was given to each
story?

~ what were some of the salient points
made by the reporters in each story?

You will have just witnessed or heard the events of
the earth as they occurred in the world Compare
your lists. You will probably find differences in the
order and way the stories were reported, in the
amount of time given to certain stories, and in what
was emphasized in each story. You might find
completely different interpretations of events which
were reported by reporters at the same time and
place——in other words, three different versions of
reality. Try to determine which is correct. You
may conclude that each is correct in its own way,
given the viewpoints and the biases of the
reporters and those brought to it by the viewer.
Imagine how much more difficult it is to determine
a "correct” version of a reality that took place long
ago.

2. Try to obtain some original source material
about a period in American history, such as the Civil
War. See how the author reached the conclusions
presented in the text and on what the “facts” in the
textbook were based. You shouid be able to judge
for yourself how accurate an account is being ren-—
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dered in the secondary textbook. You may wish to
consult your teacher to provide vyou with
references for the primary material.

3. In order to understand the tension between
Jewish tradition and philosophical inquiry, you should
read As A Driven Leaf by Milton Steinberg. This is
the story of Elisha Ben Avuya and his search for
truth.  You will be interested in seeing what his
solution is.

4. Here is a classical proof of the existence
of God by the philosopher Aristotle. It has been
calied the ontological argument because it is proof
by definition. Read the proof carefully and see if
you understand the logic behind it

Further, those things are said to be
self—evident which are known as soon as
the terms are know, which the
Philosopher [Aristotle] says is true of
the first pinciples of demonstration
Thus, when the nature of a whole and of
a part is known, it is at once recognized
that every whole is greater than its part
But as soon as the signification of the
name God is understood, it is at once
seen that God exists. For by this name
is signified that thing than which nothing
greater can be conceived. But that
which exists actually and mentally is
greater than that which exists only men-
tally. Therefore, since as soon as the
name God is understood it exists men-—
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tally, it also follows that it exists actually.
Therefore the proposition God exists is

. 10
self—evident.

Now try to consider how reciting a berachah
{a blessing) might be, in a way, a similar "proof” by
the Jew for the existence of God. You may find it
helpful to Jook at another USY source book by
Steven Brown, l'ayla L'ayla, Higher and Higher:
Making Jewish Prayer Part of Us (New York:
United Synagogue Youth, 1978), Chapter 4, espe-
cially pages 87 and 92.

To summarize, then, tools used in literary,
scientific historical, sociological, anthropological,
psychological, and philosophical inquiries are all ap-
plicable, in one way or another, to the study of
Torah. The more you can improve your skills and
use them in your secular studies, the more you will
be able to apply them to your Jewish studies.
Similarly, the more you develop your skills in your
Jewish education, the greater will be the benefit to
your secular studies. The use of these tools will
make you all the better a student, and the better
will be your grasp on the heritage of knowledge
which awaits you.

10
From John Hick, ed., CLASSICAL AND CONTEMPORARY
READINGS IN THE PHILOSOPHY OF RELIGION (Englewood Cliffs,
N.J.. Prentice Hall, 1864), 37.
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Acquiring the tools

It may take a lifetime of patience and careful
work to master the skills of inquiry that open up
the beauty of Talmud Torah as well as secular
learning to you. However, you are well on your
way, having been given an introduction in your
education so far. Never underestimate how much
your Jewish education to this point may have ai-
ready helped you develop of the skills of interpret-
ing literature and language. Most students do not
have the amount of exposure to classical texts and
analysis as Jewish children have, regardless of
whether the Jewish education was exciting or
boring. This background has added to your overall
academic expertise——whether you realize it or notl
To help you continue and refine those skills, we will
provide some strategies or techniques which you
can use in your all aspects of study. While they
are worthwhile at any stage of life, they may be
especially important throughout the next years, if
you continue in an intensive academic environment

Basic Inquiry Questions. Some basic study
questions and approaches foliow. Though they have
particular relevance to the study of poetry or
prayer, they can be used to ferret out the meaning
of any book, article, or other literary work; most
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can be applied profitably to non-iiterary study, as
well | am grateful to my teacher and friend, Dr.
Saul Wachs, for preparing the original questions on

. . . 11
which this formulation is based.

1. Summarize what the material seems to say;
i.e., what does it say to you?

2. Can the material being read be divided into
units of thought or style? The units may be stylis—
tic (including, person, form of address, mood,
literary devices, structure)} or conceptual (by the
content or ideas).

3 If you don't know the time and place of
authorship, can they be inferred from style or con-
tent?

4. By and for whom was the particular pas—
sage written and by whom was it first read? What
type of experience might have stimulated the writ-
ing of the passage? Could we have a similar ex-—
perience today?

5. What related experiences (both positive
and negative) do we have that the author did not
have? What experiences might the author have had
that we do not have?

6. What questions is the passage attempting
to answer?

11
Saul P. Wachs, "An Application of Inquiry—Teaching to the
Seedur,” (unpublished Doctoral Dissertation, The Ohio State
University, 1970).
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7. In  what context was this passage
written——as part of a larger work, to stand on its
own, as a part of a sequence?

8. Where is the particular passage located in
the overall work in which it is found? Why is it
there and not elsewhere?

9. What ideas are in this particular unit of
study? What is the most important? What is the
next important, and so on?

10. Can you tell how the writer feels about
the ideas which are being expressed? How do you
feel about the ideas that are expressed?

11.  What has happened over time to the
ideas expressed in the passage? Have they
evolved? Are they still the same? Have they lost
all relevance or meaning?

12. What role does this passage play today
in the general community and in the Jewish com-
munity?

13. What role do the ideas in this passage if
any play in your own life?

14. How do you feel about the passage it-
self?  How might it affect you if you took it
seriously?

15. What would you have to do to make the
ideas expressed in the passage a part of your life?
If you wished not to make them a part of your life,
why not?
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Additional tips. If you are studying a poem
or a short story here are some additional

. 12
guidelines:

1. Read the passage more than once; two or three
readings sometimes are necessary to let you get
your bearings and understand what it is all about.

2. Keep a dictionary near you and use it An
author of great literature selects a particular word
for a particular reason. You must understand a
word's connotations (the nuances and associated
meanings) as well as its denotations (the restricted
"definition”).

3. If you are studying a poem, read it aloud
in order to hear the sounds of the words. In ad-
dition, since much of Jewish tradition was handed
down orally this may help recapture some of the
original feeling for the text

Problem solving. Often academic work in
the sciences, and sometimes in the humanities, as
well, requires you to solve a problem There are
four major steps in problem solving; if you work
through each step, you task will become easier.
The following example is from a high school al-

12
Based on Laurence Perrine, SOUND AND SENSE (New

York: Harcourt, Brace Jovanovich), 1956), 17-19.
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gebra textbook, but the steps involved apply to the

solution of any problem.13
Four Steps in Problem Solving

Problem. The combined population of Water-
town, River City, and Coldstream is 89,400. How
many people live in Watertown if the population of
River City is 7,400 more than that of Coldstream,
and the number of people in Watertown is twice
the number in River City?

Read—-/dentify what is to be found.

—-—/dentify what is given.

You are asked to find the population of Watertown.
The combined population of Watertown and two other cities is
given. The population of Watertown is expressed in terms of
the popuiation of Coldstream.

Plan——Anal/yze the information.
—~Decide on the operations.
——Represent the data
~—Write a mathematical sentence.

Solve-—Perform the necessary operations.
——So/ve the sentence.

Interpret——Check the solution.
——Decide if the answer is reasonable.

Value concepts. The Rabbinic Mind, an im—

13
From Eugene Nichols. et. al, HOLT ALGEBRA 2 WITH
TRIGONOMETRY (New York: Holt, Rinehart & Winston, 1982).
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portant volume which explains much about classical
Jewish literature, gives us a very helpful handle on
understanding many of the complex concepts, prac-
tices, traditions and ideas that we come across in
Talmud Torah.: The author of the book, Dr. Max
Kadushin, talked about the Rabbis as having a rather
unique way of looking at the world. He described
rabbinic thought as being made up of "value
concepts” which generally came from the Bible and
were then refined and developed in rabbinic litera—
ture. The value concepts were expressed in the
form of nouns such as tzedekah, gemilut hasadim,
or berachah. None of these concepts is rigidly
defined; they get their definitions from the various
circumstances in which they are applied. Since the
value concepts are all interwoven and interrelated——
and not organized in any coherent whole——their
definitions (or meanings) are modified depending on
the specific instance and other value concepts
which are applicable at that time. They refer to
something very specific and concrete while, at the
same time, they are an explanation of a larger idea
or understanding of the world.

Value concepts can be used to apply to a
specific case or as a general principle of a par-—
ticular world view that is Jewish. So for example,
the mitzvah of bikkur hol/im, "visiting the sick,”
refers to the actual visit to a sick person in a
hospital; when you make such a visit you are con-—
sidered to have performed the the mitzvah of
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bikkur holim. At the same time bikkur holim in—
volves much more than the visit It also involves
worrying about that person, providing for his or her
needs, making sure that a hospital is available if
needed, sending a card or letter or basket of
cheer, worrying about the needs of the sick in
general, forming organizations to visit people who
might not have others to visit them, and so on.
Bikkur hol/im also "interacts” with other value con-
cepts and is part of other general concepts (such
as gemilut hasadim and tzedekah), as well

Rabbinic value concepts, therefore, form an
organic whole which involves practice and ideas,
reasoning, knowledge, and carrying out our beliefs
and values. Kadushin believed that there were four
basic concepts which integrated all of the value
concepts: Middat ha-Din (God's justicel, Middat
Rafamim (God's love of mercy), Torah, and Yi/srael.
Since these terms, and many other value concepts,
appear again and agaih throughout all of Jewish law
and literature, a list of some of the concepts is in—
cluded in Appendix C, where & brief English
"definition” is given for each of the terms
However, they are impossible to translate because
(depending on the specific context)] they mean so
very much as they interact with one or more other
value concepts.

Miscellaneous approaches We would now
like to provide a few additional suggestions for
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ways of approaching textual material and improving
your study habits in general. Though the first set
of guidelines derives from the Jewish tradition and
the second is based on an English textbook, both
sets of suggestions are complementary and both
should prove useful in any field of study.

We turn first to some rabbinic maxims on
study methods and techniques. Perhaps you could
apply some of the tools of inquiry enumerated
previously to understand some of the thinking which
led the Rabbis to their particular points of view
regarding the actual act of Talmud Torah:

X5 noidi nmaa mba Yaw ano nma
AYIYa vnbna yain S, mown xin mema
ymwni 591 fmon myny nx KW 0o
XMpi1 Yox 11 ompnn 1mnbn nywa p

ANW NI\ ea wnda

An agreement (promise) has been made
that whoever studies in the House of
Assembly (i.e., synagogue or Beit Midrash)
will not easily forget what he has
learned. Whoever labors over his study—
ing in private will become wise, as it is
said: "Wisdom is with the modest”
(Proverbs 11:2) Whoever raises his
voice while studying will have his learning
endure, but one who reads silently will
soon forget.

(Shulhan Aruch, Yoreh De’ah 246:22)
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apxiw e oy mnb5 arn cnnk Ty
Kow ar 531 e ont 53 92350 1ot 1
W KA N3 poyr

For how long is one obligated to study?
Until the day of death, as it is said, "So
that they do not fade from your mind as
long as you live" (Deuteronomy 4:9,.
When a person doesn't study, he forgets.

(Shulhan Aruch, Yoreh De’ah 246.3)

2oyb k51 mna proyh b Sy ownn Y
Sham M Mn FpIYn e o3enth RO
M3 namd MORW AINR M own
DY P NaRSH ey PR TR 5 AN

JIKMAN oY DI

Anyone who makes up his mind to study
Torah and not work, but live on charity,
profanes Gods name and disgraces the
Torah, for it is forbidden to benefit
from the words of the Torah. All Torah
study which is not combined with work
leads to sin. The end of such a person
will be that he will rob others.

(Shulhan Aruch, Yoreh De’ah 246:21, note)

193



RECLAIMING OUR LEGACY: MARBEH TORAH, MARBEH HAYYIM

Ja5nm T Mo o Ny N O
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125 oun x5 ,Masa g prann  mnoinn
oy bya xwn ,AKMAA mow Kt 1inebna
KA Sy 1mym  margab wymom man
S5xw minbna avnm obwin by 1rmnym
;M55 nm Sy mba o yow [ awm
Ja7°NK oo hwyd nm Sy ambm
AR DWA M37T MK ANYINWSNR AR
JIMIK Dwa AT amRabnw oS ki
TNOK MRM cmxaw obyd R Kan

37 m owa b

Torah is greater than Prieshood and
Royalty. Royalty is acquired through
thirty virtues, Priesthood through twenty—
four, Torah, however, is acquired through
forty—eight virtues. By study: by atten—
tiveness; by orderly speech; by an un-
derstanding heart; by a perceptive heart;
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by awe; by fear; by humility; by joy, by
ministering to the sages; by cleaving to
colleagues; by acute discussion with
pupils; by calmness in study; by study of
Scripture and Mishnah; by a minimum of
business; by a minimum of sleep; by a
minimum of small talk; by a minimum of
wordly pleasure; by a minimum of
frivolity; by a minimum of wordly pur—
suits; by patience; by a generous heart;
by trust in the sages; by acceptance of
suffering By knowing one's place; by
4’ contentment with one's lot, by gurading
one's speech, by taking no personal
credit; by being beloved; by loving God;
by loving all creatures; by loving
charitable deeds; by loving rectitude; by
loving reproof; by shunning honor; by
not boasting of one's learning; by not
delighting in rendering decisions; by
sharing the burden with one's fellow; by
influencing him to virtue; by setting him
on the path of ftruth; by seting him on
the path of peace; by concentrating one
one's studies; by asking and answering
questions; by abosrbing knowledge and
contributing to it; by studying in order to
teach and to perform mitzvot; by shar—
pening the wisdom of his teacher; by
being precise in transmitting what he has
learned; by quoting his source. From
this we learn that a person who quotes
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his source brings deliverance to the
world, as it is written, "And Esther spoke
to the king, in the name of Mordecai’
(Esther 2:22)

(Pirkei Avot ©6:6)

Now, here are some reading techniques and
study aids which you can apply to strengthen your

academic prowess in general:14

PREVIEWING is taking a brief, but planned, loock at the material
before you begin to read. The foliowing procedure can be
followed when previewing:

1. Read the title, author, date, and any other information im-
portant to your purpose.

2. Read the headnote (the paragraph between the title and the
body of the reading) and the first two or three paragraphs.

3. Read all subheadings, chapter tities, and boldfaced and
italicized words.

4. Read the last paragraph.

B. Study the author's style, especially his manner of structuring
sentences and paragraphs.

6. Look for topic sentences in the paragraphs and take note
of any pattern followed by the author. Quite often the topic
sentence will be first in the paragraph, although some writers
choose a different position to add variety to their writing.
DETERMINING A PURPOSE before you begin to read is a
necessary step in the reading process. With a specific pur—

14
Based op Patrick Sebranek and Verne Meyer, Basic

English Revisited (Burlington, WL Basic English Revisited,
1877) 74-765.
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pose in mind, you can take full advantage of several other pre-—
reading techniques:

You should ASK QUESTIONS which you hope to find the
answers to in your selection. Continue to raise these ques-—
tions throughout your reading. It is also a good idea to write
down your questions as you think of them. It becomes a
natural thing, then, to fill in the answers as you find them.

Your should LEARN TO ANTICIPATE what is coming up in each
of the various sections of the article. This will help you to
concentrate and to maintian an interest in what you are reading.

ADJUSTING YOUR RATE to suit your pupose and the difficulty
of the material is another of the common sense techniques
which often goes unused. There are three basic reading rates
which you can use:

Skimming is the fastest reading rate and is actually a form of
previewing. You can use it to get a quick overview of the
material you are reading or to find the answers to specific
questions.

Pacing is a tehcnique you can use to increase your reading and
skimming speed. By moving a card or your hand quickly down
a page, you can consume many pages of print in the time it
takes to read a singie page.

Studying is the slowest, most deliberate rate. It inolves several
steps: a SURVEY: look over the entire reading assignment,
noting such things as the title, headnot, chapter titles and sub—
headings, illustrations, and bold—faced words. b. QUESTION:
ask questions as you survey in the hopes of further establish—-
ing a positive foundation for the actual reading. ¢ READ:
read the article carefully from start to finish looking for main
ideas, major details, and additional answers to the questions
you have raised. d. RECITE: recall or remember what you
have read by answering (aloud or to yourself) all the questions
you sought answers to while you were reading. This should
be done at the end of each major section and again when you
have finished the entire reading assignment. Applying the WHO,
WHAT, WHEN, WHERE, WHY, and HOW questions could help
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this final reciting. e. REVIEW: look over all your notes in
preparation for a test, discussion, demonstration, or whatever
else may be required of you for this assignment. Many people
find that it is much easier and more productive to review with
another person than alone.

As a final study tip, we'd like to have you
think about the skills necessary to comprehend any
material which you are trying to learn. The list of
comprehension skills which follows is related to the
inquiry questions presented toward the beginning of
this section.

Isolating details, separate an individual part from
among other parts.

Recalling specific facts, bring back from memory
a precise event or circumstance.

Retaining a concept, keep in mind and recall a
generalization or idea formed by mentally combining
characteristics and details.

Organizing facts, form stated, interdependent, or
coordinated events or circumstances into a whole.

Understanding the main idea, perceive the writer's
primary intention as interpreted in the light of im-
portant details.

Drawing a conclusion, arrive at the one decision
justified by the stated evidence.

Making a judgment, arrive at a sound decision (nhot
necessarily the only one) based on the stated
evidence.

Making an inference, arrive at a deduction based
on assumed premises.
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Recognizing tone, appreciate qualities of style that
reveal an author's attitude or point of view.

Understanding characters, apgpreciate the aggregate
of features and traits that form an individual nature
of some person.

Appreciation of literary forms, distinguish among
the various types of writing and figures of speech.

Knowledge of word meanings, comprehend the
vocabulary used, by using a dictionary or defining
words from their contexts.

it would be worthwhile for you to create a
question, based on each of these skills, that you
would ask yourself as you read through a particular
work.

The Hevruta Method. As you may have al-
ready been able to see from what you have read
so far, the study of Torah was really not a lonely
activity, to be engaged in by individuals oblivious to
one another. As a matter of fact, traditionally most
study was conducted in partnerships or in small
groups. In this way people teach one another and
learn from one another, reinforcing each other
religiously as well as intellectually. Unfortunately,
most educational systems today do not place much
of a value on students helping each other. Too of-
ten such cooperation is, at best, suspect, or, at
worst, viewed as cheating However, there are
models of  student-to-student learning and
cooperation even in our own times which are quite
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important for academic success. One such model
is the way law students often form "study groups,”
getting together to study cases and challenge one
another before being chalienged by the professor in
class.

In modern times, schools have developed a
system of peer mediated instruction in which
materials are prepared for one student to teach
another student.  Sometimes a strong student is
paired with a weak student or sometimes students
of equal ability work together. Small groups of
peers teaching one another have always had an im-
portant role in Talmud Torah. Such chevrutot, or
study circles go all the way back to talmudic times;
then, much later in the sixteenth century, mystics in
Tzefat often studied in small groups. This is the
classic expression of the partner system of learn—

ing:
.om 9ap "S5aaka N e ]2 yum

15 Py A1 Y Awy Mk s R ywn
ot a5 okn 53 nxo1 M nan

Joshua ben Perahyah and Nittai, of Arbel,
received the tradition from them. Joshua
ben Perahyah taught  Select a master—
teacher for yourself; acquire a colleague
for study; when you assess people, tip
the balance in their favor.

{Pirkei Avot 1:6)
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Perhaps you could find friend who would be
willing to undertake a study project together with
you. Spouses studying together can add a tremen-
dous amount to the marriage relationship as well
The nature of a fully intimate relationship with a
friend is clearly outlined in the following rabbinic
exhortation:

IR XN PWP wpa KYK MIpa Nan pRw...

anwt Mmy XMp KiTw Mmyy> nan oIx mp?

121 1D 1% A% MY T MY YK MY

JOAXKT N DUIWE 020 NIk R

A friend can be gained only with great

difficulty.  Therefore they say, "Let a

person get a friend, one who will read

with him, study with him, eat and drink
with him, and share his secrets, for two

are better than one” {Eccles. 4:9).

(Sifre Deut., Nitzavim [Finkelstein, 129])

Prayer as a means of study. Throughout the
development of Jewish tradition, study and prayer
were considered opposite sides of the same coin.
Both prayer and study were viewed as ways of
getting close to God, and the act of study was
considered a devotional one. As explained above,
the Siddur is replete with many passages from the
Bible and rabbinic literature, and the prayers, them-
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selves, are worthy of study. In addition, on Shab—
bat, Festivals, and several times during the week,
we read from the Torah as part of the ritual ser—
vice. There can be no doubt that study and prayer
are partners. Even during the time of the Second
Temple, when sacrifices were still the chief form
of worship, synagogues began to flourish and daily
Torah study became an integral part of the tradition.
Study really came into its own as a form of wor-
ship with the destruction of the Temple:

PRPY 12 Nuaap 2o oAb mapn Tad
D1aMp 193 omby K abyn b jma

amnmy % 5y onb Smn ok anb
i already established the order of
sacrifices for them  When they read
about them before Me [after the
destruction of the Temple]l, | will con-
sider it as though they had actually of-
fered them and | will forgive their sins.”

(Ta’anit 27b)

Despite some tensions in eighteenth century
Hasidism caused by the congruence of study of
prayer, the combining of study and prayer expanded
and found its ultimate base in the organization of
the Siddur. In every service there are passages
which may be offered as prayer and which also
provide additional opportunities for study. Again it
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is our recommendation that as you find yourself in—
volved in a prayer experience you stop from time
to time; contemplate the particular passage both as
a "piece of the prayer liturgy” and as a source of
study.

Selecting a college/Judaic program. We
have referred constantly to the coming years in
your education. As you make your own choices,
particularly if you will be going to college within
the next few vyears, you will have much to say
about your own involvement in Talmud Torah. There
you will be subject to a range of choices, lifes—
tyles, experiences, and opportunities probably un-—
known to you up until how. As you make your
choices about where to apply, we encourage you
to look for a college where there are possibilities
for you to continue studying Torah, be they in the
formal university setting, through a local Hiliel, or in
a "private” chevruta. The point from the foliowing
Hasidic tale can easily be applied to choosing a col-
lege:

On a map of the world, in addition to
lines marking the borders, there are dots
marking cities. The larger the dot, the
larger the population of the city. You
can tell from the map just how important
a city is. On "God's map” however, a
large dot marks the site of a great cen—
ter of Talmud Torah.  Thus, the small
towns of Radin, Mir, Slobodka, and
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Volozhin appear with large marks.15
We'd also like to suggest that unless there is ab-
solutely no other option, correspondence courses
are generally not a satisfactory alternative to local
classes in Jewish studies, although they may be a
fine supplement to formal classes.

15
Based on Mendel Weinbach,GIVE US LIFE (New York:

Feidheim, 1969), 198-188.
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QUESTIONS AND ACTIVITIES

1. Set a "chevruta” program with one or two
friends. Select any material of Judaica and establish
a rotation so you both prepare in advance. Make a
contract with one another. List in it the hours you
will spend together, the amount of time you wiill
prepare separately, and what you will do to test
each other's knowledge at the end of a specified
period of time, such as six weeks. Include in the
contract a way of celebrating the successful con-
clusion of the project Sign the document and give
each other a copy.

2. Make a list of all the passages in the Sid-
dur which are citations from earlier literature, or
"potentially” Talmud Torah. Working from the list
might, in fact, be a good starting point for your
own Jewish studies, with a partner or on your own.
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Issues of Holiness

The final material of this section is devoted to
a rather practical matter——the way we treat the
physical books or scrolls which embody the words
of Torah

You may know that if a synagogue is burning,
the Torah scrolls are to be saved, if at all possible.
On a less dramatic scale, however, when a sacred
book drops on the floor, a Jew will pick it up and
kiss it to show his or her love of the words it
contains. When the Torah is paraded through the
synagogue, people either kiss it or bow in its
direction; they don't turn their backs to it, again out
of recognition of its special nature. Below are a
few additional statements about the proper treat-
ment of sacred texts:

nmaK Naba "%ex wpn ana prear PR
T3 IkyRw oms Sy amk 195 oK)
J350% Py

Sacred books should not be thrown,
even if they are books of law and
aggada. Note: It is forbidden to put
them upside down. If they are found
that way, one must turn them right side
up.

(Shuthan Aruch, Yoreh De'ah 282:5)
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DI nro Sy n o aso maa% anm
oran PR 53K DN DR Aty DwnIn
Dwnin K9 orwmin A Sy o1 okl

7o 1 by
It is permitted to place a sefer torah on
another sefer torah, or Aumashim on
(scrolls of) Prophets or the Writings.
However, one must not place Prophets
or Writings (scrolls) on humashim, nor
humashim on a sefer torah.

(Shulhan Aruch, Yoreh De’ah 282:19)

The reverence Jews have always held for the
written word-—especially sacred texts——and the
vessel which contained them, such as the Torah
scroll or books of prayer and study., was also ex-
pressed in the way these objects were treated
when they could no longer be used In an age
when there were no printing presses or copy
machines, precious few manuscripts from which
people could study were available. They were,
therefore, used so heavily that they were worh out
in the process. However, according to Jewish law
and practice, ritual objects which contained the
name of God could not be thrown away or
destroyed. The tradition was to treat these objects
with great reverence. A place called a Genizah
(from Persian, "ganoz,” which means "treasury” or
"hidden place") was created to house these ritual

207



RECLAIMING OUR LEGACY: MARBEH TORAH, MARBEH HAYYIM

objects. Much as we treat a corpse for burial with
great reverence and respect, so too do we treat
ritual objects such as a Torah scroll, prayerbook,
tallit, tefilin, and books of study. In some com-
munities books which were banned were also
placed in the genizah and thus became known as
Sefarim genuzim, or books that were to be hidden
away.

"3 1K an Sool 1k abaw omn 19
NP KT M 7N YK I P van
A sefer torah which has been worn out
or has become unfit for use, is put in an
earthenware vessel and buried next to a
scholar. This is its genizah.

{Shulhan Aruch, Yoreh De'ah 282:10)

A genizah, therefore, was a place of conceal—
ment.  Sometimes this was a hidden cave; other
times it was space between the stories of a build-
ing or a separate cupboard or small room with a
small opening into which could be placed the rem-—
nants of books and manuscripts which contained the
name of God. Therefore, they were called sheimot

{literally, "names”). = Special ceremonies often oc-
curred when quantities of such used materials were
conveyed to the genizah The vessels of the

printed word were conveyed to the genizah amidst
joy and celebration over the !ove the Jewish people
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have had with the books. Often things placed in the
genizah were destroyed over the years from mil-
dew and erosion, but in certain climates they were
preserved.

Such was the case with a great genizah in old
Cairo which was discovered by Professor Solomon
Schechter. Schechter's discovery opened to
modern Jewish scholarship thousands of pages of
ancient manuscripts and original works which had
been lost or not known to modern scholars. An-
cient Hebrew poems from Palestine, Babyionia and
Spain were discovered, as were texts relating to
the Bible, documents on ancient Jewish communities
such as the Karaites, and handwritten letters and
documents from famous Jewish personalities were
ali discovered in this genizah. Scholars have spent
many years and are still spending time reading these
documents, researching them and learning more
about the literary and social history of our people.
In modern times, there are community genizot, and
many synagogues have periodic burial services. You
might want to check with your own Rabbi and
synagogue to see what their procedures are for
handling used religious objects.

A wonderful project might be to gather
together from the congregation used prayer books,
tallitot, and tefilin. Then organize such a ceremony
sometime around the High Holidays or around Sim-
chat Torah as a way of honoring the study of
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Torah and performing a wonderful community ser-—
vice.

P2 AapYaa en MR PohYn wapn and 93

DINOW.B7YK T NP PRY 1Y 12 PIpw
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All sacred writings are to be saved from

a fire [on Shabbat] whether they are

books read [in public] or not Even if

they are written in any language, they
must be "hidden” [in a genizah].

{Shabbat 16:1)

A TYNTP WMWN PO Myn wmwn AN
nyy w2915 ;0 myn wmnwn 15K
25N Do MpoPT AwTp wrmwn 1 1K)
r>on Sw o ppan no Swoopm o minm
L NTMIVIYN
Our Rabbis taught "Accessories of
religious observances [when unfit] are
to be thrown away; accessories of holi-
ness are to be stored [in a genizah].
The following are accessories of
religious observances: a sukkah, a /ulav,
a shofar, tzitzit. The following are ac-
cessories of holiness: large sacks for
keeping Sifrei Torah in, tefillin and
mezuzot, a mantie for a sefer torah and

a tefillin bag and tefillin straps.”

(Megillah 26b)
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A similar custom showing the joy and respect
we feel in studying Torah is a siyyum, or conclud—
ing ceremony upon finishing the writing of a Torah
scroll or upon concluding the study of a tractate,
or volume, of the Talmud. When at last the Torah
scroll is almost finished the sofer (scribe), may leave
the first line and last lines of the scroll with letters
in outline form alone, so that members of the con-
gregation can fill in each letter. Traditionally it was
a mitzvah for each Jew to write a Sefer Torah
This mitzvah was fulfilied somewhat symbolically by
helping to fill in a letter, thereby making the scroll
proper for use.

Another tradition consisted of a celebration
when a group of students or individuals finished the
study of a tractate of the Talmud. A special for—
mula is recited for the privilege of studying Torah;
it asks that we be able to continue studying in the
future. A se’udat mitzvah was held and the stu-
dents finishing the tractate often taught the last part
of it and discussed the contents and purpose of
the volume. Many groups sought to arrange their
study cycles to finish the tractate and have the
siyyum on the day before FPesach when the first
born males are supposed to fast The joy and the
mitzvah of the siyyum override the mitzvah to fast
and so people participating in this siyyum be-
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comefree from of fasting on Erev Pesach. This
ceremony is called “sfyum Bechorot.

It is also appropriate to have a siyyum hasefer
when finishing a book of the Torah or a book such
as Pirkei Avot (Ethics of the Fathers) or any other
substantial piece of a Torah study in which we are
involved. All of us need to mark our achievements
in life and to sit back and take pleasure in what we
have accompiished. The siyyum hasefer with ap-—
propriate  singing,  storytelling, recounting  of
materials studied, even acting out some of the
stories or values which have been studied are all
appropriate ways to celebrate the conclusion of a
unit of Torah study.

Yet another custom showing our feelings of
reverence and joy for the act of study is the
Kaddish d’Rabanan or the Rabbinical Kaddish.
Whenever a minyan of people study any sacred
text, one of them recites a form of the kaddish
which recalls the Rabbis, their disciples, and all
those who engage in the study of Torah:

53 S5y pmmbn by pan Sy Sxawe Sy
Ppoyt by Sy pmembn rnbn
SNKY ANKRT9332 MM P KINN2 T RNTIIKA
M1 KIDM KIn KA Rnbw oS5 pnb ko
DIp B KIPNDT KAMI KIMI PIMIK M

JAR 1IMRI KM M PMAEK

Heavenly Father, grant lasting peace to
our people and their leaders, to our tea-
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chers and their disciples, to all who en-
gage in the study of Torah, in this land
and in all other lands. Let there be
grace and kindness, compassion and love
for them and for us all Grant us full-
ness of life, and sustenance. Save us
from all danger and distress. And let us
say. Amen.

213



RECLAIMING OUR LEGACY: MARBEH TORAH, MARBEH HAYYIM

214




CREATIVITY AND TALMUD TORAH

CHAPTER FOUR
CREATIVITY AND TALMUD TORAH
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Contemporary Hermeneutics

When | was a student in school--we should
remain “students” even after our formal schooling is
completed—-the excitement of Talmud Torah led me
to want to combine my secular studies in education
with the vast amount of Jewish source material to
which | had been exposed. It was also of great
concern to me to be certain that the tradition of
interpreting texts (hermeneutics), which was always
changing, developing, and enriching Jewish life,
would continue in modern times. | also felt very
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strongly that Jews today, young and old, ought to
see themselves not only as claiming their legacy, but
as being able to contribute to it

Too often Hebrew schools treated students as
receptacles, pouring information into them without
allowing them to respond creatively to the wisdom
of our Sages and to make their own contributions
to the development of Taimud Torah. It was im-
portant to me that young people be able to express
their own responses to the wisdom and beauty of
our tradition through music and art, drama and
literature, filmmaking and photography, slide—sound
presentations and sculpture, or any other creative
form.  Accordingly. | chose to write my doctoral
dissertation about the use of modern educational
media and materials in creatively developing the Tal-
mud Torah tradition:

Our rapidly expanding knowledge of the
ancient world and even more recent
events in Jewish history have enlarged
our awareness of the range of culture
and creativity possessed by our ances-—
tors. . . . However, in the course of time,
the unique medium of the printed word
took on a sanctity of its own. What had
been passed on orally, and remained
fluid, open to change, revision, and
question, became rigid, binding, authorita-
tive. it became the only "legitimate”
medium of Jewish expression. . . .
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Though much of the media and
materials of expression available today
are unknown to traditional hermeneutical
methods, many non—print modes of ex-—
pression have always been a part of the
tradition. The detailed account of
Betsalel's art and craftsmanship in the
construction of the Tabernacle is elegant
testimony to the most ancient Jewish
devotion to expression of deep religious
feeling in tangible, visual forms (Ex.
35-38). The book of Psalms reiterates
the worship of God through music and
song (Ps. 92, 96, 97, 150). Throughout
Jewish history religious craftsmen have
created objets dart which embody their
faith. Utilization of modern media alter—
natives to the verbal tradition are a con-
sistent, though possibly innovative, exten—
sion of the hermeneutical tradition so
essential to Jewish life..For Jewish cul-
ture to flourish it must continue to adapt
alternative modes of expression to its
particular world—-view, changing the na-
ture of those media and being changed

by them. !

This, then, is your invitation to contribute to
the legacy for yourself and for the future heirs.

1

Steven M. Brown, "Media, Materials, and Instruction in
Jewish Religious Education” (unpublished Ed.D. dissertation, Tea-
chers College. Columbia University, 1874), 36-40.
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Personal creativity

If you are a music student you are un-—
doubtediy aware of the hundreds of composers
over the ages who have set biblical texts to music.
Jewish composers, such as Salamone De’ Rossi and
Leonard Bernstein, and Christian composers, such as
Bach and Handel, have given the world great gifts.
They have done so——in response to a text——by of-
fering their understanding of the meaning and tone
of a particular Psalm or other passage in the Bibie
through their orchestration and instrumentation.
Throughout history, artists have sought to capture
biblical stories and Jewish values by expressing
their own beliefs in a visual format. Marc Chagall,
the object of much contemporary study and fas-—
cination, is but one example of an artist who has
expressed a deep sense of value and identity and a
conflict of indentity. One way for you to develop
your own ideas for creative responses to Talmud
Torah through artistic expressive means such as art,
ritual objects, calligraphy, architecture, or sculpture,
is to view the work of others. One stimulating
overview of Jewish art throughout history is en-
titled Jewish Art and Civilization (Fribourg, Swit—
zerland:  Chartwell Books, Inc., 1972), edited by
Geoffrey Wigoder. That beautiful volume and
numerous other books of Jewish art should be
available in your synagogue library or, if you are
lucky enough to have one, a local Jewish bookstore.
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It should be clear from your reading so far
that, throughout the ages, the Jewish people poured
the bulk of its intellectual and creative energy into
the expansion of texts. By means of interpretation
and re-—interpretation, the process of midrash or
creative literature, the meanings a text held in its
original contexts (peshat) were ftransiated into ad-
ditional, sometimes hidden, meanings. However,
there was a time when the Rabbis felt that merely
putting the interpretations and laws into writing
would lead to a stultification of the tradition.

NaXK 73 K™ 7377 7MA K3AK 27 MR RM
MM N gMws Mabi Tams pae X
WM 2 AT A et ow Sun ok 1on
7% 25 K AR N3 5717 mamamnn
m 5y D K IR 2101 A5KA DM DX
X 9 Syw omat 75 b abxa omaon
TNK 'R3AN32 w1anaa Ik ORwA NX
pPAY 37 KA ..L.oe By b e
WAT KNAW3a KNTIRT K902 myn 57
2V MIBK NN 1R Y MwyS ny R
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Didn't Rabbi Abba the son of Rabbi Hiyya
bar Abba state in Rabbi Yohanan's name,
"“Those who write down the ha/achot
(laws) are like those who burn the Torah,
and someone who learns from the writ—
ings receives no reward.” Rabbi Yehudah
bar Nahman, the meturgeman {public in-
terpreter or spokesman) of Resh Lakish
gave this explanation. One (part of the)
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verse (in Exodus 34:27) says, "Write
down these words,” and another part of
it says, "In accordance with these words.”
This is to tell you that what was
received orally should not be written, and
what was received written should not be
recited orally (by heart)..Rabbi Yohanan
and Resh Lakish used to read books of
aggadah on Shabbat (so they would be
remembered), and explained (what they
did) as follows: "At a time of working
for the Lord, they have broken the law”
Ps. 119:126). They said, "It is preferable
to uproot the Torah [to violate one part
of the law, in this case studying the
words that were 'illegally’ written] than
to have it forgotten from Israel”

{Temurah 14b)

indeed it could even be argued that after the
invention of the printing press, by printing the Sid-
dur the tradition of creating and reciting new
prayers nearly came to a standstill. That which is
printed seems to take on a sanctity of its own, and
so, despite the benefits of having more copies of
the Siddur, creativity was minimized. It is to be
hoped that you will see yourself as a creative ex-—
tension of the generations of Jews who have come
before you in realizing that the Torah is yours for
the taking——to add to it, to modify it by enlarging
its meaning and relevance to others, and to respond
creatively to it in any way you can. It is interesting
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that the tradition emphasized that the Torah was
available to everyone; it was not the exclusive
province of any single individual or even of any one
tribe:

RXbw S5xwr paxa "D manm &5 o on
w5 % by nmkb no pann b
A5y 15ap x5 w5 avaka N mmw
owawn 1A npnn Sunb KSw anx nan
TN MIN1 YAR3 MR T KM KSw
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Why was the Torah not given in the
Land of lIsrael? So that the (other) na-—
tions of the world wouldn't be able to to
say, "Since it was given there, we haven't
accepted it [ie, it was available to
anyone who would accept it].

Mechilta, Bahodesh, Yitro, ll, 236)

Yax3 on> mna %xw Mama mm b
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Why was it given in the desert? If it
had bheen given to them in the Land of
Israel, the tribe in whose territory it had
been given would claim, "I take
precedence in it” Therefore, it was
given in the desert so that all would
have equal claim to it

(Bemidbar Rabbah, Hukkat 19.26)
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The desert, then, served as a cauldron in
which ideas could perculate, develop, and be put
forward  One interesting facet of these rabbinic
statements——and many others which are similar—-of
why the Torah was given in the desert is hinted at
in the following source:

9% DY NMa Aeapn P13 KXY pme Tk
Sy " amxw np Syaw omaT Yawa xOX
NRKY nN™Ma 9nR Mmad oAb ohmaan w
Sxawn
Rabbi Yohanan said, "The Holy One,
blessed be He, established the covenant
with Israel only because of the "Oral
Tradition,” as it is said, 'For in accord-
ance with [literally, "by the mouth of
these words have | made a covenant
with you and with Israel” (Ex. 34:27).

({Gittin 60b)

In other words, only the Torah (Torah shehbik'tav,
the "Written Torah”) was the property of anyone
who would take it. The exegetical tradition sur-—
rounding it (Torah sheh-b'al peh, the "Oral Torah")
was the exclusive domain of lIsrael. In many ways,
therefore, Jewish tradition recognizes that it is in
the realm of ‘’interpretation’—-response to the
text——-that you have the opportunity to make your
unique contribution to the ever—growing legacy.
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QUESTIONS AND ACTIVITIES

The remainder of this section offers areas of
creative endeavor that you might wish to undertake
and some questions to consider. These sugges-—
tions, even though there are many, are only ex-
amples from a list that has no end. You can pursue
any of these ideas individually, with a partner in a
hevruta (a small group), with other members of a
USY chapter, or in a classroom setting. Some of
the projects may require additional guidance from
your rabbi or a local educator.

1. Apply some of the techniques of literary
analysis to passages from the Bible or Siddur. This
has been done, for example, by Aryeh Strauss, a
leading lIsraeli literary critic, who used formalistic
criticism (explained in Chapter 2) to analyze Psalm
114. This Psalm from Hallel/, B'tsayt Yisrael, is
about the Exodus from Egypt Through an analysis
of the meaning of the nature of the words and the
process of compression of language (ie. reducing
the number of words in a sentence to a bear min-—
imum to convey meaning), Strauss showed how the
form of the poem reflects its content that God is
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the source of all blessings in the history of our
people. See if you can analyze the language struc—
ture of this religious poem on your own.

2. Start your own study of readings in
psychology regarding death and dying and apply the
understandings of modern psychology to Jewish
traditions of death and mourning. See where the
traditions seem to fit in with modern psychological
viewpoints and where they don't Come up with
suggestions for what a truly authentic Jewish
funeral ought to look like as far as you are con-—
cerned and show how it is conducive to proper
mental health in terms of today's knowledge and
standards. For much of the Jewish material, you
may find ancther USY source book useful Isaac
Kiein, A 7/ime To Be Born, A Time To Die (United
Synagogue Youth, 1976).

3 Begin to study the book of Shemot
(Exodus) and, at the same time, to investigate an-—
cient Egyptian civilization and culture. Try to see
what in the Egyptian cultural milieu could have in-
fluenced Moshe and what, therefore, may have been
rejected by the Exodus. See which aspects of
Egyptian civilization, such as the pharaohs' status as
gods or the divine symbolism of the great serpeant,
were mocked and ridiculed by various aspects of
the Exodus story.

4. Compare and contrast modern scientific
and medical methodologies regarding heart trans-—
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plants, test tube babies, abortion, and the use of
psychogenic drugs with traditional Jewish sources
regarding issues such as human life and the origin
of life. The whole field of biomedical ethics,
though complex, has much to be compared with
traditional Jewish sources on the same topics.

5. Study ecological issues in the modern
world and seek out Jewish sources about our
responsibility to the natural world and the land. You
might want to go to an environmental center to in—
vestigate a particular local problem. Then confront
the problem in scientific terms while at the same
time underpinning the direction you feel society
should take based on Jewish sources which stress
the earth as a gift from God.

6. Prepare a summary of local, state, or na-
tional laws regarding owners' responsibilities for
damage caused to others. Compare it with talmudic
Jlaw on the same topic. You may wish to prepare a
similar comparison for laws of business or partner—
ship.

7. Study some of the biblical laws and rab-
binic commentaries dealing with general concerns
for land and its use in urban or suburban environ-
ments or with the cities which were to be given to
the Levites. These topics might be of special inter-
est and value if you become interested in the field
of city planning.

8. Investigate how Jewish holidays (such as
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Sukkot) are inter—related with basic human reactions
to the forces of nature and to human dependency
on water as a natural resource.

8. Undertake the creation of new rituals or
ritual objects for a holiday which seems not to
have been fully developed in Jewish ftradition. Ex-
amples might include 7uv Bish'vat, Yom Ha Atzma'ut
or Yom Yerushalayim.

10. Pick any rabbinic passage in this volume
and turn it into a poem, short story, play, picture,
sound—slide presentation, song, or prayer. You may
prefer to close your eyes, see what image the
passage evokes in your mind's eye, and respond
through painting, sculpture or photography.

11. Do an oral history of friends, relatives,
or community leaders regarding questions of Jewish
identity or their own evolution in terms of Talmud
Torah.

12.  Study the birchot hanehenin (blessings
recited on various occasions) and develop a sound-
slide show or video tape depicting the bounty of
God's world and our responsibility to take care of
the gifts which we have received and to share them
with others.

13. After studying examples of medieval and
later illumination techniques, illustrate your own
Haggadah or Siddur.

14. Investigate local charitable foundations in
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your community, both Jewish and non-Jewish, and
relate their goals and procedures to traditional
sources of tzedakah and gemilut hasadim.

15. Take any biblical story or rabbinic pas—
sage and write your own commentary. Print the
story in the middle of the page and write your
notes around the outside to recreate the traditional
pattern for presenting commentaries side by side
with text As a group activity, designate in advance
a particular Torah portion to study. Have various
members prepare their own commentaries to parts
of the parashah and then write their comments
around the side of the page aiong with selected
passages from Rashi or other traditional commen-
tators. The group can then study this collection of
materials together.

16. If you are a musician, study some of the
classical examples of nusah such as that found in
the volume by Cantor Spiro. Once you understand
the musical phraseology involved, set to music any
of the t'fi/lot which are most appealing to you,
trying to use the basic nusah to guide your own
melody orchestration.

17. QGather various passages from the liturgy,
Bible (Psalms, in particular) or rabbinic sources re-
lated to the renewal of life and the ongoing
recreation of the world. Photograph images of this
topic, perhaps contrasting spring and winter pictures
and then prepare an exhibit combining text with
photography.
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18  Create new seder ritual objects out of
clay, medal, or cork to be used for your home.
The objects might include a seder plate, kiddush
cups, kos El/iyahu, three pocketed matza cover, salt
water container, af/koman holder, candie holders,
and a special holder for the matzah of hope which
reminds us of our obligation to our brothers and
sisters in the Soviet Union.

19. Pick a biblical or rabbinic figure of inter—
est to you and try to recreate that individual's
psychological make—up. Perhaps you might want to
reconstruct incidents in that person's life and either
write a profile or issue a psychological evaluation
of that particular person. (You should remember
that you are evaluating a personality as /f it
represents someone you could interview.)

20. Develop an archeological dig regarding a
certain period of Jewish civilization such as the
early settlement of Cannan or the Golden Age in
Spain. Create a te/ {(a mound) in which objects are
hidden and then have others in the group begin to
excavate your te/ to see what they uncover and
what conclusions they can draw.

21. Take a look at some of the films which
have been produced on the Bible recently; (these
are often available through Jewish media centers).
Compare your understanding of the text with the
director's and actor’'s interpretations of the biblical
story as it appears on the screen. You might then
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compare the views of a traditional commentator, as
well.

22. Create a video tape in which people are
put into situations of confrontation (or situation
ethics) When showing the tape to a group, stop it
at various points in the dialogue to ask how the
situation should be handled Prepare a list of
Jewish sources regarding the particular confron-
tation and distribute the list for discussion after
reviewing the tape. Once the tape has been
produced, it can be used as the basis for discus-
sion and instruction on many different occasions.

23. With a group, determine how to allocate
a certain amount of money to a specific, limited
number of causes or agencies. Require participants
to uses traditional sources to justify the allocation
of funds they suggest.

24. Write some new scngs based on rabbinic
or biblical verses. By combining the talents of your
friends who are poets with those who are
musicians, you may create a whole new repertoire
of contemporary Jewish music.

25. Do your own painting (or photographic)
survey for the Jewish calendar, creating a picture
for each holiday and important occasion on the
calendar. Replace the picture which is displayed as
the calendar changes.

26. Create a calendar diary book in which art,
poetry, selections of rabbinic phrases, and descrip-
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tions of the weekly Torah portions are included.
The booklet could then be printed and distributed to
all members of the region or chapter, to be used
as a planning book to help individuals in the time
management program which was described earlier in
this source book.

27. If you are able to visit Israel, make a
point of getting to art museums and exploring ar—
chitectural displays. Soak up modern Israeii artistic
interpretation of Jewish source material which so
pervades the land of Israel.

28 Pick a rabbinic text--perhaps one you
might have stumbled upon in this volume-—and take
it with you if you are traveling. (This is an espe—
cially good project if you participate in USY on
Wheels) As you meet new people, ask them to
read the text and give you their reaction or inter—
pretation. Tape record the reactions and edit them
when you return home. You might have a valuable
compendium of a cross section of America reacting
to a traditional rabbinic statement which is important
to you

29 Interview lawyers, people in business, or
government officials regarding the nature of con-
tractual agreements in our society. Then investigate
biblical and talmudic writing on the nature of con-
tracts and agreements to see how Jewish tradition
and the modern secular world interact, where they
agree and disagree.
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30. Recreate a debate of the Rabbis sur-—
rounding a biblical law which they are seeking to
adapt to the needs of their times (or our own
times). Various types of evidence supporting dif-
ferent viewpoints could be brought in the form of
case studies, pictures, and recorded interviews.

31 To recreate the process of creative
response to a source, show a short "trigger” film
without the sound. Then ask members of the
audience to create the dialogue or fill in a narrative.
See how different people may look at the same
visual clue and come away with totally different in—
terpretations of what they are seeing.

32. Compare the treatment of a biblical story
by a Jewish artist with the same treatment by a
non-Jewish artist and see if you can tell whether
there are any visual values which are the same or
which differ.

These, then, are just some ways in which you can
respond creatively to Jewish tradition as well as in—
tegrate your Jewish and secular studies. Who
knows, but perhaps one of you reading these
words will someday write a new and important
commentary on the Torah, make major contributions
in biblical scholarship, or reinterpret texts or tradi—
tions which have been considered lost for genera-
tions. Someone else may create a striking new
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Jewish novel based on traditional values and
sources. Another reader of this volume might write
a great work of philosophy for the modern Jew,
enabling us to feel more comfortable as Conser-—
vative Jews with an evolving, religious tradition of
which we are a part The world of Taimud
Torah—-studying what has been written aiready and
adding to it—-—is totally open to you There are no
limits to what men or women may give as con-
tributions; all are welcomed and all are needed.
Only you can decide when and what you want to

- offer.

Careers and Talmud Torah

The approach of this source book has been to
show you ways to integrate the world of Talmud
Torah with the daily secular pursuits in which you
will be engaged during the coming years. It is our
hope that you can now see the benefits of this ap-
proach, so you will be able to find your own ways
of applying your general knowledge of the world to
your understanding of things Jewish and, aiso, of
viewing the world around you with glasses colored
by Jewish sources and values. We hope you will
use the methods explained in this volume now and
that you will continue to apply them to whatever
fields of endeavor you pursue in the future.

As a person ready to make decisions that will
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affect how you will earn a living and the way you
lead the rest of your life, it is worth being aware
of just how large a role Jewish scholars, steeped
in Jewish ftradition, played in the development of
scholarship in general. Jews who were knowledge—
able in the ways of Talmud Torah functioned
throughout history in amost every field of en-
deavor: medicine, law, science, business, art, ar-
chitecture, literature, and education. They under—
stood that life was a whole, and that one could not
separate a personal value system from one's career
choice. There was no aspect of life from which
we might not learn and grow, as seen in the fol-
towing Hasidic s'cory:2

The Rabbi of Sadgora once said to his

disciples, "We can learn something from

everything. we may learn not only from

things God has created, but also from
the creations of humans.”

One of his students asked, "What can
one learn from a train?"

"That because of one second a person
can miss everything,” he answered.

"But what can we learn from the
telegraph?”

2

Based a saying of Rabbi Abraham Jacob of Sagora, cited in
Francine Klagsbrun, Voices of Wisdom (New York: Pantheon
Books, 1980), 251.
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"That every word is counted and
charged.”

"And what about from the telephone?”

"That what we say here" the rabbi
responded, "is heard there.”

Reverence for the individual contributions of
scholars and the uniqueness of each individual's
ability to change the world was aiready recognized
in the Talmud:

N5 P nnw oon Skawr bnS omp pon
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A scholar takes precedence over a king
of lIsrael. This is so since if a scholar
dies no one can replace him, but if a
king dies all Israel is eligible for kingship.

(Horayot 13a)

Since Judaism concerned itself with all of life,
some rabbinic scholars looked at many occupations
and endeavors and attempted to work out precise
codes of behavior which should govern their pur-—
suit. It is our hope that as you pursue your chosen
career you will consult Jewish sources which relate
to the professional activities in which you are
engaged. They may help guide you in the value
decisions that you will have to make, regardless of
your occupation, and may give you some insight
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into the development of the profession and skills in
which you are engaged. Though you might spend
the next few years involved in learning the skills of
your profession or trade, you will soon realize that
there is much more to life than a life based on
those skills alone. Thus, for example, a doctor
knowledgeable of Jewish sources can be comforted
and helped in many life and death decisions and
ethical problems which arise. It is widely agreed
that our western system of jurisprudence is based
on biblical and talmudic law to a great measure, and
that much of the legal structures and systems we
use today have their origins in the rabbinic dialetic
which surrounded the Torah.  Throughout history
some Jews were engéged in the fields of math and
science for the reasons given previously, namely,
that Torah was concerned with all of life. Where
science and math could serve the needs of
humanity and help scholars better understand the
implications of Torah, they were to be pursued.
Where life might be improved or life saved, there
was no question that knowledge and learning of
particular fields of expertise were viewed as .quin-—
tessential to Jewish life and civilization

Jewish tradition accepted the premise that
whatever one's occupation, it was appropriate——in
fact, it was necessary—-to be involved in Talmud
Torah. Conversely, it was essential to have an oc-
cupation even beyond Talmud Torah. Two classical
formulations of these views make a fitting conciu-
sion to this section of the chapter:
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Rabban Gamliel, son of Rabbi Yehudah
HaNasi, said, "The study of Torah com-
bined with an occupation derech eretz,
{literally, the way of the land,) is proper,
since the effort required by both makes
sin be forgotten. Study alone without an
occupation leads to idieness and causes
sin.”

(Pirkei Avot 2:2)

MMIK YT UYOK M0 K3
IR 777 PR AN PR DR
JIN PR YR T PR DK

7K PX MO PRODK
.M3A PR ART PR DK
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M PR NYT PR DK
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MMP X 7N PR DK

Rabbi Elazar ben Azaryah said,

"Without Torah, there is no occupa-—
tion;

without an occupation, there is
no Torah.
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Without wisdom, there is no awe;
without awe, there is no wisdom.

Without understanding, there is no
knowledge;

without knowledge, there is no
understanding.

Without sustenance, there is no
Torah;

without Torah, there is no sus-
tenance.

(Pirkei Avot 3:21)

Scholar and Student

Throughout this volume we have impressed
upon you the richness and beauty of the heritage
of Talmud Torah and you have seen the numerous
sources and teachers who have come down to us
over the generations. Obviously a study of Talmud
Torah would not be complete unless we looked for
a moment at the relationship between teachers and
students. Aaron Kirschenbaum has beautifully sum-
marized the attitude toward teachers and scholars in
our tradition:

The centrality of Torah and tearning in
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Jewish traditional life leads inevitably to
attitudes of the deepest reverence and
the highest esteem for the teacher of
Torah, as evident in the rabbinic term for
teacher—-rav, '"master'-~whence arose
the term rabbi, 'my master,” which
developed into the title for the revered
religious leaders of Israel. In fasioning
the moral character of the student as
well as in guiding him in the fulfillment
of his destiny as a human being, the tea-
cher in Judaism is viewed as the
analogue to the parent "Whoever
teaches the son of his fellow-man is
viewed as having begotten him."

The status of the teacher in lIsrael as
one's spiritual father is no mere literary
fancy. It is taken literally. Thus, all that
is included in the Fifth Commandment,
"Thou shalt honor thy father and thy
mother” is equally applicable to one's

teacher.3

Throughout your school career you have
probably had many different kinds of teachers,
some of whom you have loved and some of whom
you have found it very difficult to learn from. Yet,

Aaron Kirschenbaum, "“Students and Teachers: A Rabbinic
Model," Conservative Judaism (vol. 26, no. 3 (Spring, 1972),
23.
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if someone were to ask you, "Who have been the
most influential people in your life,” you would
probably answer that it has been your parents, your
friends, and a few special teachers. Certainly as
you go on in your academic pursuits there will be
onhe, two, or possibly three teachers who will
profoundly affect your whole life——your intellectual
growth, the things that you find important, and per—
haps even your career choice. The understanding
that a teacher is like a parent (and can so shape or
influence you that their power seems to be
overwhelming} underlies part of the rabbinic attitude
towards the way students should treat teachers. As
you read the following sources, consider why the
tradition was so exacting about the way pupils
ought to behave toward teachers.

Was the position of esteem given to the téa-
cher simply a matter of authoritarianism or was an
underlying relationship of reverence needed in order
for one generation to transmit to the next the ac-
cumulated wisdom of history? After looking at the
following few sources, ask yourself what you feel
is a proper relationship between student and tea—
cher in the modern world Do all or some of the
traditional sources still seem appropriate to you?
Do some need to be modified or changed given the
nature of current society?
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A student should not feel ashamed be-
fore his fellow students who grasp the
lesson after hearing it once or twice,
while he needs to hear it several times
before he knows it For if this makes
him feel ashamed, he will go through the
academy without learning anything. Ac-
cordingly, the sages said, "A bashful per~
son cannot learn, nor can a passionate
person teach” (Pirkei Avot 2:6). These
observations apply only when the
students’ lack of understanding is due to
the difficulty of the subject or to their
intellectual inability. However, if the tea—
cher clearly sees that the cause of their
failure to understand is that they are
negligent and lazy in their study of Torah
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it is his duty to scold them and shame
them with words of reproach, stimulating
them to be keen. In this regard, the
sages said "Arouse awe in the pupils.”
Thus it is improper for a teacher to in-
dulge in frivolity before his pupils, or to
joke in their presence, or eat and drink
with them~--so that they will be afraid of
him. Thus they will iearn from him
quickly.

(Mishnei Torah, Hilchot Talmud Torah 4:5)
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Just as a person is commanded to honor
and revere his father, so he is obligated
to honor and revere his teacher, to an
even greater extent, since his father gave
him life in this world, while his teacher
who instructs him in wisdom, secures
for him life in the world to come. If he
sees an articie that his father had lost
and another article that his teacher had
lost, the teacher's property should be
recovered first, and then his father's. If
his father and his teacher are loaded
with burdens, he should first relieve his
teacher and then his father. But, if his
father is a scholar, even though not of
the same stature as his teacher, he
should recover his father's lost property
first and then his teacher's. There is no
honor higher than that which is due to
the teacher; no reverence more profound
than that which should be paid him. The
sages said, "Reverence for your teacher
shall be like the fear of Heaven" (Pirkei
Avor 4:1B).  They also said, "Whoever
distrusts the authority of his teacher—-—it
is as if he disputes with the Shechinah;
as it is said, "When they strove against
the Lord’ {Num. 26:9). Whoever starts a
quarrel with his teacher, it is as if he
started a quarrel with the Shechinah; as
it is said, "Where the children of Israel
strove with the Lord, and He was
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sanctified in  them” (Num.  20:13)
Similarly, whoever resents his teacher—-it
is as if he resents the Lord, as it is said,
"Your murmurings are not against us, but
against the Lord" (Ex. 16:8. Whoever
harbors doubts about his teacher——it is
as if he harbors doubts about the
Shechinah, as it is said, "And the people
spoke against God and against Moses”
(Num. 21:3).
{(Mishnei Torah, Hi/chot Ta/mud Torah 5:1)

12 7MY 127 oX1 137 oDy YA KY Tmbn
Anm

A student shouldn't bathe with his tea—
cher; if the teacher needs his help, it is
permitted.

(Pesahim B1a)

Just so you don't think the obligation to be
respectful is one-sided, scholars and teachers also
were admonished to treat their students respectfully
and to behave in ways which would bring students
closer to Torah. Even though students and teachers
were not viewed as equals, these sources reflect a
certain reciprocity between them:
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Just as pupils are bound to honor their
teacher, so a teacher must honor his
pupils and draw them near. The sages
said "Let the honor of your students be
as dear to you as your own' (Pirkei
Avot 4.15). One should take an interest
in his pupils and love them, for they are
his spiritual children who will bring him
happiness in this world and in the world
to come.

{(Mishnei Torah, H/i/chot Talmud Torah 5:12)
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One must not teach Torah to an unwor-
thy pupil but must first restore him to
the right path and lead him in upright
ways and test him. One may then bring
him to the House of Study and teach
him.
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One should not study at the feet of a
teacher who does not walk in the right
way, even if he is a great sage whose
wisdom is needed by all the people, until
he returns to the good way.
(Shulhan Aruch, Yoreh De’ah 246.7-8)
{1.3 inch)

Disciples increase the teacher's wisdom
and broaden his mind. The sages said, "
learned much wisdom from my teachers,
more from my colleagues; from my
pupils, most of all” Even as a small
piece of wood kindles a large iog, so
even a pupil of limited abilities sharpens
the mind of his teacher, so that by his
questions, he elicits glorious wisdom.

(Mishnei Torah, Hi/chot Talmud Torah 5:13)

As you can see from the sources there are
many obligations which fall both upon students and
teachers. So important is the relationship between
teacher and students in Jewish tradition that the
Rabbis described it by these very special terms:
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Resh Lakish said. He who teaches Torah
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to his neighbor's son is regarded by the
text as though he had created him, as it
is written, "and the souls which they
had made in Haran” R Eleazar said:
As though he himself had created the
words of the Torah, as it is written,
Keep therefore the words of this
covenant, and make them.

(Sanhedrin 99b)

The role of the teacher-scholar was so im-
portant that the entire community, not only the
families of students, provided for their welfare and
their needs. What made them so important? It was
not they, so much, not their personalities, nor even
their intelligence. It was the Torah they embodied.

QUESTIONS AND ACTIVITIES

1. List your greatest strengths as a student
and your greatest weaknesses both academically and
on an interpersonal level with your teachers and
fellow students.

2. What qualities do you think make up the
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ideal teacher? If you serve as a teacher what
aspects of your own teaching do you think need to
be improved?

3. Initiate a conversation with your teacher in
an attempt simply to get to know each other better
as human beings. List the two or three best tea-—
chers you have ever had and why you feel so
strongly about them.

4. There is a value concept called geneivat
da’at, "stealing of knowiedge” How do you feel
about cheating and what do you feel is your
responsibility if you see a member of your class
cheating? On another level, how careful are you, in
writing a term paper, to ascribe quotations to their
source?

5. Pretend you were your own teacher.
Evaluate yourself as if you were the teacher, your
academic self as well as your social self.

6. Make a study lifeline. On a straight line
list your birthdate and then days or dates in your
life in which you can remember important activities
associated with your growth and learning. Extend
the line into the future and list events you would
like to happen. In a parallel column, list the "great
Jewish books" you have read, and plan to read.

7. Compare the Jewish books that are in
your home with some of the recommendations and
resourcess volume. Are you pleased with your
own Judaica library collection? Make a list of
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priority books you want to acquire to have better
access personally to Jewish source material Per—
haps you can ask people to give you these as gifts
for special occasions rather than some less impor—
tant items.

8. How do you feel about grading procedures
in the classrooms? Can you come up with an al-
ternative to measure achievement and success? Do
you think teachers should be graded? If so, how
and by whom?

9. Do you think teachers can cause emotional
problems in students? Do you think students ever
affect the emotions and self-images of teachers?

10. The following is a list of 20 character

traits which could be helpful to any s'tuden’t.4 Rate
how important each trait is for you, on a scale of
1-10. Once you have made your evaluations, com-
pare them to vyourself (in reality) and see what
changes you might want to make in your functioning
as a student.

List of Character Traits

1. Honest 11. Responsible
2. Playful 12. Caring

4

Based on Leland W. Howe and Mary Martha Howe,
PERSONALIZING EDUCATION (New York: Hart Publishing Co.,
Inc.. 1975), 239-240.
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3. Self—confident13. Self-directing
4. Orderly 14. Independent
5. Aggressive 15. Rational

6. Courageous 16. Curious

7. Cooperative 17. Spontaneous
8. Competitive 18 Friendly

9. Creative 18. Flexible

10. Loyal 20. Open—minded

12. Apply some of the time management
projects described above. On one side of a piece
of paper, list some of the overall goals that you
have in Talmud Torah. Select one or two top
prorities and break them down into small manage-
able steps. Then make a chart showing the date,
first steps taken toward meeting the goal, the
“target date” for completing that stage of the task,
and a column indicating that the step has been
competed.

Women and Study~--Then and Now

Throughout this volume we have assumed that
involvement with Talmud Torah is open to all Jews.
It is a legacy given to every member of the Jewish
community for the taking.  Unfortunately, Jewish
tradition did not always view the legacy as being
equally accessible to all members of the Jewish
people. In particular, women were largely excluded
from involvement in Talmud Torah, in part because
they were not obligated to perform positive mitzvot
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that were associated with time. That lack of
obligation then released them from the duty to en—
gage in the study of Torah.  Traditional sources
were very clear on women's involvement or lack of
it in serious Torah study. The talmudic views go so
far as to prohibit teaching one's daughter Torah.

Clearly, these assumptions regarding women
can no longer hold for us today. The Conservative
Movement, itself, has made an unequivocal statement
of the equality of women with men in the area of
Talmud Torah. The decision of the Jewish Theol-
gical Seminary to ordain women, and the graduation
of the first woman rabbi, Amy Eilberg, in June of
1985, were historic steps forward in the realization
that women can—-and must-— make full contribu-
tions to the tradition of Talmud Torah. It is chal—
lenging to be writing at a time wwhen the legacy is
now open for all members of the Jewish com-—
munity. It is exciting to be writing this volume
when my own daughter, who is now three years
old, can look forward to joining the ranks of the
great Jewish scholars of the world. It will be up
to her own talents and energy, but she now has the
same choice as does my son to claim her legacy.
Both they who can now participate in Talmud Torah
and the community at large have gained renewed
strength.
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Pursuit of Jewish Scholarship

We have studied sources reflecting many
areas of human life and endeavor, most fitting into
professional areas such as law, literature, medicine,
or science. However, the profession of Jewish
scholarship itself must not be ignored. As the last
section in this source book we wish to hold out
the possibility for you of a career in Jewish
scholarship. If only a few of the many people who
will read this book consider a career in Jewish
scholarship, then it will have created new worlds.
One scholar's creation opens up new ideas and vis-
tas of intellectual vigor and drama that can
profoundly influence generations to come. As au-
thor of this source book, | consider myself simply
to have been a clerk who has pulied together many
sources for you to study and upon which you can
build your own ideas. However, someone of my
readers may well develop a2 new understanding of
Jewish law or civilization or prepare a new and
different type of commentary.

Here, now, we challenge you become part of
the growing legacy of Talmud Torah. You may
wind up as one of the scholars who shape the next
generation of Jewish intellectual thought, who be-
queath the gift to generations to come. In the end,
as Rabbi Tarfon said (Pirkei Avot 2:21),

You arg not obliged to finish the task,

neither are you free to neglect it. If you
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have studied much Torah, your reward
will be abundant.

How does one begin to prepare for a life of
Jewish scholarship or of Talmud Torah on any

level? Consider the foliowing advice:5
You must always consider three thing:
you have only one day to live, you have
only the page or chapter now before
you to study, and you are the only per-
son on whom depends the survival of
Torah.

To return to the beginning and to our title,
Rabbi  Hillel  said, “Marbeh Torah, Marbeh
Hayyim—--"the more study, the more life" (Pirkei
Avot 2:8). It is our fondest hope that you, too,
will understand that the study of Torah leads to a
richer and meaningful life for you individually, for
the Jewish people, and for humanity. May your life
be filled with study and may your study be filled
with life.

5
Based on Mendel Woeinbach, GIVE US LIFE (New York:
Felidheim Publishers, 1963), 236.
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CLASSICAL JEWISH LITERATURE

APPENDIX A. CLASSICAL JEWISH
LITERATURE

BOOKS OF THE BIBLE
TORAH (= Pentateuch)

Genesis
Exodus
Leviticus
Numbers
Deuteronomy

NEVI'IM (= PROPHETS})

Early Prophets

Joshua

Judges

I, i Samuel

I, I Kings
Latter Prophets

tsaiah
Jeremiah
Ezekiel

12 “MINOR PROPHETS"
Hosea
Joel
Amos
Obadiah
Jonah
Micah
Nahum
Habbakuk
Zephaniah
Haggai
Zechariah
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Malachi

KETUVIM (=Writings)

Psalms
Proverbs

Job
Five Megiliot
Song of Songs
Ruth
Lamentations
Ecclesiastes
Esther

Daniel

Ezra

Nehemiah
Chronicles |, I
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CLASSICAL JEWISH LITERATURE

1
TRACTATES OF THE MISHNAH

Zera'im (Seeds: Laws of Agriculture)

BERACHOT (Blessings!}
PE'AH (Edge of the Field)
DEMAI (Doubtful Crops)
KILA'YIM {Diverse Kinds)
SHEVI'IT (The Seventh Year)
TERUMOT (Heave—Offerings)
MA'ASEROT (Tithes)
MA'ASER SHEN! (Second Tithe)
HALLAH (Dough Ottering)
ORLAH (Fruit of the Trees)
BIKKUR!M (First Fruits)

MO'ED (Festivals)

SHABBAT (Sabkath)

ERUVIN (Sabbath Travel Regulations)
PESAHIM (Passover)

SHEKALIM (Temple Taxes)

YOMA (The Day of Atonement)
SUKKAH (Booth)

BETZAH (An Egg)

ROSH HASHANAH {(New Year Observance)
TA'ANIT (Fast Days)

MEGILLAH (The Scroll of Esther)
MO'ED KATAN (Mid—Festival Days)
HAGIGAH (Festival Sacrifice)

Nashim (Women)

1
From Eugene Lipman, trans., THE MISHNAH: ORAL TEACH-

INGS OF JUDAISM (New York: W. W. Norton & Company,
Inc.)
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YEVAMOT (Sisters—in—iaw)
KETUVOT (Marriage Contracts)
NEDARIM (Vows)

NAZIR (The Nazirite—vow)

SOTAH (The Suspected Adulteress)
GITTIN {Divorces)

KIDDUSHIN (Marriage)

Nezikin (Civil and Criminal Law)

BAVA KAMA (The First Gate)
BAVA METZV'A (The Middle Gate)
BAVA BATRA (The Last Gate)
SANHEDRIN (The High Court)
MAKKOT {(Punishment by Flogging)
SHEVU'OT (Oaths)

EDUYOT (Testimonies)

AVODAH ZARAKR (Idolatry)
HORAYQT (Erronecus Decisions)

Kodashim (Sacred Things)

ZEVAHIM (Animal Sacrifices)
MENAHOT (Fiour QOfferings)
HULLIN {Unconsecrated Animals)
BECHOROT (First-Born)
ARACHIN (Evaluations)

TEMURAH (Exchanges of Sacrificial Cattle)

KERITOT (Divine Punishment)
ME'ILAH (inadvertent Sacrilege)
TAMID (Daily Sacrifice)
MIDDOT (Measurements)
KINNIM (Bird Offerings)

Tohorot (Ritual Purity)

KELIM {Vessels)
OHOLOT (Tents)
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CLASSICAL JEWISH LITERATURE

NEGA'IM {Leprosy)

PARAH (The Red Cow)

TOHOROT (Cieanliness)

MIKVA'QOT (Ritual Baths)

NIDDAH (The Menstruating Woman}
MACSHIRIN (Prerequisites for Non—Kashrut)
ZAVIM (Bodily Discharges in lliness)

TEVUL YOM (Post-Immersion Uncieanliness)
YADAIM (Uncleanliness of Hands)

UKTZIN (Stalks and Ritual Uncleanliness)
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SAMPLE PAGES

APPENDIX B. SAMPLE PAGES

PAGE OF BIBLE

Rashi’s Commentary B

Targum Biblical Text

Commentary

Commentary
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PAGE OF TALMUD

law
1135-

1204; SeMaG, Moses of

Coucy,

to
13th century;

Tur, Jacob ben Asher,

Name of chapter

codes: Mishneh Torah,

References
Maimonides,

1269-1343; Shulhan

Aruch,

Joseph Caro,

16th century.
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GLOSSARY OF VALUE CONCEPTS

APPENDIX C. GLOSSARY OF VALUE

The following partial
Kadushin, The Rabbinic Mind (New York:

1972):

Averah

Avodah

Avodah Zarah
Avot

Akedat Yitzhak
Am Ha'aretz
Bechor
Berachahl/-ot)
Beresheet

Beit Haknesset
Beit HaMidrash
Beit Hillel
Beit Shammai
Derash

Derech eretz
Elohim
Emunah
Gemilut hasadim
Ger

Gere ummot haolam

Gilluy Shechinah
Goyim

(Haggadah
hacham(im)
Halachah

Hasid

CONCEPTS

glossary of terms is based on Max

Bloch Publishing Co.,

transgression

worship and Torah study
idolatry

patriarchs

binding of Isaac
ighorant person

first born

blessing(s)

creation

synagogue

study place

law according to..

law according to..
interpretation

correct behavior

God

belief, faith

deeds of loving—kindness
convert/stranger
semi—proselytes
revelation

non—Jews

figurative interpretation
wisemen, scholars

law

pious person
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Hillul Ha-Shem
Kavanah
Kedushah
Kiddush Ha-Shem
Kedushat Ha-Yom
Ma’'aseh Beresheet
Makom

Malchut Shamayim
Mattan Torah
Middah

Middat Ha-Din
Middat Rahamim
Mitzvah (/-ot)
Nes

Nochri

Olam

O/am Ha-Ba
Peshat

Rasha

Ruah Ha-Kadosh
Shechinah

Sidre Ofam
Talmid Hacham

profanation of God's name
acting with purpose
holiness

sanctification of God's name
holiness of the day
creation section in Genesis
name for God

kingdom of God
revelation of the Law
characteristic of God or nature
God as righteous judge
God's qualities of mercy
religious obligation(s)
miracle

non-Jew

universe

world to come

contextual interpretation
evil one

Holy Spirit

God's presence

order of the universe
learned one

Tashmishei Kedushahitems used with Sefer Torah

Tashmishe Mitzvah
Tehiyat Ha-Metim
Teshuvah

Tzaddik

Tzedakah

Yirat Shamayim

items associated with mitzvot
resurrection of the dead
repentence

righteous one

acts of righteousness, charity
awe of heaven
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