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rE2 C~ISIS OF CO=:·.LE~~::ORAl,Y r:-IILOSCE~I OF JE,':IS:-r :S:JUCklIOl: 

r ·'.='RCJDC:;: IOl~ 
'", 

:"Jhc li'~cr~:.turc of cOL'ccmpor::::.r'y JC'.ii:.h ccluc:,tion cont,':"',ins 
,.-. ,...

rLUC=::ir'~til:'; denoted ';hilocophy of Je~ish educ2tion'.Io,..""JJ 

?[~r~,joxic~lly, hOTIcvor, this litcr~~llIJC COllt:~in~ fc~, if 
~,l~Y, ·:~t':;';:;:'::'1)t8 to::11:::1yticc.lly foous en the nC."curc e-nd 

nC:::T'~~:;' of GIl;:; '-,ctivity ~'11d co~:cept '~')llilo.,:orlly of J::w­

ish ciuc~tio~'. Our concern in this e2~~Y iE with th~t 
-, 

~:-,~.L- 0+,-,-1 r",lDJ·~·O-'-J. .L-I'" -'-1'},-, f1'r·~t T)"I"~- of --'-he e " ,~r "r-: ­--Vb ' U~·Lt t-.~V_ t...; v. .. lot....... .. .£' .... '" v v..... r 
h."",-- "--'J' ,,"_
J'-' 

di:::cu,c:"; ';',~ner2.1 cn::r'::'.c terictio s of contcnpor:::.ry philo[;o .::hy 

of ;jc.\1i~::11 c·3.uc~,t2.C:'1, ::'c '\"lcll c.:c Q..ltcrn~~ti\rc I..:,c~~.1'1irlGs of 

the CO:locpt 'phi10so~:::hy of· J (,;';;i8h educ::::tioL' opcr:=.tivo 

in contompor~ry Jewish cduo~tio~. In tl:c Lcoond p~rt of 

the C~ -: '::.y we propoco ~~.lld :~rt;UO fer <.l 'L0\'1 focus :-~,nd cLi,rc..otion 

lor i~llilo;::o~-by of Jcvli:::h cducation. 

:l::LS ~~j~ ~q0 .. "~ (~? CC::=I=~,~l:ORArlY I"~~=I.O~>8.t'=:Y OF J ~}IS~·= EDUCA-2IO?I 

COJ:.i.tU.:lpOr;'Ty r!hiloso~,hy cf Jc;;i:::h educe.tion illc,y bo 

cic;:,c:ribod in torIJ.::': of t:n,rc,- })ro~1o::'J.L'lCUlt Ch:T 'ctcrictic:::. 

J!'irc -'c, tho tenn '::::11i1oS0l)i'ly af J C'.tJ.2h cduc:::.tio:1' doce not 

CLt ell refsr to c: ;::;Llb-,).l~:~r or monolithic phenomenon, but 

in L.ot iGc.scd to ltCnote cover:::.1 ph(;llom::n:::.~. lh:::.t ie, 

the phr::.:::c I T,hiloeol:JllY of J o",i:.:h c:3.uc:~tiol':' cloG::: not refcr 

to ;:: c1«.rly ,'lofh:..cd subjeot or corpl),iJ of \'/riting, nor doos 

i t.Q int to or:..o elc:::.rly recognized ='.nd::,grc:e:d upon ;:.ctivity. 

fr,n-+- 'i'~"nr''-' '-''YO(:, -P, our m· """1'11'''''' ~'~d "O+l'crl'+1' ·e, 00''''''o'11vIl~ 1. \,...-......... d, ,J.L ..... '-" v l..,.L $ ".:.-\,. ...... J b,,:.,.) '-.... ...!.. "-~~ v V u ~-'.:.J I .J..o.......l~'- J. v
 

~~soci::::.tcd with thi2 conoept in the liter~~ure of Jowich 
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vis Judr'-ism, educTtion, end their intcr-·rol.::.tion;:;1li:p. 

:(ho ( minimal) concern of such on nCo,proach is to :~:,n2,1~Tzc 

::~nd clc--rify importGJlt hintoric",l positions. In ~W,Yly CJ.,2C3 

this ~~ctivity ::uso incll:,dos tho attempt to ::PI1:y or shmV' 

tho rclcvDl1co of historic:.',l pcsitions for contompor'ry 

Jewish education. Ex:@ples of hi~toricQl-doscriptivo 

philos')ph;:{ of JO':lish cducQtion ~:TC studios of tho' educ:,.­

tio~'lQl thoughts of such figures as ~1.=QiI1ol1idcG, tho ~,=2h'_-,r:::tl 

of Praguo, R:wh:', :::::nd the cduo:::.tional implications of 21.1.011 

systcms ~s H~sidicm, Zionicm, Conscrv~tivo, Orthodox,R~­

form JUd.2i:::::m4 . 
A second :',ctivity uhich is c2..lled I philosophy of J.:- ',:-ir:h 

OdUCO,tlon I is tho bui1clin.g of coru:;reh, ..l'lsive [.;y;:tom~ ~Jl(l 

\vorld-vio':IS of Jud:::tism o...l'ld tTeVlish oducQtion ( ','70 ,-::h::::.11 

C""11 t'li~J. ~ '-'c-'-ivity· --'Orl~,..,.J-iv"'-"·n"\.Lh·'"'tic:-,l-'ilo.d. ... C. ~L lJ "'::...-- ~..!::..l- of ~--::..::..::"-""'1\T-v "--",~ lJ ll lJ _ ...~ J _'l..!. _ ·T' ti,-1, 

,"dUC~":"'l'O'l)....~ v..... "h" ",,"oJ',o,"'t~ ..... \"" of +'11":u~.... --")-'~·ro:"cn'1;J 1',· tJT,,':rl'('"'n',-,:-- -,vl"-''-'''l''O'-'.J.."- '" .J- V v_ ',---. ~ '_ 'J )0.,) "-' l:~~.~ oJ ..... '-" 

:::tnd Jud:dsm :].n - vlholo, elld tho O-Jj',:;ctivo is to crc::.to ::::'2: 

::tl1-oncomp:l,;-;::ing cystom which 8xplQin::: elld given moo,nillg 

to t h :" gr~'nd Clue;: tions of hurn.:".n 2nd J erlioh existonoo. 

One G.,cpoct of cuch syctOTi1S ic education, :;nd n:>rm:::>,tivc­

synthetio philosophy of Je~ish educa.tion is usua.l1y ~l:::o 

conccr::'lod ','lith proscribing the ;1w::'11ing ~1d go::-.:..l::; of J c'."li.=h 

educ:l.tion. In 30mo C23':::;8, tho lQt'tcr ::::.ctivity-:lo110 -i.e., 

the dL,cu;,;:Jion n::.~d projection of tho g08.l:::: of Jcwi::::h o::uc~~­

tion - h~B boen tr:.;o.tcd ~;,S nor=:Jitivo-cynthetic philo::.:o­

phy of Jcvdsh educo:cion ). In both C::l8C8, norm:;,tivc-<yn­

thetic phi1o::::o:cJW of Jcwi::'h odt,-,.::~tion h2.8 b8cn ch,U~~j,C :;..:.rizcd 

by Q direct :::.:nd L.lIT.~diJ.,tc oonc~~rn ""lith l)rc.ctio::.lity; i.e., 

vii th tho prescription of ir.'1.r:J.od..i.::.to :md opcc::'.tivo obj C;CG:::vo::: 

Oond bchOoviorc for .Je'.vL:;h schools :tl1d educc.tion:>.l insti tutiO~l;:". 

i.'h1'oo thinkors often denoted an the norm::.tivo-.::ynthe'cic :9l1i1o­

soph8rs of CO~ltoillpor:TJ Jcwi.sh Gduoc:.ti<';l1 :.11'-::: ~.~:J.rtin =UO":T~ 
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Abr:::.hrun Joshuo.. Heschel, =ond r.cordecui lC:::plo.n. 

A third so-culled ~ctivity of contompor2ry 'philosophy 

of Jewish education' 11:1.s been the devclopl1Lnt of hypotheGcs, :­
ttheories, :md principles for -',;:10 guido.nce of the pr;J.ctic~ i 

of Jewish cduco.tion. This :::.ctivity, ':rhich sho.,ll be donoted r
 
:l.S Jmvi;::;h iec1uc::tion:::l theorz., io concernod ','lith the for;llulQ­


tion of ~rhelligible, cmpirico.lly verifi~~blG, ::::nd prnctic;;.lly
 

operative educc.tion::::l principles for the {:,Llid::mce :::md. J.iroc­
 Ition of Jewish Gduc2tiol1al practice. J~wish oducational 
I 

theory is different from nOrIIlo.tive-synthotic philosophy of IJewish educntion in that the former ~s: 1) i~ter-disciplin2ry­ l 

fi.e., rooted in ceveral sphoros of discourse, such o.s pcychol­ !
og;f, history, s0ciology, educ:::,~t.ional prc~c~ieo, philosophy, •i 

~ro.tho:.:' thQ.11 in one discipline 2) more imTilCdi::.toly concerned t 

~ with the developmcnt of opcr:ltiv0 educntionQl prir::.ciplc;.,;
 

und prncticos, r::-~thor thon vii th the forillul:::~tion of b'cnC'!'o..l I 
{
.r 

t 
~edueo.tjonnl climc ;:,.nd idc2.1;::; o. ~hQt is, the furLction of 

Jewish educutiol1o..l thoory is not the clarification or construc­ i 
tion of comprehon::::ive philosojJ}..ic DJstoms, but the for:nul:t ­ ! 

I 

tion of education;).l theories, principloD, ~11.d pro.ctico::::, for J 

specific oduco..tionnl situations cmd on tho bQsi.::; of sevor='.l I,
theoreticQl Gourcc:J. OilO of the contr21 oX01llp10s of J oV'lish ! 
educatiollc~l -;;hcory is tho cOI.;...L1unity theory of J cwich educo.­

~
 

tion, ('specially :::18 om,mcio.ted e..nd iIT.i.plcm.ont·,d by I. :3.
 

Berkson, ~d Profc22or Alex~ndor Dusm~in7.
 
A fourth o.ctiv.it./ often included in tho I p.llilosophy of 

Jewish oduc~2tion' f~ll1ily is tho pop'L;;.lc.r discuc.:Jiol1 - 'by 

oduc:.tors, school bo::.rd cLQirmon, p2rent.:::;, L.:~bbis, to~:.cherD, 

students - of the ':Toes [mel virtues of JC'ili.:h oducQ.tion " \'re 

shQIl c211 this c,pnro::lch idc::w on J c'.vi:::::h cdncQtion). 'lhi:::; 
~ ---~ 

Qctivi ty includes diocuGsion cond rO~;.ction to tne wide spoc­

trum of issues r8lev~nt to contempor2ry Jcwich oducQ.tio~~l 
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prn.cticc, from the problem of j,Aolevn.nce o.nd lllGQning of 

Jewish schooling, to i~sues of model sod~rim on PCSQch 

o.nd procodureo for J3Qr-~ilitzvnh partieo. This appro::-,ch iD 

usu:!.ll:>' chG-r.:wterizod by: 1) G:'8,:'lt fervor ond cm.otion 

2) rC2c~ion to ~lrc2dy implemented - either suce~Gful or 

unoucccscsful - proGrcuns 3)non-cy;:. terontic end "corn.lilon­

zenee" iJ.'pproG,chGG to proc,sing problem::; ,;) lj1'eGcription 

of i ...modiat::; corrective or o.lt,~rn::ttive cducatiol'lc..l pro­

gr21!lo 2.lld pr:=~cticC3. :::11i8 fourth nctivi ty is different from 

J cwir.;h educati0l1:'.l! theory in th:::t it is not intrinsic :,:"lly 
•rooted in thoorcticrll sphercs, but te:.keo places cxclu::>i,:cly 

vdthin the z pharc of cvcrydo.y ec1uc ctt i0110..1 ::LC t i vi ty. 'l.'ho 

obj ooei ve is not' to develop ::.n oduoa.tioll:J.l pr:·.e-j;,j~o roo ,;0,] 

in cduo o.ti0110.l theory Qnd princ5~1)1,~;], but to :::,01vo i~~c:_::;cli:·.t,::; 

problems.! 1.'ho Iilout D.1Jp::lrcnt eX~lp1cs of thiD c.p .1'0::'.011 I..:y 0,; 

fO'lUld in popu1::r COiIlD1Ull3.1 D.nd cOLcrcGQtion::-.:.1 publioc.tic:.:i.:, 

in ~~chool bo::::~rd :::nd cduc2.tion cO;':illli~tcc meoting;:) ,'Tlc1 OC02,­

sion::L11y in profc:.:sion;:'11 oduc~'.tiol1o.1 journ~l.lG. 

ThuD, ',ve h::wc seen thnt thore in no 2uch t1:.ing no t11':: 

meonilL6 of the concept 'philosophy of J 0";7ioh Cdl1..C'·.tioll' 

in the lr'.ngu'lEe of contnmpor:-:ry ,J c'Ilinl1 cO-ucnticn ;:; inc c 

the term io used to describe at lo~st four activitios. 

~his point, of cour;::;c, is merely deccrilJtivc of \;11~lt is 

the citu:J.tion in contempor2ry J0wich cduc~tion21 thousht, 

Qnd is not to bo rcg::'..rdcd 8,8 :J. 1cgiti.~iz:J.tion of CUY'l't:;TI '., 

linguistic prO-cticcs. In fQct, 1'/0 8h<.'111 r,hort1.y ~lrgu(.:; ·~b .....t 

two of thc four neo.nings of the term I phi1oGophy of J c\'lidl 

cducc:.tion' :-.ro ino.ccurr.;.tc und il1og1tim;J.to 1.1£o2.g88 of tl1::~t 

concept. 

The s~cond char:J.ctori:::tic of contcmpor::,ry philoGO [;h,T of 

J owizh oduc8.tior: ( 2.8 rcvc::::.led in the ~ln,).l.,vsic of tho fi-t':::·t 

chc.rc.otcrictic) i:::: thc.t ~ t is frGC1'l.~ ont1y not 'philoc·o-£)L.::; lor 

Phi1o::::o~jhy of oduco.tion: 0 :rho thruct of tilL:: c1::..iril i.J E.::.t 



C'-:;>­

normative nor cvo,lu2tivG (i.e., -rIC ::ero not clc.iming tl:.:;.t 

contomporc.ry ,philosophy of Jc·;d;:.h OQuc::ltiol1 is not (;;CJod 

'philosophy' or 'philoGophy of education'), but ::U12.lyti~ ".ncl 

form::.l. Th:;,t iz, our clcLim is tho.t much of contcmporry 

philoooph:/ of Jcriiish oducO-tiol1 is non-philosophical or 

not 'philosophy of odu~2ticn' in -:ho.t it 0.003 not cO:;T~:-:,in 

tho fClm.al or logico.l critori:J. ':'Thich COllG ti tuto t11o,:;(' 'c'JO 

phcl1oaeno.. 

:2ho clo.il:l th~i.t I:r;;.ch of contompor:-;.ry :;.hilooophy of ,Tc:Ji:.11 

edUc~ltiol1 is not philo:Jophic:J.l lx;rt:.... ins o::;~ cnti211y to cLo 

8.ctiv~.ti6;.::dGnoted CiO 'Jc';'dsh 6ducci.t:on::::l theory' ~~:r;.d IL.L·':' 

on Jevlish ec1UcL~tion'. 'JewiSh oducc;tion,::tl theory'· i;::; r:.;l tud 

to, end to 0. corto.in extent rootod in, 'philosophy', but it 

is not 0quiv;"Lmt to '-philo::::ophy of J mvish ,::;c1uc:Hion f • 

'rho rcl:'ltionsllip COJ:1si::::::ts in the f",ct th:J.t J erli;.:.:h OdUCL:­

tio112,1 theory omploys 2. method e,f 'philosophy', i. e. 

s,ynthe::::is - the CUll:;,lGOln'J.tion of Deverell clCllcmts into 0;0 

unified whole, in thio C2.CC, opc'r'-'.tivo ·aduc ·:tion:::tl j,T,j :',... i­

pIes. The two nphorc3 ;'J,re Ct180 rcl'J,tcd in thCtt .2.!l£ of tho 

thoorstico..l coureee of 'Jc':dsh cduc:::..tio::-nl theory' ie.; 

'philoDophy' :",nd l~hilooophic ::',S:":lE11)tiol1:J. 7hor( ::"rc,ho\'l­

ever, tvlO importc'Jlt :dificrencos oot\'/oon 'J o;:riol.: oduc~<tio~:-

III theory' ~'.nd 'philosr::phy of J,":!i:::;h cd1).cC'~tioYl'. Fir;",';';, 

thc former ::lctivity in intor-disoipli:.12.ry, dr:::-c'.vil1g on 

sevcr~l theoretic ..:l 0.lld pr:::.ctic;.-;.l cr;h..n·cs of di:::;co'Lu~;:;c-, 

Duch ::tG : psychology, hi.Jtory, ;]oc101067, philoco:phy, 

educ:J.tion::ll ""Or;:,~c.1ciee. JO''lish educ0.tion:::tl theory· i.J not li:::it. 
~ . 

to the ~ctb.odology or cOl1clu.:;icn:::: of one di;~cir)=-i:'le, out 

rcprODonts o..compil:ltion Qud ::un:::.lg;:un of ;::;cver:-ll dL:;:v'.T' ~(; 

source:J. 'Philosophy of J07dch cduc2.tion', 'ho':le';ror, i;::; n.ot 

intcr-di,:'lCiplin~::.ry ::md illtor-illothodologic'::.l, ::"incc it con­

stit"C.toc a. specific dicciplino defined by :J. specific L:::;'.. llO­

dology .J:h;:',t in, 'J ovri:::h educe. tion,::l tlL;ory' is c:. br::.)' ~ ..;":' 



-6­

:lctivi ty thc:-n ' philosophy of Jewish education'. The sec01l.d 

difference bctm:,cn tho tvlO spheres is in tcrmD of [',im. 

'Jewish cduc~tion~l theory' is iircctly concerned with ~hc 

developmcnll of principles which m~y guide oduco;tioll.o.l pl':::'C­

ticos und bOh2viors. Its flli~ction is to develop oper~tivo 
theorios \)hiCh m~y be te~ted, refined, ~~d QGDUllil0d 28 

legiti..i:J.Qte gv.idoc for educat ~i.on-::J practice ( w"ltil fU1'1;101' 

theories ~ro Got.:J.blished). 'Philosophy of Jewish oducntion' 

(o.t lcost logic~'!.lly) is not i:;;ilUodintely ond directly con­

cerned with spocific educ~.ltiono,l QctivitieD und bohavLn.'s, 

but with the/mooning of idc::s.!·
\: 

Thus, 'JewiGh oducc:.tioIl::ll 

theory' is not 'philoGophy' :Ji:~l)ly bec~:'..uoe ito Ch2.r:J.ctcr­

istics Qro not idontic2l ~ith those of 'philosophy'. 

Ago.in, thi::; is by n<:. ,mo';,no to cliim thClt 'Jowish oduc::,.-· 

tional tfieory' i8t1irrelov::mt~"'infcrior~ or II unimpor-c::'J,;.t:'. 

On tho contr::try, 'Jewish educationnl theory' ic most .likely 

the moot valuable theoretical :tctivity of Jewish oducCltion. 

'Ido,:',,:: on J mvish eci.ucatio:r:' reflect even more str:L~ing­

ly the non-philosophic. n2.turo of 8.SPi";CCS of conteLlpor::'~ry 

philosophy of J c:wizh educ8..tioll.1:his .:lctivity ~ '.';hicl1 is· 

es:::enti;::,lly·.:ul cxproc.don of fn61irigs, o.ttituclc::; ::::..nd rO~lCtio::. 

to _specific -QCl;ccts o:f Jewish oduc:::.tion, is non-ph::'lo:.:;o:::hic 

for thc following reClGOnc: 1) it -is not o.t 211 critical, but 

simply .::.c.sert:::ttivo 2 ) it is c8contially p:r":-:,ctic:11, prcccI'ip­

tivo, 2nd imcedi,::.tc in n8.turc J ) it i8 often prodomin:--.toly 

emotive 4) ~t is usually rooted in local situations or 

private exporic~ccc; i.e., it is not gonGr~l or llilivGrc~li­

zaple 5) it is not conc crned vii th tho Glue idJ;t 1011 of.:..: ',der­

lying ::lscumptions o..nd illc.::-,nil:.g.J, but viith the rc:::.ction to 

or pro j cction of s1.:rf .:lce boho..viors. It ncod not bo i'J.pli':;d 

from thoe e co~=.,_ents tho.t tho philosopher of J o';1iC:~L eju')ation. 

must be cold, noutr::ll, non-involved, eillotionls;c';" 2nd clo­

t:.::..chco. fro:.'l rc::.lity. 3ut it i:3 true th8.t tIlc t0rD 'philoiJo"fhy' 

- . ~ ....... c-f-e-'~~;J.··~.1J.5r.- f1"" '.~ V.. '.~~
( Or ' 1:-''~h-j lu-'o~heY")- l: '- .iDnli·-"c..... -"-' ~ ~;.,J Z'!.:' b""c'~ ...... .Ii.. _ ~Ll "-11(1 __ 11o"r+u 
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and heo.t of a local situation 80 as to be able to carefully I
'I!
 

and critic::llly ul1derot2Ild underlying hssumptions end
 

moaninss. 'J.~he re::::son why 'idea:::; on Jewish educat'ion' h:::ve
 

been cor~uoed with 'philosophy of Jcwioh education' is
 

fairly cle8.r; both d021 with 'ide::::s' rathor thtm pencils,
 

Idppot, or filmstrip:::. Hovlever, it io ccrt~,inly inO-ccurate
 

to denote DI1:j reference to 'ic1lQ:J fInd Jcvvish education',
 

irrcg:J.rdlcss of objective, method, or subject, ClC 'philo­


sophy of Jewish education'.
 
t'Up to this point we h::::ve claimed that m2ny aspects 0: 
~~. 

illso-called cOlltempor~ry philosophy of Jewish oduco.tion are, 
tH
t:1 

iiin f:J.c +:, not 'philosophy'. How ":Ie vdsh to note the second ~ 

til 
part of th e. second cho.r;wterictic of contempornry philo­

II·::

oophy of! J ev'lish education; thc f2.c.t that it often is not Ii"'philo;::;ophy of education' .2ho clo.im hore is th,'2t when 
i'iB 
[1 

'philooophy of Jewioh education' ic 'philooophy' ( or o.t ,:1 
~!ileast resembles it Gome';lhat), it often does not rosemble Ii' 

'philosophy of oduc2tion'. Tho basis for this cl::::im is the f' 

f:J.ct lJt.o.t contempor.::.ry ph~"losophy of Judo-ism ::'.nd Jewish odu- if 
~i

cntion do not philoscyhic.:::tlly focus on lr:.oy ,Jduccttion::tl t, 
f 

concepto. Concepts such o.s 'God', 'Tor:Jll', 'Israc1', 'mitziT : 'l1' j 
~ ;are· ::.m:tlyzed; cO:i1ccpts Guch etC 'te~~.ching', 'mor~"'..l uduc-:tion' , L 

, spiritual oducatio~l','tho J eVlish oduco.tioncvl sitUCltiol1' 
~ . 

II1 

arc r:~rcly tre2.ted. :.2he moet that contcmpor:::ry philo;:;oI:'lly 
1.

.1· 

of Jewish education c10G~ do io to pre~cn'i:: ~:l1d defend ::t 
,I 

certain conception of J~d2iGm (G.g., Judaism is ~) CJ~d then 

to define 'Jcwi:~h edue:J.tion' as the to:'2clli11.g or tr:'~m::L1i;:;:::ion 

of that conception (e.g., 'Jo~5Jh educ2tion' is the tG~ching 

that: JUQaiCill is ~). ?hiloDophy of Jewish aduc2tion is not . 
siltiply~he t;~ckil1G on r)f c" p::ragro,ph or fc'.".' p::,.ges.::2o to i 

t
tho "i.u:plicntionr:.: for 9duco.tion ll of o. certain concc;"tytioYl; . 

" ~ 

,.it also includes Q direct philoDophie cor.J:ro:lt:::.tioll wi'~:ll 
:~, 

paucntioned terms 8nd iGGues. Ii"
,I 

tr 
:Ie havo soen, then, th:lt the term 'philoGo:;::J:J.y of J O\7ish ;-; 

"
 

...
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pducation' hne at lenstfour u~~ges in the lQ11o~Qgo of 
JewiGh educ~_t;iO:"l, 2.11 of which o.re not con~:;iDtent with 
the logicc-l mocnings of 'philosophy' or 'philosophy'of 
educ~tion'. A third striking ch~r~cteristic of contem­
porary philo8ophy of Jowish oduc~tion is its neglect of I

!two ot:tcr logioally legitir.18..te mc::'nings Qnd :Lctivitie:::; of 
the concept '~liloDOphy of education'; i.G. ~lytic ~nd f 

meto..-philosOIJhy of oduo~tion. Eot only hels there boen on 
~ 

:'::lCCC~ ~:l.nce ' of two logically ill-:;Z;itir:J.':lto 1.,L :lges of 
the concept 'philosophy of JC\'lish educ:ltion' in contem.­ I

IporCLry J owinh cduco..tional thou,,-;ht, but thero h:ts al:::;o 1 
l 

boon n noglect of two logic:-:.lly lcgitilIntc ::md oduco..tiollally t 

timportant m02illings of the torm. 

!
f

Analytio philosophy of Jewisn eduoatjon rcforc to thn 
cxplicat'ion, olucido..tion, ond cl~lrific:J.tion of b:::.sic vlOrds, 
concepts, idoCLs, systom~ in Jowish oduc~tion. ~ith :l fow I 

exoeptions, this nctivity c~ be s2id to be non-existon~ in ~ 
r· 

the liter.~ture of Jcwi:::;h oduco.tion9 • Acadcmici2.11G, princi­ f 
pals, teachers, p~ronts, rabbis hQ,ve repo~~odly used such l 
terms ::>..s 'curriculum '-, 'J owish vnluoa', 'ritU2l', 'relcvm'lco I t 

f 
wj thout adequQ.te clarifications of tho mecnings :,nd ilU.;...Jic2.­
tion::: of Duch torms • .2:10 soriour;nocc of such ::1 neglect is 
apparent, for it is o~ the basis of underst211dingc or mis­

i 

Ullderctnndings of such ooncepts thnt much of JowiDh oduca­ l
I, 
i 

tional prQctice is bQscd. In nddition, there is often con­ fl 
fusion and lQck of cO~Evnio~tiu~ in discussions on Jewish 
educo.tion simply because the pCtrticipcnts h:Jvo :no clc~r 

conception of the mG~ning of their terms or the way in ,'1
which the '~orms .:'..re used by others. 

'l'he seoond neglocted Qotivi t;:l is meto.-philosophy of 
Jewish oduo:J..tion - tho ::malyeis of the nturo of '~hilo- . 

i 
1
\, 

.,
i! 
!I 

II 
'I 
'; 

:! 

I
i!".. "~ 

~ :,
;{ j' 

____ ~ .1 j 
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sophy of Jewioh education' Qnd of 'thc study of Jewish 
! 

I 
1';, 

, 
• 1 

.a.J,.t.~~educQtion I. Contempor:J.ry philo:':30phy of Jewish educatio:1. n ...... 

told u.::: little Qbout its ovm nature und contribution tc 
the realities of Jewish education ( i.e., its aims, mcthods,
 
subject) no well as Qbaut the nature of tho ~cQdemic study
 

,I:""of Jewish education. rho absence of Q meta.-philosophy of 
I

Jewish eauc~tion han hud two ~~fO:tllilQte results: 1) tho 
, very confu~ion 2nd inaccurQcy vis 2 vis the nQturc of 

'philosophy of Jewish education' which we have noted 
f2) coni'Ul::doll 2nd il1Qccur:::.cy vis a vis the study of J owish 

eduaution in toacher-traing schoolo, colleges, cilid Ul1iv~r­
nities lO • As we shQll shortly sec, ~'n.21ytic cilid J:wtn-I)h:lo­
sophy of educ.2tion nre partial QUd in somo cases tcclUlicnl 
QSpGcts of 'philoGophy of education' (they cert,2inly do not I 
supply tho ulti:r::mte IJhilosophic on:3VlerS which ~1.re usu:-:lly ! 

!, 

bought). 11overthcloss, they G.re importont aspects ~-,U1d fOlli'1-
I. 

I
t 

dutions of the br02der 2spects of odueQtioilul [;hilo30phy.
 
In addition, c:.l1.8..1y-cic :lnd me~"-;D.-philosophy of educo.tion rep­

re~ent the £cilcrnl direction 0nd orientation of Buch OI ,
 

t,
the contemporary effort in general philosophy of ec1ue::'1.tionll • 

\In light of thc.t f:'ct, the abcence of un :J..nalytie ~~"nd iiwta­

philosophy of Jewish oduea.t.:.on is evon more c:.triking. f 
It is our contention that those three chQracteristics ,I

generally describe contempOTQry philosophy of Jewish cduCQ­
i

tion. It is :.llso these three ch;~·.rc,ctoristie8 ','lhich logiti ­
mizc the use of the phr2se,~ tho crisis of contcmpor~ry 

philoGo~J1Y of Jc:ii~h oduc·,tion ll 
• 

TOJAR'::',j AN ANALYTIC lU~D r.:EL-'\.-PHILOSC?IlY OF JE:II.3H 3:)eCLl:ICn 

In the sccond pQrt of this os.ay our concorn is to cl~ri­
fy the conception of ~l 2nalyti0 ~d illot2-philosophy of 
Jewish educatio:1. ~nd to ~r6uc for their import~ncc for con­

__________ ._____ l .-~"~,------' 
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1 
I 
I 

temporc.::::,y Jowiah educQtion. 

The essence of an ~lalytic philosophy of Jewish cduc~­

tion is the C'octivity of oXJ?lc.ining ond cl::.~rifying important 

Jewish education21 conceptd. Such a 'philosophy of Jewish 

education' is not a corpus of i: ltegr:::.ted idc2..s Qoout hO';1 

one ohould oduc2.to, nor ic it u ayntlletic "vorld-vim\! ::.bout 

the mc,="'nind :::..nd nature of J c"'/ish lifo a.nd education (in 

this sons ;) it is prob2bly Gomo','lhat strcmgo 2nd even mis­

lo~~dir:.g to talk about' ~ 8nr'.lytic philosophy of J owi.sl'. 

education, .since the indofinito 2rticlo on mo.y indeedr _~_ 

imply t~c notion of a corpus or body of ~nowlodGe). R2~llor, 

it is on Qctivity of ratiollc.l rcfloc·tion, crl ticQl nrl-:.ly;::;ic 

of ::.rb'UffiOnts :::-nd a;::;;.:wnptions, :lU)d systomatic clr.:,rific:::.tion 

of fund:.J.llio:n.t.ll ido::t8. In short, :malytic philosophy of 

J ewish 0du~Qtcon is tho o.ctivity of 8.r~)lyi:i:lg .:.~hiloco:phic 

method to tho an:llysis of fund::u:aont::l.l J Glvish cduc:'. tion-:-.l 
J2 •concepts 1no objective of such ::.n .'2ctivity ic not to 

dil'0Ctly ch~nge educ:::.tiollo.l pr~ctico, but to to improve 

our l..111dcrstC'<.!lding of J 8Y/ish cducQ:t:i,.on by cl:lrificCtt~oll 

of our "conceptual e'c..:p;:.r:::.tus:l· CO:'l":cc:ucntly, this forr:'l 

of philoG01)hy of oduc::1-t;ion is not gl.dlty of the clL:.rgo cf 

not D.,j,1::O-;lOring thc gr:i.nd Cluostio:as of ~hilcsoLJhy iL'1d lJ~1,i1:.­

Gophy of cduco:tj.on, cLwG 2ueh :i.e not :::t 0.11 it3 cbjectj:7o._ 

As we h:::.ve alre~.dy hintod, the quc:stion of tho moo.DiY': 

or n:ttl..~ro of "~hilosophic illethod' .( boyond the cJ.tchphr:::~~e8 

'ration.::.l' ::md 'critic:ll') is COII:plox o.nd oomplic::,tcd, emd' 

wo shall not discU2~ it horo. Novorthle~c, ~o Ghould like 

to :;:;.erely note four typos cf nothodologico.l cm::-.lysic 

sOIlletirnc3-:'.,sociated with '::'J1o.1ytic pllilosorhy of cducCl­

tion' to cl:.rify our diccus::.:ioll fUI'tl'lcr13 . 
The fir:::t ln3thod of o.n~lyci::::, called the lI;::;tructurC'.ll' 

by Profos3br Soheffler, is COlleorl1(;~l i'lith the logic::.l 

or form:J.l structure of on :'.rSUEent. Th::t in, such .... :-Jc'i:;Lod
"ii th 

is concerned ~l;.o pQttcrn of ::n :::.r-::,uw.ont in tcr:::.2D of tllO 

typos r02,DOnC presented, ~hc 9roccaurcc for ~ovinG fr03 

f' 
J, ; 



certain rJ6enc to conclusions, ::.:nd the consistency of the 

1-· :::rgullL:nt in terme of c:.dhcrcmce to ,,-ccopted axioms end rulos 
! 

of proccdure, A..'1othor typo of method is the lI contextuCll ll 
• 

In this caso the COYlCarn is with the oxo.mination of tho 

use and moaning of Q torm ':Iithin c. 8YGcific oducat1on21 

8ituation or envirol1m.ent. ':lhilo this method mew be lindted 

because of I ito 9c~ticu12rity, it is especially valuable 

for sp cific educational problema ~d oituationc in holring
I . 

to clcrify the sp~cific problem or situation in question. 

Schefflor callG the next con:~~tellation of ill_ thods II the 

sem211tic ll ; li.e., tho concern wi-1;h the uses of terms in 

ordinary l'lnb~~go. Tho concern here is not w~th the :hilo­

~oglc::tl ]. origins of v'lOrds Hor ';lith particulc..r f..1oanLlgs, 

but rather with the accepted me~~ings of terms ard with 

the br~~Qtical ( in a broad 8011se) opportunities ~nd 

limit2tions Qsbociatcd with ITords. That is, this method 

indic::tos the type things \"lhich C<:l11 and CQllll.Ot be :::o..id, 

and the type inIorences Vl11ich ccon und ca.url.ot be :c.l~J.de in 

terms of tho ruloD of logic ::md grcw.1iTI:J.r which '.H; hccve 

accepted in co!::.mon speech. A fourth typo of method, "the 

explicc~tivo" ·is concorned not ',1'3rcly '.'lith 0xplcdl":-ing 

stC:~'1.dnrd uDnges, but with sh:ll'poning ::::nd even proscribing 

USQgos :::.nd ?ntterns of linguistic ucc:~ge so 2,8 to m:ike 

'human cOLIlnunic::-~tion morc prccisu. 

::lhore nlC two objections which night be rni::::d J.,gnin:Jt 

analyt:i.c 'philoGophy of J ewiDh ed.uc"::.tion in any of thor; e 

:forms jUGt di;:-cussod. First, it might bo cl::.imod that 

such 0. conceptiQj:l i.8, novorthel:Js8, merely sem':--.;.l1tics or 

Hword GCllles"; second, it might be clniIlLJ th:1t :.couch [,'Jl 

approach is va.luele::::s or morally noutr:.:cl, c..r...1 i3 not 

conqcru\.;d v-li th QUd docs not affect the rcnlitics of 

Jewi:Jh education. '.2ho mistake of the first objection is 

the o.c'::::umption thnt 8.l1:Llytic philocophy of education is 

, 
&. 
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only interested in words QUQ words. rho ann1ytic phi10­

SOIJhor is int,~rected in words ar; on expression of ide:..:.:] 

or tho-c~.ghts accepted Q.."'ld 2.ctod 'tpon by people \7i thin the 

cduc:J.t~~onQl Dphore. His concern \7ith lo.Y'€uDge io to undcr­

s -:;'Jl1d tho wlderlying conceptuO-l :~':::"SumptiOIl8 2nd m03.llingo 

which nrc cxpres0ed by everyday l:::ns~~ge. In addition, 

thi:::; objectio:l either liL1itc or 1)~rvcrt8 the nnture of 

the ~~lytic philosopher of educntion's t2sk. As ~e h~vc 

just s-.:.-<:m, the analytic pililocophcr is alDo concorn:.:d 

with the structlITal ~Qture of philosophical ~rgQ~ents, 

with the mc~mings of terms within p~rticul~r contoxto, 

and witIl the clo.rific::rcion of l2..J.'1guC'~ge 80 no to few iIi tc-,te 

co.curmnicntion ::lIld conseQuently ol1~~ble more efficiont 

educQtjona1 practice. 

:rhe second argument, tho "neutrs.li ty" or II iIlelevc:,l1c c 'I 

pos i tiol1, is, at best, r:. hC?,zy or mis-g1.1ided claim. If by 

, neutru.l' it is moont that tho onnlytic phi1030~)her coa:,:: 

to clarify Qnd indic~to certain accepted or common mcs~ings 

:lnd u,':,gec, rO-thor them 011llilciating his o':m pQrticulQr 

binG, then tho Ql.1Q1ytic philosopher is indeed n'Jutr:::_l 

(0.1though thic Ylould not even bo true in the CQse' 'of the 

explicQ-':;ive ul1Qlytic philoGophcr who does in· f2ct eng;..:ge 

in some sort of linguistic lG6i81~tion). If by 'neutral' 

it iE; ill0::.:nt that the an8:lytic l)hilosophor is a cold, 

non-curin;cr, end non-ir;.volvsd porzOIl, this i£ fc,lsc. It 

is clo::rly the C8,;:;O thQt the Ql12lyticphilo::::ol'Jhor' ~~ :pQr­

ticul:.:;;,r contribution to J'~'Nizh OdUcCl.tion is c2.I'ofu1 ~::'llcly­

sis, explicQtion, :-.j~d. cl:}rific::tion, rO-ther thon proscription, 

world-buildi:rlg,. or :J..CtiO:l. But i;hi[' d'JOB no G illo:m that the 

"analytic philoco~'Jh.:;r docs not p2.::.siol1Qtely:,nd normCttivoly 

believe in -~ho import21l.Ce nnd contr2lity of hir; ::lCtivi-~y 

to the improvement of J Q';!i::;n oduCQtio~l, nor dOGS it m02,n 

that 8.8 an individu=:l or c;ducc..tor he has no value pcr::.:poc­

tivGS Oll Jewish oducation. 

~ 
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It is true that 2.ll ::malytic c.pr;ro::1ch to philosophy of 

Jc~ish cduc~tion is ~ ~ore limited enterprise th~ the 

notion rf' Dhiloso-chy of J owioh education I 28 :ancvwrs tot' • ~ 

the grcnd quostiom.: of J caich lifo and education. On the 

othor h.2l1d, if c.1.1Y such [;'rond notion of 'l)hilosophy of 

Jewish oducation' is conceivo.ble ( ~1 assumption Qbout which 

there is Gorno doubt) , it is ord;)' o.t~::linc:.blo ','/hon b:J.8od in II
( 

D.. c:>.roful an::.lysiG of fund:JlUOllto.l concepts. Tho on::'!,lytic i 
~ 

philosopher of Jowish education cQ:.mot providc r'l,:,.j:-ming" ~ 

(wi th 0. capital m) hi,:; contributio~'1 is morc rec"li3tic {I
.r 

( ::md tu our r~ind, ir.1port:.J.nt) - ho cun help us understcmd t: 
j 

}I
"me~~nin~-8:l • \ 

~: 

Eeto.-philosophy of tT o'.vh;h edu~ation i3 conc crnod '.7ith 

two octiv1.ties: 1) -the clnrifie>l-+:ion of the Don.ninn'(s), I
Ii 

tasks, c~nd contributionD of 'philoS01)hy of cduc~>tion'
J ii 

! vis a'vis tho pr::.ctico of Jewish oduc3.tion 2) tho cl:J.ri ­
i t: 
i fication of thc n2ture of the academic study of 'Je~iEh ~ 

education' • .'10 shall not comment further on the first t
~ 

Qctivi~y beyond tho briof {~idolino5 diucu2scd, since ~! 

Iithis os~o.y in itself ill~y hopofully serve as 81 ~xlli~plo " 
Ii
'I

end jU8tific2.tion of th:"lt o.cpoct of neta-philoco:;Jhy of \f 

·T.:"> m"'y h'ol'Te~'nr '·'J.·""~ly r·")l· c'n "''>i,1 ,",C-'rr-,,~, ','Jowish eduoation. " '-' .~, :;'I v........ , p.".) -L.1.1:.... \".,,, "-''-' _.c• .LJ.\,A. t...-i.ob ....,~
 

If 
with tho potontio..l obj ection that meta-philoDOl)hy of Ii

d 
$Jewish education in thic fir8tsense is o..lso a limited
 

D.J.'1.d too}mic:~l ::wtivit:T.2he validity of t:'rlis 2.rgl..1IJ.Cnt,
 

ho~evor, in no w~y mG~~S ~hat such a conception of
 

philosophy of Jewish education does not have its parti ­


culo.r - even if limitod - con:tr:i bution to mo.ke to the
 

im rovemc:~t of U21dor:::oto..nding :'wd activity in Jo,..rish educ:2tion.
 

:2ho :::. (;cond o.spcct of mcto.-yhilo:::ophy (If J C",',;ir::h e:;.uc '.2­

tion, the c12rifioo..tion of Ghe n'J..turo of tho .stUdy of 

JO';rish education, i::3[;pocially imrort::mt in lit;1:1t of iii 
1 

-th+? incre-'~ eO. oonO::1'11 ~,7i th the o,c2..domi z2tion ::md prof02-
~ 

I 
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. l' t' -oJ";:) t· 14". -l' f'Slona lZQ lon o~ eWlsn ~Qucn lon • ~nlS ~OP1C, 0_ cour~o, 

is not rn.rticul~:.r to Jewish educ8..tion, c.nd, in f:::ct , it 

is a subject of much diGcu~:;sioll in gcneral Oducution15. 
Such diGcussiona nrc concerned with qucstiOllO of the 

foLiovling Gort: is 'education' an autonomous or depen­

dent disciplinc, or in it D.. discip:ino at nIl? are thero 

spccia.l mcthods for the study of 'education'? how OXQC'tly 

is an acadomic study of 'education' relo.ted to prctico? 

is an D.ca.dernic study of 'educo..tion' at 0.11 rolovont to 

oducatioIlQl pr::,ctico'? C12rifico.tiona of ~h~e i::::cues c.re 

especially rolcv2nt for Jewi~h cduco.tion vU1ich tends to 

neglect 0.11 disciplin2ry boundaries vis a vis ~hc' study 

of .Jorli:::h educc..tion,:nd to opere.to in:Jte:::d "Ii t:t a 
.hodge-podgo or melting pot notion 9f 'the study of 

J evvish ed.ucation'. '.rhus, VIC find, for eX2JJ:lplc, books, 

coursos, 2lld lectures II on J Gwish education" '.-.ri thont ~lY 

delinec..tion or concorn for a pQrticul:::r mothodologic:::l 

or di3ciplinnry approa.ch to the Dubj cct of J ovri;.:h educ~.­

tian.( in D.. stribt sonse, thore c..rc no such thi~gs as 
book::::, cour:::JC:c, or lectures "on" Jowjsh oducation, only 

books, coursos or lectures on of J ewiE:1l. cduc:'.l;i:·l-:', 

whero th'3 blnnk i.;:; filled in 'Nith come fficthodologic:::.l or 

disciplinary vlOrd, c.g. 'sociolcf;Y', I ::::t:::.tisticz', 'his­

tory'). Again, the problem '.'lith Duch on appro::::,ch is \.;h::.t 

it do()~: not in;jure the optim:cm. c0Ltributiol1 G£' ::m 2.c·~.dc._~ic 

study of J'J''vish cducution to Jcwich cducc..tiono.l pr::"cticc. 

In terms of this sack, then,. meta-philosophy of J G"7ish 

education corto.inly h~.8 import:::ni:cnd direct implic8.tioIlS 

for Jewish educ2tionQl pr~cticG. 

COI~CLUSIO=T 

In the fir,::; t p:J.rt of this c, ay we wore concerncd VIi th 

delineating somo ~enarQl ch~r~ctcristics of cOLtGmpOr~lY 

philosophy of J'.:Flish o:.:3.uc2.~ion; in tho ::>::C01':'0, '1ith 8U{:;­
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gCGtinJ,' nmv directions for tho philo::ophic entorpri;.;e. 

'N e must, hO'.7C:VC.:r, 2.dd ono final cl:-.rifying COITill.l'.:mt. :2ho 

argument for Qllxnalytic 81d motn-philocophy of Jewish 

eduention is not Q elaim for the substitution of such 

nctiviticc for othor legitimate concerns of 'philosophy 

of J cvrish education'. R:l;her, our positiol! iE. that 2.l12.1y­

tic ::md moth-philosophy of Jevllsh educCltion 2.1'0 ec,: ontia.1 

~ddition3 ~o contomporQry philo~;fJphy 0:: Jowish oCl.ueQtion 

cmd to contcmp'J.r2_1·y Jovli:::h ec1-1c:.:ttionc.,1 pr·~ctice. ':::1118 

a.rgum.ont for such new direction:::; in philo.-::ophy of Je-;lish 

educ2~io:l i:: neither Q rctro:'ct ( in principle) from 

,(lorld-vic;:;:; or theory-building, nor is it ::.n Qttcmpt 

to emula.te Goculc"r philosophy of oduc'J..tion ;:;0 :,s. to be 

"k'ehol ha.'goyim ll R~thcr, such Ul1 ari:;1.t111cnt is b~sed on• 

tho belief that JOYllsh cduea~ion i:::.: :c'uch on imDort::'J.1t 
. • , J... 

c.nd vlOrth-..,hilo ::-~ctivity thO,t i t.Tl.rl'::nt:: tho rigor :::.~nd 

ccriou::mess Qc;c.oei=.tcd ','Ii ~h importc.l1t and wortl~.'jhil.:; 

:-~etivitiJ.s. 'J.1110 lI;rc..lld q,ue;:::'t;ions: f of Jcwich cduc::.tion 

o.ra indeed importcnt concerns of COllteill:por~~ry Je';li:::,h edu­

co.tionc.l thouGht. But tlw roc.l r;,)ntribution of cor,tcill­

por:-x'y philosophy of J cwich cduc::.tion lice not in tL.e 

CJ:L ':lcring of ~h(; b'rc:.nd ClU0,~ tion, , but in oll:.:-..bling UC 

,....... ("t 1yo
 
........ l...,Ii~
to 2nd ul1derGtOJ.'1d t:lCill bot~or. 
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NO'IJ};S 

1 Thic article is QU ~bridgom0nt of a chapter on
 
"11ho No.Guro of Contcl!lpor::'.ry Jewish Educ::ltion" in A....11.
 
Introduction to Philo;::oph;r of J C .liel} :;c1uc2,tion noVl in
 

o 

,-,prep~, ..,>....,tlO 0"v\ ';>'1' C' "O.L-"y,- 1°'l~C"0-'''' ,.....-.' "-",i1- ",,1 ·;c·C'u,o"'J.'lt :~-iOn. r'l~d
,,_\..,..1~.&..v., .... .1. ....... ~.!. p...J" \,IW cJ..-~'- ........ _J.\.u'_J._ ..... I,..;U \,.4 \...01 _ \;hv~ 1..'J'"
 

biblio;;ro.phy for i;~cues discu:c..c,:Jd hero. 

2For a discm:.: ~';ion of "philos~,)hic jJIUT2.1i:::.mll ::,.nd
 
other 2.SP:Jc!ts of ';;ho torn 'l)hiloco~.:hy of cc;,uC::tiO:l', ~.:cc;:
 
Bhrry Ch2,zqn, if :Lho Limit;:: of 'Philo;::o~::h.:T of0cluco.tion, II
 
Educ8.tion,:! Philocophl :-11(1 1'hoo:;":1, ('.7i:.:.:.tor, 1971).
 

3A'rlO'1"~'Joe> tl'I'-" J.·n~or·!-"·ltoJ,_.:...l J"O'l''l,l'-,lc''__ -.) 1°'1_ -1-"11°(',~ ...... _ '"'r"'·""""'hr'rc.l"1.J...!. .... '-' .l.J.i.1J I.. ..... .J lJ..I. y \..,.\1 L;.
 

~r- r" 7d l'..L" to' '""'\ -1 ".,. ~"'.~)",,\1,,\ -.,. ... 

.... 

If'-ld Tf -·1- .,.... -~ lr'"'lJ O\·.l,~ll j .. l..:.O:J,vlOl1, 0Ll,~V1_,;J ~};~<';1~1~, l.'_; l .., ..I-Ol,,,:"~H 

.i.J"duc"_, ''''1°J r·," • /--......<C"'" ~ -'-'lr\' tV.. C' -L,,,,OV ~ _ J 1 --,c: _ J ....... .... l c,'o 4J.L,oJ.l~Ol.L-0"'1''-1 ~,o I ••
~ "--v ~'~1";-'101()-"l'':..,)...........
.... ..l. ~ ...... 

Judd1 Pilch :"nd ~"oir Bcn-Horir: ('~ditore), JUc1:.~ir:::m~r;.d 
tho Jevli;::;h School (lTew York: Bloch Pl.1bli,:,:llL18 Comp ny, 
1966);' ~")nvid i-;il1stoin 2~l1d ::;~icJLo1 Yizhc.r (0ditorc), 
L'iodc.;rn _J_C2.:,7~;]h ~~lc2~i~n::',:J:. 1h01.1g1~,£ (Chic2,gO: Tho Cpllogo 
of' Jc.llsh ;:tud1e::." IJoIT. 

~ 4~~'G for ,",~r"'m'"'l'" -r-'l r , folIo"''': ·'l.C·· -I :1· ,,', ..... r'l·y t1Pl~to". .. \; .., v..t\. ...~ }J V :.;J '...... ii .J....L.6) • • r1 ~ ' ~_) l., - ,__ ,..L. '--~
 

.~. I 'q_ :l ;"e') -', ~'l. "::;n":,,.! fI ;:-T,"' "',l'P <1,-. "l _'1\ :'T'! .'I'l "~""'1-0"
Ar1,~ to"Glc "IlQ •.~.,lffiO".lu. ~',' e.c 01 '-' ol,-,.l~ V1..1. •. _.CLLl. .vl1, 
.., 22 r: 3 1 10 (1 ,~, , ~ ') . -, ~ .">. i'" c-: ".',', - ,H_ .", "', ,1. 1 ..4 -, 1 "j- ,c -_ t:.. :"-.,-'+ ,~1.. ".,J..'-_J...O _,r ",cr, .1.l~v :0~~'-L.C2 _­

C' i01~" I"ll ,-, (rlT of "i-~') ,.' .-1~,· -" -·1 0'''' .i?r-·" 1" ( F (, >rnH') ( J ·"'--'U­
~~ ~''''. -.~,,~--::..,~,~,~ ~ (~;_:'-' ~'-~'l-!rr:--~,r-': 1~%\.-:-"'-'~"':~-~;~"- ,..nl HT'),~~ .
_,_,l,-,ill. ""~6:J.1'~>j Pr c"''-', 1."u2/, >..i,._••l.,-~l -LJIllL,~~l..L l.:ld, ",,,,:.h:L­

the TC,:'C.l:lOr of rer:::;l,1/ (Hobro'.-,) in Chovr-:ll V r Hinuch 
B "y~11'~d' th '"-,, l' <"l ('~;l '1 " l' ... ~""'" .,- -'F"" ,c,r, l~;?" "1' 3, _c ,', U ~ ~cu"..;r C~v:'O .iV \; _ ",,_'~..:-:n,.,"']. ro,~,-" --,0'+,-1..;) ­
174); A. 0oviv, l'll::"sidirIn C'ollcl EcLco..tiol1," (:~c~)rc·.7) 
':c·n ..... OJ .~,. rl~01"l1°"-' h 21 .1. lo(L--: I? (r- ""'~ 1°("1).'-' l~V1 ----:I .::. ,~"~ ~_ltC_., ,. , -,0 .___ ,_lL~_.or, --,0 , 

Ju "·," p'lo'·' -"11 ,,_0 13~'- T~ '-- (-d°-L ~,) J" ~.,'-." .,,,.,Q,--"f1 1 __ H ,eJ. C ...u1r !.; 1 Loor~~, UQc.,l;.,TI" ".~'1u.'\;u-.nor1.~ 

the J~wiGh School, ~ cit. -- ­

?Soe tho Pilch-Bcn Horin volumo, on. cit. 
I" ~-

°For ~ di~cuc~ion of di~tinc·tion8 betweon: 'Qimc', 
, go:tlo r, 'ide:::.l:::.:',' 0 b j <:;ctiv::;s r, ,~.nd r end2-in-vicw' ill 
educa.tion, coe the GOl1cro,l Introduc,tiOl1 to: L.~,~. 3ro':rn, 
( editor), Ail~lD of Ec.luc·J.tio~l (i'Teil{ York: 'Toc.cller:::; 0011\.;,:';0 
Pro2o;,19'iO, ix-xix). 

0i ......,""'-'r.>v , for • I}3' T'l __"-.1.- ••'0"1-0
... , 11'711.10 CO""'''''UTJ10+yv',-,x'"'rrpl'-'··"-' n 1.::.........' ....:.l..i.~..l..L
_ ,-,~.......U.J, •• ...L. J....
 

ThoOl'y :J.nJ. tho J owidl SC1:1:o1 Cur:icull..1.'TI.,11 J:;1:ri::h Ecluc:J..ticn, 
30,1, 24-33 (F':.~11,1959); I.B. 30r'=son, tlr;::hc CO~I:Llul:ity Iclc-:i 
for Jewish '2duca:tio::, II J',::':rL'h Ect:"c=:tion, 24,3~i-33 (Fc.ll, 

o19"'3)' i\l'-'~"~":"a] -,r Du··,~,l'l·~~ :1';'1'1'-' "'o'·-"r-,J.· :'y "C'r1""r.1° -'10 1'".,/ ,._ .....~.....wJ. ~ I--..I .... .LL.. ....1., .2.. '"'" V ...__... lou...... lJ .:.. .L.L..., .JoI- ...... 

JC"IJ.·r··h T'd'1C~''-iO''~ " T-""l''''h 17.-1'·lC"+l'O'1 1'-' 2 lr-:'-23 (T;l~1'1y ~ :...J L.-.. .....- V -'- ..... ) r...l '--"' d W',-~ L,. ~... ..., __ , I , " .l: ~,i, -L.'oJ'" 

19401")-, Al-'''«''''''(:l'-'~__ ,._:..l.1 VJ.. J..JV\.~ __ _.1., f1"'}1''''' Fr".,,::-,,~'l;,; ...... J.. J._ OI~ I.... v ,L..L.J."q~l'~'rJ.°''iO"... _-"),. J,. ...Ol;: ~'\-;""l':':'lo,- ...l..'&'_'.:,.-' _ v O·-"·'U·'~l·+y...........- ..I...... 

in J c;!ioh Educ2.tio:l, II J c;wi~fh Ec.1uc''1.tio::, 35, 3, 136-14'~ 
( • - :J r,..) ­
sIJrJ.~g,-1..~b? • 

0,,,,.. ..., rI·.-, .-r~· -" -L'r> 1 .. ,0 "'1 ,'t . ..., f ,"",~,oli! vr ......_.l;~CU_LlJ.on uI vi1" O .. ,lCL" orJ. ~r1,-·" 0 1:""1 0­
cODhy' ""d I n]-;ilo'~orhv '"'f"'a~uc"'+io'" ,....." .• ~<"lrry '-'11'1 '/-"1....,;.. \--.,..... .::!-- ""-" ...:.)J. u '..,.J v -":.l" >J _..... _ ...... ....,. ..LJ._..... VJ, ..... #'..J'----.... , 

"Tho Limito of ~ pl1ilosophy 01 Ed~c8.tion' II 01='. cit. 
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9S00 the r-.nc.1yscs of tho fo~ 10'wing conc opt;:;: 'indoc­
trination', JC'.cl::: Col'l'Jl1., Juc1':"..i::.:m in :Dc:nocSljic .society 
(NeVi York:::Lho Rocono ~ructioni;Jt lTODS, 1964, r:.:rt 2; Ch:::.~]­" 
tor 1); 'communit:T', I.B. BerkDon 2lld Al(;x~l-d(;r DushLin, 
~ cit •. ; 'klD,l Yisrc.ol', Simon C'-;.'conbcl'~, II j .'he Rolo of 
the COllcvpt 'l<.'lal Yh.:raol in JowL';h Educc::tion," Jewi::::;h 
Education, 32,3,137-146 (1962) 

IOFor a diocu2~ion of contempor~ry Jcwish toacher 
tro.ining :-:'.nd SOillO of it:: problems, f]GC:: ~U~xcmdcr Duch­
k -ln Co·n"·... r...,t;v.., C:-'-u,l'T of +1",-, J,",,,ri ""11 -;1'~"~Ci'l '1' '~r;";n';nfJ"...L., 1.:.-1'_ .~... ~ " ..J.. C ...... v '--Ot ~ -:::...• .:.::..::.:._ .............. "._~ __ C ..... ._.. -1.. ... .- "J_~ Q
 

Schools in tho Di:~,,:>=,or2:;TJorusc.l;,,·a.: Inc ~i tutc of Contoill­
porc.ry J owry, Hobrew Univon:dty, 1970) 

11For discuGcions of nnalytic lJhilosophy o.f oduCQ­
tiol1, ~F;O: Isr2.el Scho2flcr, Philo~:o1)hy c,nd Education 
(Boston: Allyn :J-"1d Bo..con, Inc., 1966, In-traduction, j)j). 
1-11); V~.n Clovc:lorris, Lodcrn :,lovcmcntc ill Educ2.tion­
::11 Philocodll (:Socton: HO't.,lghton L~if.Llin COElJ!C:.ny, 1969,173­
1',5) • 

12It must be noted that tho terms 'r~tion~l reflec­
tion', I criticccl QllQ.ly.sis I, I phil,)~o~)hic<1l m.uthod' eTO 

. thcIDco1vGS concepts VThich l:lUSt be elucidated -bobe 
truly me :::';.L"'1ingful. 

13Thcsc four methods are discu2sed by Israel ~chcffl,r 
~ 

in.hie. Introduction to tile V01Ul:IC Fhilooc1)hy. 2.1'::c1 Educ:,.~i()n, 

.£:Q..!.. cit. 
14 CO, o ID'y CO'(;li.--"'nt0 on +h~ '0" nubJ·"'ct· B'""r'ry r"l"Z'"'-n lI'':~;-'l'_I .1..;.. .,l._.... ~ ... ....., u ~ U -' • L..... \.~ ~ .....~ "-""J...Io' ..l. ...J ~u.

s~.cctivos 011 the Profc::::=-ion of Jo':!i::h TO::-tching, II J~rli<:l' 
Educ~t_Lon, 40,1,24-29 (l.~[:.;:,ch,1970). . ---­

15 Seo, for c:x:!Illplo, tho dif~cus:Jion of "the Etudy of 
-"d t : ". S 1 nil ' ~"·l 1 d ,.,". . , ~ uce. .LO:r:. ~n c WI or G .till Oc.0 1)"?;L £dL. bCtUC:'.'t 011,.?~ Cl"'G. 

47-95', GIld J.'7. rioole (cditor) ,'::~lO ~JUd;{ of i::'lu,:: .=..ticl1 
(London: Routlodgo ~ld Kogan PQul~196 . -­

l 


