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Components and Symbols of Ethnic Identity:
A Case Study in Informal Education and
Identity Formation in Diaspora
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L’identité des membres de groupes ethniques qui vivent dans de nombreux
pays est influencée par la culture environnante. Ce travail développe un outil
qui peit aider les chercheurs a comprendre la fagon dont les individus vivent
leur identité ethnique. On analyse les composantes et les symboles qui fixent
I’dentification ethnique. L’application de techniques d’analyse multidimen-
tionnelle a un ensemble de données empiriques révéla une structure identitaire
sur deux axes (cognitif-affectif; particulier—universel). Cette structure permet
de faire des comparaisons entre des sous-populations nationales selon leurs per-
ceptions et accentuations diversifiées de I'identité ethnique. On examine ici les
cas de membres de I’enseignement relevant de I’éducation juive informelle. 2119
de ces personnes provenant de sept pays ont fourni des définitions d’elles-mémes
et des symboles qui exprimaient leur lien avec I’héritage ethnique et religieux.
Cette typologie de base pourrait étre utilisée dans des études portant sur d’autres
groupes ethniques dont les membres ont émigré dans divers pays d’acceuil.

The ethnic identity of members of ethnic groups who live in a number of
different countries is influenced by the surrounding cultures. This study develops
a tool which can help researchers understand the ways in which individuals
perceive their own ethnic identity. The components and symbols that determine
ethnic identification are analysed. By applying multidimensional analysis
techniques to a set of empirical data, we were able to uncover a structure of
identity along two axes: the cognitive/affective and the specific/universal. This
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structure enables us to make comparisons between national sub-populations
in terms of their various emphases and perceptions of ethnic identity. We
examine here the case of staff members in Jewish informal educational
settings: 2,119 staff members from seven countries were surveyed on the self-
definitions and symbols that express their relationship with their ethnic and
religious heritage. This basic typology could be used in studies of other ethnic
groups whose members have emigrated to a number of host countries.

INTRODUCTION

Ethnic Identity

Affiliation with an ethnic group has wide-ranging implications on personal and
social identity, particularly in multi-ethnic societies (de Vos & Romanucci-
Ross, 1982; Roosens, 1989; Banks, 1996). However, the lack of definitive
external and objective boundaries has led some researchers to conclude
that membership in an ethnic group is determined by a belief, held both
by “insiders” and “outsiders”, that given individuals constitute such a group
(Jenkins, 1997; Levine, 1997). Beyond this collective belief in kinship, a multi-
tude of other features such as language, religion, race, cultural traits, and a
sense of a shared history, as well as powerful symbols associated with the
ethnic group, serve to reinforce and perpetuate this subjective feeling of
belonging. A sense of belonging to an ethnic group can give individuals
feelings of pride in its unique character, continuity with the past, and survival
beyond the self (de Vos, 1995).

In the postmodern era, ethnic identity has remained an important aspect
of how people define themselves (Roosens, 1989; Castells, 1997), despite
predictions that minority cultures would be assimilated into larger nation-
states and Western industrialised society (Williams, 1962; Glick, 1985). How-
ever, the nature of ethnic identity has changed. It has taken on a voluntary
nature seldom found in traditional societies (Berger, 1979; Gans, 1979; Levine,
1997). Populations can move with ease while maintaining contacts around
the globe. As a result of migration and integration, many people now have
multiple affiliations and more complex ethnic identities (Castles & Miller,
1993). “The landscapes of group identity—the ethnoscapes—around the
world are no longer familiar anthropological objects, insofar as groups are
no longer tightly territorialized, spatially bounded, historically unselfconsci-
ous, or culturally homogenous” (Appadurai, 1991, pp. 191-192).

The experience of being scattered across the globe while attempting to
maintain a connection with other members of an ethnic group and with the
country of origin is now commonly referred to as “diaspora”, a term which
once referred almost exclusively to the Jewish people. It is, “used today to
describe practically any population . . . which has originated in a land other
than which it currently resides, and whose social, economic and political
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COMPONENTS AND SYMBOLS OF ETHNIC IDENTITY 89

networks cross the borders of nation-states, or, indeed, span the world”
(Vertovec, 1999, p. xvi). The concept of diaspora includes a certain social
structure, a type of consciousness, and a mode of cultural production
(Vertovec & Cohen, 1999).

The creation or synthesis of ethnic identity can be seen as an ongoing process
influenced by changes within the ethnic group itself and in relation to others
with whom they are in contact. “Neither culture nor ethnicity is ‘something’
that people ‘have’, or indeed, to which they ‘belong’. They are, rather, complex
repertoires which people experience, use, learn and ‘do’ in their daily lives,
within which they construct an ongoing sense of themselves and an under-
standing of their fellows” (Jenkins, 1997, p. 14). The formation of an ethnic
identity parallels the process described for personal and social identities: an
individual with a diffused self-image moves through periods of foreclosure
(acceptance without question), crisis, and moratorium (questioning and experi-
mentation) before reaching an achieved identity (Marcia, 1966; Erikson, 1976).

Ethnic identity can be said to be composed of three integrated elements:
the cognitive, the affective, and the behavioral (Fishbein, 1965). The cognit-
ive and affective elements can be seen as the psychology of identity, while
behaviors reflect the sociology of identity (London & Chazan, 1990). The
majority of empirical studies of identity have focused on behaviors such
as attendance at community events, contributions to organisations and
charities associated with the ethnic community, and observance of religious
traditions (for instance, Bubis & Marks, 1975; Chrisman, 1981; Petrissans,
1991; Wilder, 1996; Wertheimer, 1997). The conclusion of a number of
scholars in the field (for instance London & Chazan, 1990; Horowitz, 1998)
has been that, while certainly an important aspect, behaviors are not the
whole world of identity and, without corresponding studies on attitudes and
opinions, data on behavior provides an incomplete picture. In this study I
chose to look in-depth at the other end of the continuum, the cognitive and
affective attitudes of a specific sub-population, in the hopes that it would
further flesh out our collective understanding of ethnic identity.

The past half-century has seen major population migrations (Vertovec &
Cohen, 1999). People who would not have considered themselves members
of the same group in their countries of origin may be pulled (by language
or religion) or pushed (by discrimination) into a newly emerging ethnic group.
Alternatively, members of once close-knit societies have been scattered
throughout a number of different nations and are attempting to preserve
their cultural integrity in their new homes. As a result, the boundaries
distinguishing one ethnic group from others are often unclear. Some traits,
behaviors, beliefs, or symbols thought to apply to a given group may, in
fact, be shared with non-members and not shared with members living in a
different geographic area or belonging to a different socioeconomic class
(Cohen & Horenczyk, 1999).
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Examples of distinct peoples melding into a larger ethnic group may be
seen among Moroccans, Tunisians, and Algerians in France or Nicaraguans,
Guatemalans, and Mexicans in the United States (Darder, Torres, &
Gutierrez, 1997; Rodriguez & Trueba, 1998) who are now collectively con-
sidered “North Africans” and “Hispanics”. Palestinians now live in Jordan,
Lebanon, Syria, the US, and Europe, where they form part of a pan-Arab com-
munity. A pan-tribal “Native American” culture has emerged in Canadian
and US cities among people who have left the reservations (Price, 1976).
Examples of people from a common background being dispersed can also
be seen around the globe. After their civil war, Vietnamese relocated to
Australia and cities throughout the United States. People from the Indian sub-
continent have made new homes in Africa, the United States, the Caribbean,
and Europe, and Chinese people have well-established communities in
Indonesia, Australia, and the British West Indies. An example of both
phenomena, the Jewish people have maintained for many centuries a core
sense of common kinship, religion, and culture across national boundaries,
while simultaneously adapting to the various societies in which they have
lived. Recently they have come back together to create an “Israeli” culture.

The ethnic identities of immigrant groups are influenced by the host society
(Castles & Miller, 1993; Cohen & Horenczyk, 1999) and over the course of
generations an identity which is an interaction of the traditional culture
and the dominant host society emerges (McCoy, 1992). Thus both the culture
within the ethnic community and the culture of the host society must be
considered in any study of “diaspora” identity. When the Chinese migrated
to a number of West Indian island nations, some strove to be like the
Europeans, some preserved their “Chineseness” and others blended into a
multi-ethnic Caribbean society. Since most of the Chinese immigrants came
from the same general region in China, the differences between these
communities are attributable to political and cultural situations in the
host nation (Shaw, 1985). Official policies and popular attitudes towards
immigrants and minorities largely determine the structure of ethnic commu-
nities. For example, Moroccans in the Netherlands are able to form lasting
communities while preserving their own cultural identity, those in France
are granted civil rights but expected to adopt French culture, while those
in Germany are viewed as a temporary labor pool and long-term residents
have an uncertain future there (Castles & Miller, 1993).

The symbols chosen by particular sub-populations or individuals to
express their ethnicity can reveal their relationship to their own ethnicity
and to the host society (Simon, 1979). Foods eaten by Vietnamese in
Australia and the dress of the priest at the churches attended by Greek-
Americans have been used as measures of assimilation and ethnic cohesion
(Simon, 1979; McCoy, 1992). New symbols may be adopted as ethnic
groups evolve after migration. For example, Basque-Americans have
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embraced symbols associated with sheep herding since early immigrants
worked largely as shepherds (Petrissans, 1991).

What are the key components that serve to preserve old or forge new
ethnic identities? How are symbols used in such ethnic movements, and
what is the relationship between emotional symbols and cognitive elements
of self-identification? How do sub-populations of the same ethnic group
living in different host societies relate to these components and symbols of
ethnicity? In this study, I endeavor to uncover a structure of ethnic identity
composed of both cognitive components of identification and affective
symbols associated with ethnicity.

Staff Members of Informal Education

One of the primary tools employed by communities to instill a positive
identity in their members is informal education (Marten-Young, 1995;
Singelis, 1998; Zou & Trueba, 1998). Informal ethnic education, in which
thousands of youngsters participate every year, generally includes organised
cultural, religious, and social programs outside of the classroom format,
such as study groups, social activities of youth groups or community
centers, and in some cases tours to the country of origin. Basque-American
communities sponsor traditional games, dance, and music lessons as a way
to socialise their children into Basque culture (Petrissans, 1991). Gujaratis
living in Britain take their children on extended visits to India to perpetuate
their cultural and religious roots (Kalka, 1990) and tours to Israel are a
particularly important part of the informal educational programs for young
Diaspora Jews (Chazan, 1991; Cohen, E.H., 1991, 1994, 1999; Cohen, S.M.,
1986; Cohen & Wall, 1994; Mittelberg, 1994, 2000).

Since there is seldom a widely accepted curriculum or agreement as to
what will be taught in informal cultural education programs, the decision
(conscious or unconscious) as to what attitudes and values will be conveyed
to participants rests largely in the hands of the instructors. Examining the
ways in which informal educators in a number of different countries define
their own ethnicity can help us in the quest to unravel the concept of ethnic
identity. In informal education, the actual object of the educational act is
often the staff/participant relationship (Cohen & Ifergan, 1999). Success of
the educational act rests on the extent to which the educator acts as a role
model for participants (Cohen, Ifergan, & Cohen, 2002).

The staff members are simultaneously teachers and pupils. An often-seen
strategy for building or revitalising a community is to initiate informal educa-
tional programs and train a core of young staff people who will become the
backbone of the community (Cohen, E.H., 1986, 1991; Hyman, 1976). Achieve-
ment of the objectives of ethnic or religious education programs is affected
by the staff members’ roles, attitudes, knowledge, values, ambivalence, and
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behaviors, which relate to the ethnic or religious components of the program
(Bubis & Marks, 1975, p. 16). It was eventually recognised that the historical
staffing of community centers for Native Americans by outsiders reduced
pride in and identification with these institutions and obstructed the devel-
opment of leadership skills among tribal members (Price, 1976).

Though staff members, the core of the community, may not be represent-
ative of their less-involved peers, they are extremely relevant and constitute a
highly strategic population for our study of ethnic identity. As the concept of
diaspora is applied to more and more ethnic groups (Vertovec & Cohen, 1999),
the widely studied and well-documented experience of the Jewish people
is valuable as a case study for ethnicity in general (Goldberg & Krausz,
1993). Further research on individuals at the periphery of their particular
community could confirm whether or not the structure of identity found in
this survey is applicable to more assimilated elements of the population.

METHODOLOGY

An International Survey

In this article, an empirical international survey on identity among staff
members of informal Jewish educational programs around the world is used
as a case study. The fieldwork for this article was part of a comprehensive
study carried out in 1990 and 1991 in seven countries: Argentina, Brazil,
Canada, France, South Africa, the United Kingdom, and Uruguay.'

In all, 10,616 full-time, part-time, volunteer, and paid staff members were
surveyed. The survey population covers 1,202 informal education settings,
which span the spectrum of religious and political ideologies. From these, a
representative sample of 2,119 staff members was included in the study.
Basic demographic data on the population is given in Table 1.

A comprehensive questionnaire was distributed to the staff members. Two
sections of the questionnaire dealt specifically with identity. Respondents
were given a list of nine components by which one could identify oneself as
Jewish: birth, commitment, culture, fidelity, education, in reaction to anti-
Semitism, religion, in relation to Israel, and hope. Another section dealt
with more affective means of identification through a list of symbols: names,
places, objects, and events that may express an individual’s identity. While
it is true that questionnaires are inherently cognitive in format, the questions

! The United States, home to the largest Diaspora Jewish community in the world, was not
included in the study due to internal considerations of the funding institution, the Pincus Fund
for Jewish Education in the Diaspora. Israel was also not included since I was most interested
in exploring ethnic identity of minorities living among other cultures.
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TABLE 1
Basic Demographic Data on the Study Population

Country Number Gender (%) Age (%)

male  female <17 17-18 19-21  22-29 30+

Argentina 2,307 53 47 18 24 20 23 15
Brazil 661 59 41 24 26 27 15 8
Canada 1,841 51 49 30 14 28 16 12
France 2,564 52 48 13 20 32 20 15
South Africa 990 56 44 16 24 42 10 8
United Kingdom 2,128 51 49 38 23 19 9 11
Uruguay 125 55 45 31 34 27 3 5

dealing with expression of identity through symbols is an assessment of
the affective sphere, albeit through a cognitive filter. The goal of these
educational programs is to strengthen ethno-religious identity, community
involvement, and relationship to Israel (Bubis & Marks, 1975; London &
Chazan, 1990; Cohen, S.M., 1998).

The components were selected following a wide review of previous liter-
ature on ethnic identity. They represent the major and most commonly used
concepts in defining this complex topic. The research team drew up the
list of symbols based on the results of focus groups and in-depth personal
interviews conducted prior to the survey.

A Multidimensional Approach

Multidimensional scaling (MDS) techniques make it possible to simultane-
ously compare a large number of variables and to graphically portray the
underlying structure of the data. In this analysis a technique based on the
theory of the late Louis Guttman known as Smallest Space Analysis (SSA)
is used (Guttman, 1968; Canter, 1985; Levy, 1994; Shye, 1978). This methodo-
logy was applied because it has proven successful in a number of studies
analysing attitudes (Canter, 1985; Levy, 1994). The purpose of this study is
not to champion one particular technique of multidimensional analysis, but
to attempt to understand the data using an appropriate analytic tool.

The Monotonicity Coefficient (MONCO) procedure, a regression-free
coefficient of correlation (Guttman, 1986, pp. 80—87) was used to calculate
the correlations between the chosen variables.” Based on this correlation

2 Readers should be aware that the non-linear MONCO correlations are always higher than
the more traditional, linear, Pearson correlations. This is because MONCO measures whether
or not two items increase or decrease in the same direction. It is more sensitive (though less
useful as a predictor), and recognises a wider variety of correlations as “perfect”.
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matrix, points representing the variables are plotted on a cognitive “map”
revealing distinct regions of correlated data (Guttman, 1968, 1982; Levy, 1994).
By definition, a structure can be found for any data in n — 1 dimensions,
where n equals the number of items in the correlation matrix. Therefore,
the smaller the number of dimensions necessary to discern a structure, the
stronger the significance and credibility of the findings.

External variables, such as sub-populations, can be plotted on the map
(Cohen & Amar, 1993, 1999, 2002). This is done in such a way that the
structure of the original map is not affected. An algorithm has been conceived
to “fix” the map so that only the relationships between the original variables
are considered in the structure into which the external variables will be
introduced. The computer program takes into account the correlation between
a single external variable and the matrix of all the primary variables, placing
the external variables on the map one by one. The correlations between
the external variables are not considered, and the external variables are not
taken into account when placing the primary variables. In other words, only
the country (external) variables are dependent on the original variables in
their location. The original variables must not depend on the country vari-
ables, and neither are the country variables dependent on one another.

In order to verify the validity of applying such a methodology to this
data set, seven separate SSA programs were run, each considering only
the original variables of a certain country. In the maps for all seven national
sub-populations, a distinction was made between the components and the
symbols, a basic structural fact that supports the decision to use them as
external variables. (These seven maps are available from the author on
request.) The external variable procedure, though relatively new, has been
used successfully in a number of data analyses by researchers from the
Guttman school (Cohen, E.H., 2001, forthcoming; Levy, Levinsohn, &
Katz, 1993; Lyra, Roazzi, & Cohen, 2001).

RESULTS AND DISCUSSION

Components of Ethnic Identity

Each of the numerous Diaspora communities has had its own unique
history and influences, giving different flavors to “Jewish identity” through-
out the world. The components section of the questionnaire represents a
cognitive, highly reflexive approach to ethnic identity, since the respondents
are directly asked to define themselves. Respondents could choose as many
of the components as they felt were applicable (see Table 2).

Birth was the most common component chosen by the staff members.
Birth is the cornerstone of a definition of ethnic groups as, “Those human
groups that entertain a subjective belief in their common descent” (Weber,
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TABLE 2
Staff Members' Criteria of Identification or Self-definition: “Do you consider
yourself Jewish . . .” (Percentage of Positive Answers for Each Item)

Argentina Brazil Canada France South  United Uruguay
Africa  Kingdom

By birth 86 85 94 87 92 95 83
By commitment 74 21 61 55 81 66 61
By culture 73 83 68 76 74 77 75
By fidelity 32 31 32 36 37 25 17
By education 74 74 56 77 74 61 86
In reaction to anti-Semitism 30 28 41 18 36 47 58
By religion 55 60 63 66 78 77 55
In relation to Israel 57 57 49 54 70 54 80
By hope 23 20 24 15 19 14 18

1968, p. 385). Though the most personal of the components, it is the least
optional; inherited rather than chosen. Only in Uruguay did any other
component (education) exceed that of birth. These staff members regard
themselves as linked, through the fact of being born into the same ethnic
group, to people with whom they have very different religious beliefs, political
views, lifestyles, and experiences.

Commitment can be said to fall at the opposite end of the spectrum from
birth, yet it is also a fundamental aspect of ethnic identity (Phinney, 1990) and
one of three basic psychological processes necessary for group socialisation
(Moreland, Levine, & Cini, 1993). It is a conscious choice dependent solely
on the individual, not family, community, or any institution. It assumes a
certain level of maturity. Children can be part of a group by birth, culture,
education, even by religion, but it is only around the age of adolescence that
people can begin to make commitments to ideals (Erikson, 1968; Piaget,
1972; Marcia, 1980; Head, 1997). In almost every country, over half of the
staff members selected the component “commitment”. This strong em-
phasis on commitment is not surprising, given the fact that this is a population
that has taken on positions of responsibility within their community.

Hope in a better collective future has been put forward as an important
part of the identity of persecuted peoples (Benjamin, 1997). It is the title
of the national anthem of Israel. Nevertheless, hope was among the least
frequently chosen components. Fidelity also ranked low on the list. It is
interesting that two concepts, which superficially seem to be quite similar:
commitment and fidelity, would elicit such different responses. Commitment
indicates some type of action, while fidelity seems more passive; the absence
of betrayal. Hope also can be seen as inactive, waiting. Perhaps the great
range of options available to this generation causes these staff members to
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identify more strongly with the action of commitment than with fidelity
or hope. In fact, choice has been described as the quintessential feature of
identity in Western society today (Berger, 1979; Gans, 1979; Ellenson, 1996;
Levine, 1997).

Three-quarters of the staff members chose the component of culture. If
Judaism can be said to be a culture, it must be seen as a collection of cul-
tures. Throughout the centuries Jews have blended their unique traditions
with those of the cultures in which they lived. Differences extend beyond the
superficial trappings of culture such as food, music, and dress. Diaspora
communities around the world have internalised the values and priorities of
their surrounding cultures to the point that they associate these features
with Judaism itself (Cohen & Horenczyk, 1999; Elazar, 1999). Two staff
members who select the component “culture”, in other words, may have in
mind very different cultures when they choose that component.

Education has always played an important role in the maintenance of
ethnic groups (Dashefsky & Shapiro, 1974; Adams, 1981; Horowitz, 1998;
Elazar, 1999). Though in the past “ethnic education” was almost exclusively
informal, more organised classes in religion, language, and tradition have
become common among minority groups as neighborhoods become more
integrated and learning in the home cannot be assumed (Feingold, 1999).
Some groups, such as the Amish and Hutterite communities in the United
States, provide their own educational systems rather than sending their
children to public schools, as a means of limiting outside influences (Castile
& Kushner, 1981). Most of the staff members participating in this survey
received both formal and informal Jewish education (Cohen, E.H., 1992).
In general this includes, in addition to Torah (Bible) study, some instruction
in the Hebrew language, the holiday cycle, and history.

Reaction to prejudice (here, anti-Semitism) is the only component included
in this study that comes from outside the community. It represents ethnic
identity as imposed from without, rather than embraced from within.
French philosopher Jean-Paul Sartre claimed that anti-Semitism is the most
important and significant element in the very existence of the Jews (Sartre,
1965). However, a nation or ethnic group must be self-aware and have an
internally cohesive identity (Smith, 1991; Hutchinson & Smith, 1994), and
the staff members surveyed, particularly those working in Sartre’s home
country today, contradict his theory. Judaism, whether viewed as an inher-
itance or something freely chosen, is not simply a reaction to the attitudes
of others. Ethnic identity for these staff members seems to come from
family, community, and their own convictions more than from pressures
from the outside world.

Between one-half and three-quarters of each nationality relate to the com-
ponent of religion. Argentina and Uruguay have the lowest percentage of
staff members identifying themselves through religion, South Africa and the
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United Kingdom the highest. Many countries are becoming increasingly
secular, and community or ethnicity has replaced the social identification role
previously filled by religion (Gans, 1956; Fein, 1988; Rebhun, 1995; Wilder,
1996). Religion features the most strongly in the identity of staff members
in South Africa and the United Kingdom. The Jewish communities in both
of these countries are very traditional (Himmelfarb & DellaPergola, 1989).
Therefore, it is predictable that young people employed by or volunteering
for programs within the communities’ institutional framework would be
more likely to identify through the religion. Uruguay and Argentina, by
contrast, are much less connected to the religious tradition (Himmelfarb
& DellaPergola, 1989; Elazar, 1999), and the weaker connection of the staff
members to the religion is an indicator of this. The religious outlook of the
staff members, of course, both reflects and perpetuates that of the respective
communities.

Though Israel and Jerusalem have always occupied a central role in the
religion and the culture, only since the founding of the modern State of
Israel have large numbers of Jews been able to visit their Holy Land and
Holy City. However, actually visiting Israel and considering it key to one’s
identity do not seem to be necessarily linked. French and English staff
members, who live the closest to Israel and are the most likely to have
visited, are among the least likely to have chosen “Relationship with Israel”
as a key component in their identity. Staff members in South Africa and
Uruguay, who live the farthest away and are the least likely to have ever
been to Israel, have the highest percentage who see their relationship with
Israel as central to their identity. Perhaps for those living far from the Land
of Israel, its symbolic power is even greater. Those who feel less “at home”
in their home countries are also more likely to identify strongly with Israel,
regardless of whether or not they have ever been there (Elazar, 1999). Indeed,
a “homeland” need not be one’s home, but may be any place “where terrain
and people have exerted mutual and beneficial influence over several gener-
ations and which hold historic memories and sacred sites, places where
heroes lived and martyrs died, and which instills in people a feeling that the
land belongs to them and they to it” (Smith, 1991, p. 9).

Symbols of Ethnic Identity

The emotional and affective aspects of identity are even more difficult to
determine and measure than the cognitive elements. But symbols are important
and persistent elements of ethnic identity. Often the last vestiges of ethnic
identity among assimilated groups are expressed through symbols (Petrissans,
1991; Gans, 1979, 1994). In order to try to gain some understanding of this
aspect of identity, we gave respondents a list of names, places, and objects
and asked which of these described their Jewish identity (see Table 3).
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TABLE 3
Symbols of Identity. The Phrasing of the Question Read: “Following is a
List of Names, Places and Activities. Regarding Each of Them, Do You Agree
or Disagree that they Express Your Jewish Identity?”

Argentina Brazil Canada France South United Uruguay Total
Africa Kingdom

Sabbath candles 60 64 81 80 89 82 67 77
Your parents 89 88 90 93 87 79 90 89
Struggle for justice 75 59 81 59 76 69 72 70
Hebrew language 77 69 70 83 74 69 91 75
Albert Einstein 26 26 21 27 19 14 16 23
Kosher food* N/A 33 69 84 77 73 N/A 73
Woody Allen 21 20 20 31 18 23 18 23
Auschwitz 76 83 84 91 89 86 94 85
State of Israel 94 92 88 97 96 88 97 92
David vs. Goliath 61 54 55 71 65 45 53 59
Jerusalem* N/A 89 90 95 96 84 N/A 90
The patriarchs Abraham, 84 76 76 94 93 73 76 83
Isaac, and Jacob
Torah study 77 66 78 89 90 69 71 79
Rabbi of Lubavitch 28 39 46 46 52 25 29 38
Soviet Jews 64 61 80 82 81 84 74 77
Marc Chagall 31 27 30 40 24 24 23 31

* These items were accidentally omitted from the Spanish-language questionnaires.

This list of symbols was designed in order to give the widest possible
spectrum of individuals at least one symbol with which to identify. Citing a
given symbol does not necessarily indicate any related behavior on the part
of the respondent. For example, a person who never lights Shabbat candles
can nonetheless feel symbolically connected to this ritual. The most
frequently cited symbols were Auschwitz, Israel, and Jerusalem. These
represent the most prominent historic manifestations in modern Jewish
life: destruction and rebirth, “crisis and survival” (Twersky, 1980). The high
percentage of staff members in all countries who chose Israel and Jerusalem
as symbolic of their identity seems to contradict the ambivalent response
Israel received as a cognitive component of identity, and reinforces our
theory that Israel functions on the symbolic rather than the cognitive level
for these staff members.

The vast majority of respondents in every country also chose “Your
parents”. Parents can be seen as the symbolic representation of the cognitive
concept of belonging to a group through birth, which we saw was the most
universally accepted mode of identification. Parents also influence many
of the components besides birth, such as religion, culture, and education,
expanding their importance as a symbol (Herzbrun, 1993). The two symbols
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least evoked were Woody Allen and Albert Einstein, followed by Marc
Chagall. The appeal of these individuals is to all mankind, and they are only
minimally helpful for these young people in the Diaspora in viewing them-
selves as distinct from the surrounding population.

Three-quarters of the staff members relate to the symbol of the Hebrew
language. The revitalisation of Hebrew as a spoken language was a central
tenet of early Zionism, an almost spiritual task (Gorny, 1994; Bekerman &
Silverman, 1997). It allowed populations who had been separated for
centuries to communicate with each other. For secular Israelis, speaking
Hebrew is one of the primary ways in which they identify themselves as Jews
(Bekerman & Silverman, 1997). Throughout the Diaspora, Hebrew is still
used in almost all religious ceremonies and rituals. Despite the fact that
23 per cent of the staff members speak no Hebrew at all, the Hebrew language
still functions as a symbol.

An Integrated World of Identity

What is the relationship between the cognitive and affective views portrayed
by these data? They can be said to represent both “identity”, a cognitive
description of the determining ethnic group, and “identification”, an expres-
sion of belonging to that group (Levy, 1985). A MONCO correlation matrix
between the nine identification components shown in Table 2 and the 16
symbols of identity from Table 3 was calculated.® In the 300 correlations
in the matrix, all but 11 are positive. These 25 variables form a basically
well-integrated universe (Guttman, 1982, 1986).

To more clearly envision the complex system of inter-relationships and
the general categories they form, the Smallest Space Analysis technique was
applied to the correlation matrix, and produced the map shown in Figure 1.
Items closely correlated with one another form semantic regions in the map.
An item which is strongly correlated with a majority of other items will be
located close to the semantic center of the map (Levy, 1985).

Instrumental vs. Affective; Traditional vs. Universal

The map shows the conceptual and perceptive organisation of the 25
symbols and components. A clear structure can be recognised in only two
dimensions. The components and symbols mirror each other across an equator
running diagonally through the map of the world of ethnic identity. The clear
distinction between them in the map confirms our hypothesis that self- and
symbolic expressions are separate aspects of attitudes towards identity.

3 Those interested in seeing the correlation matrices may contact the author for a copy.

© International Association for Applied Psychology, 2004.



100 COHEN

DIMENSIONALITY 2

Space Diagram for Dimensionality 2. Axis 1 versus Axis 2.

Symbols Woody Allen

Albert Einstein

Marc Chagall

David vs. Goliath
[Rabbi of Lubavitcl
viet Jews  Auschwitz
Social Action

Patriarchs ebrew Language
Jerusalem
Kosher Food
Study of Torah
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Jewish by Hope Jewish by
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© Israel

Universal

Jewish by Culture
Jewish by Religion

Jewish in reaction
© Anti-Semitism

Jewish by Education

Jewish by Birth
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Relioi

/Education

Components

Israel Culture

FIGURE 1. Cognitive map (SSA) of the 9 components and 16 symbols of
Jewish identity.

Perpendicular to this cognitive-affective equator, the map can be divided
into five strata: biology, religion/education, Israel, culture, and universal
(social action, arts, and science). These are arranged in a logical order from
biology, the most specific and externally determined component, at the lower
left-hand corner, to its polar opposite, the individual and limitless choice of
the “universal” at the upper right. In between lie religion/education, nation-
hood (here, Israel), and culture. A similar division was found in a study of
Jewish student activists, which showed a distinction between “received”
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or “primordial” characteristics such as birth and education and “chosen” or
“situational” ones such as loyalty and commitment (Cohen, E.H., 1997).
Components such as “in reaction to anti-Semitism” and “in relation to Israel”
fall in the center. Though the historical facts are externally determined,
one’s reaction or relationship to them is an individual choice. Shlomit Levy
(1994) has previously noted the specific/universal continuum found here in
a number of studies. This study is the first that attempted to replicate this
specific/universal axis between the two spheres of cognition and affectivity.

Each stratum has a corresponding set of symbols and components. Most
of the groupings are self-explanatory: “by birth” is related to the symbol
of parents, and “in relation to Israel” parallels the symbols of the Hebrew
language, the State of Israel, and Jerusalem. Since “by education” generally
refers to some kind of religious education, the two components of religion
and education have been combined in one field that encompasses the
symbols Shabbat candles, kosher food, the patriarchs, Torah study, and
the Rabbi of Lubavitch. These form a group of items which symbolise the
traditional and historical religious aspects of ethnic identity.

The commitment component is paired with the symbol of social action in
the universal region. Also in this region are the symbols of Albert Einstein,
Marc Chagall, and Woody Allen, who have made contributions to all
types of people through their science, art, and humor. The remaining four
components are grouped together in a region that can be called culture. In
addition to the culture component itself, this includes “in reaction to
anti-Semitism”, “by fidelity”, and “by hope”. The contending forces of per-
secution, perseverance, and hope, expressed symbolically by Auschwitz
and the biblical story of David and Goliath, are recurrent themes in Jewish
lore and history. This grouping lies across the center of the map, midway
between the traditional and the universal. Though hope and fidelity were
chosen by a relatively small percentage of the staff members, these items
are strongly intercorrelated with all of the others, thus placing them
towards the center of the map. It can be said that hope and fidelity are
inconspicuous but essential threads running through the pattern of
Jewish identity.

The symbol of the Soviet Jews lies between the culture and Israel com-
ponents. The struggle to get them out of the Soviet Union was historically
linked with Israel, to which over a million of them have emigrated. But
their plight recalls other “David and Goliath” stories of anti-Semitism and
eventual victory over seemingly impossible odds.

The Seven Countries in the Structure of Ethnic Identity

In Figure 2, the seven sub-populations are plotted as external variables in
the original map. It is important to understand that each external variable
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DIMENSIONALITY 2

Coefficient of Alienation 19284

Space Diagram for Dimensionality 2. Axis 1 versus Axis 2.
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FIGURE 2. Cognitive map (SSA) of the 9 components and 16 symbols of
Jewish identity with countries as external variables.

is placed according to the entire matrix line of correlations between it and
the original variables. Predictions about placement of the variables cannot
be made based on the distribution tables or on single correlations. The value
of the SSA procedure is that it allows insights into the data not available
from tables or the correlation matrix.

Four of the nations, Uruguay, Brazil, Canada, and South Africa, are
grouped together in the center of the map. They straddle the border between
the affective and cognitive, each playing an equal role in the development
of their identity. Similarly, they lie midway between the specific and the
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universal. All four are in the stratum containing the components related
to culture. Their position in the “culture” region does not necessarily
mean that this is the component with which they most strongly identified.
The location of these nations in the center of the map shows that the
identity of the staff members from these countries is a fairly even mixture
of the various aspects. Staff members whose identities are more strongly
influenced by one particular aspect tend to be located at the peripheries of
the map.

The French staff members, for example, are found on the affective side
of the map, in the “Israel” region. Although barely half these staff mem-
bers declared themselves Jewish “in relation to Israel”, they identified very
strongly with the State of Israel as a symbol as well as with the other
correlated symbols, Jerusalem and the Hebrew language. In France, religion
is considered a private affair, making the formation of community difficult.
For French respondents, Israel functions as a symbolic substitute for the
community they cannot create at home (Cohen, E.H., 1991).

The South African Jewry is mostly Orthodox, with a high enrollment in
religious community day schools. One would expect to find them in the
region of religious education. The unexpected placement of the South
African sub-population has been replicated in the study cited above, of
student activists, many of whom go on to become staff members (Cohen,
E.H., 1997). In these two separate studies young South African Jews who
are intimately involved with the community are linked closely with concepts
such as anti-Semitism, loyalty, hope, and struggle. South Africa has under-
gone radical political and social upheaval in the past decade. It seems that
the old assumptions about this community must be called into question, as
perhaps the basic assumptions held by the community are being called into
question by changes in their country. It will be interesting to track this
group of young people over the next several decades to see how these
changes affect the character of this community.

The United Kingdom and Argentina, though both in the cognitive
hemisphere, lie in opposite corners of the map. The staff members from the
UK are in the specific region, while those from Argentina are in the universal.
British Jewry is in numerical decline, both from low birth rates and from
outmarriage and assimilation (Waterman & Kosmin, 1986; Ziderman, 1989).
Young people at the core of the remaining community, such as these staff
members, would most likely be those who received a strong religious affilia-
tion and education from their parents. In Argentina, also, large numbers
of Jews have left the community, but for different reasons. For them, the
primary draw has been emigration to Israel, rather than assimilation into
the surrounding culture (Himmelfarb & DellaPergola, 1989). Those who
remain in Argentina are those less strongly tied to their ethnic heritage or
to Israel.
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Further Applications of the Typology

This structure can be used as a tool for international comparison between
communities of all sizes, denominations, and ideologies. A next step in
expanding this preliminary structure might be to incorporate data on the
instrumental side of identity, giving a fuller picture of the entire attitude—
behavior spectrum.

The basic typology and approach outlined in this article could be used
as a theoretical framework for comparative studies of ethnic identity of
other groups who have spread out from their country of origin, as
perceived by their own members. For example, in recent decades Moroc-
cans have emigrated to Canada, France, the Netherlands, and a number
of other European countries. A sociologist specialising in the study of
Moroccan culture could design a parallel questionnaire with appropriate
symbols and adaptations of the components (i.e. substituting “in reac-
tion to prejudice” for “in reaction to anti-Semitism”, and “in relation to
Morocco” for “in relation to Israel”). Such studies could proceed in
two directions: intra-ethnic (i.e. comparison of Moroccan populations
scattered throughout Europe) and extra-ethnic (i.e. comparison of
these Moroccan populations to their host cultures or to other immigrant
groups).

In order to allow a systematic design of the field under investigation,
Guttman introduced the concept of mapping sentence. A mapping sentence,
a basic device of facet theory, contains a variety of facets. Each facet is one
way of classifying the research variables. A properly defined set of “m”
facets provides an “m”-way simultaneous classification of variables, namely,
a mapping sentence. Each facet in the mapping sentence is specified as
having a certain formal role in interpreting aspects of the observed empirical
data (Guttman, 1959, 1965; Levy, 1976, 1985).

The mapping sentence technique for designing a definitional system for
observations is proving to be useful in research efforts.

It permits the scientist to state explicitly the differential aspects of the
observation procedure that he considers relevant, by including them as facets
of the observation. . . . Much “noise” is typically present in empirical observa-
tion, and there is no reason to believe that the various sources of noise are
independent. Expressing explicitly unremovable noise sources by means of facets
permits a systematic and communicable recording of interfering experimental
conditions. (Shye, 1978, p. 22)

Based on the results of the research presented in this article, it is possible
to formulate a general mapping sentence, which could serve as a hypothesis
for future cross-cultural studies of ethnic identity.
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Ethnic group member P evaluates his/her ethnic identity in the

cognitive (components) specific
affective (symbols) modality in relation to the { pe } character
. . universal
instrumental (behaviors)
biology
religion Diaspora identity
history . . homeland low
of the domain as referring to . —they |
culture host society high
society general
general

evaluation of his/her ethnic identity.

The Jewish people have been the subject of intensive research for decades,
and this study drew on the wealth of accumulated information to design our
lists of components and symbols. Social scientists interested in groups that
have been largely ignored, or perhaps even newly emerging ethnic groups,
will not have the same advantage. In such cases this typology can be particu-
larly helpful as a guideline. The list of components can easily be reworded
to be applicable to any ethnic group, but this does not mean that those com-
ponents are necessarily relevant to all groups. Using the more general regions
found in the map: ethnicity (birth or biology), religion and/or religious
education, nationality, culture, and the universal, specific components
can be found which fit a particular group. Preliminary lists of components
will need to be tested and adapted based on a number of field studies. The
lists of symbols are even more specific to individual groups, but again,
the categories can be useful in helping to focus researchers’ efforts to find
appropriate symbols. As conceptualised through a mapping sentence, the
various data sets are expected to be comparable, a key issue in cross-cultural
studies.

Indeed, how may we compare two different surveys conducted in two
different countries or periods of time, using different wording and even
different number of items, but dealing with the same general issue, the ethnic
identity in our present case? The answer of the Facet Theory approach is to de-
sign a common mapping sentence (transcending the two specific researches),
and to verify its applicability in the various cases. Shlomit Levy (1976) has
proved that it is possible to compare the results from two countries in
the same field, even if the number of questions and their phrasing differ.
Similarly, we have established (Cohen, 2000) that a unique structure can be
replicated and confirmed across different studies with different questions,
populations, and sets of data. According to van de Vijver (2001, p. 60), this
kind of approach “has an enormous potential for cross-cultural psychology.
Problems of method bias and item bias may be easier to solve using Facet
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Theory” with all its procedures, mapping sentence and geometric data
analysis, as designed by L. Guttman.

Of course, a particularly strong symbol, which does not belong to any of
the categories in this typology, may be associated with a given ethnic group.
Such symbols, if indeed they are selected by a large number of respondents
or if they are strongly intercorrelated with other symbols and components,
may indicate a category not included in this typology. These categories may
be specific to a particular group or, if found in other surveys, may indicate
a generally applicable category not uncovered by this research. Only by com-
paring a number of such studies done on many different cultural and ethnic
groups may a widely applicable typology of identity truly be developed and
verified. If a similar structure were to be found in a number of these types
of studies, one could say with some confidence that the typology applies
not only to Jewish identity but also to ethnic identity in a more general
sense.

CONCLUSION

Social researchers need a theory-based tool for empirical comparisons
of ethnic sub-populations. Based on multidimensional analysis of data
collected from staff members of informal Jewish educational programs, a
structure of attitudes towards their ethnic identity was uncovered and a
typology developed. According to the structure of this case study, identity
can be viewed along two axes: a cognitive/affective axis and a specific/
universal axis. Along the cognitive/affective axis, two clear and distinct
means of identification can be seen. By the cognitive means, respondents
define the parameters of ethnic identification. By the affective, they express
what that identification means on a more emotional, symbolic level. Along
the specific/universal axis, it is possible to distinguish between five content
areas, each of which cuts across both the cognitive and the affective realms
of identification. Each of these five regions on the map denotes a basic
aspect of personal ethno-religious identity: ethnicity (birth or biology),
religion and religious education, attachment to a “mother country”, culture,
and the universal.

The way the various sub-groups define themselves and the way the various
symbols express their ethnicity are an interesting case of social representa-
tion of a specific identity (see for instance Moscovici, 1981, 1988; Duveen &
Lloyd, 1986; Farr, 1987). Evidently, the discourse cannot be expected to be
monolithic, because there is more than one strategy of negotiation between
a specific ethnicity and local national identity (Sharot, 1976). International
migration has brought ethnic groups into intimate contact with each other
and altered the “ethnoscape” of practically every nation. By ethnoscape,
Appadurai (1991, pp. 191-192) means “the landscape of persons who make
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up the shifting in which we live: tourists, immigrants, refugees, exiles, guest-
workers, and other moving groups and persons constitute an essential
feature of the world and appear to affect the politics of and between nations
to a hitherto unprecedented degree”. How people perceive issues of ethnic
identity is a matter of growing concern as ethnicity plays a large role in
dozens of conflicts around the globe. This increased movement of people
has led to fundamental changes in the nature of ethnic self-identification.
Living as a minority in a multi-ethnic society gives rise to certain social,
political, and economic forms, and is related to a “dual or paradoxical” con-
sciousness among communities and individuals (Vertovec & Cohen, 1999).

The dual consciousness of immigrant populations and ethnic minorities is
especially pronounced among young people raised in both their local ethnic
community and the surrounding host culture. “Among such young people,
facets of culture and identity are often (but not always) self-consciously
selected, syncretized and elaborated from more than one heritage” (Vertovec
& Cohen, 1999, p. xx). The typology presented here is based on the attitudes
of young people directly involved with the perpetuation of ethnic identity
through informal education. It may be adapted and applied to sample
populations from any number of ethnic groups who have experienced a similar
phenomenon of dispersal throughout many host cultures. It is hoped that
this preliminary step will be useful in the quest to better understand the
components and symbols by which people in Diaspora perceive their own
ethnic identity.

REFERENCES

Adams, W.Y. (1981). Dispersed minorities of the Middle East: A comparison and a
lesson. In G.P. Castile & G. Kushner (Eds.), Persistent peoples: Cultural enclaves
in perspective (pp. 3-25). Tucson, AZ: University of Arizona Press.

Appadurai, A. (1991). Global ethnoscapes: Notes and queries for a transnational
anthropology. In R.G. Fox (Ed.), Recapturing anthropology: Working in the pre-
sent (pp. 191-210). Santa Fe: School of American Research Press.

Banks, M. (1996). Ethnicity: Anthropological constructions. London: Routledge.

Bekerman, Z., & Silverman, M. (1997). Are non-observant Israeli Jews Hebrew-
speaking “Goyim™? Journal of Jewish Education, 63, 41-49.

Benjamin, A. (1997). Present hope: Philosophy, architecture, Judaism. London:
Routledge.

Berger, P. (1979). The heretical imperative. Garden City, NY: Anchor Books.

Bubis, G.B., & Marks, L.E. (1975). Changes in Jewish identification: A comparative
study of a teenage Israel camping trip, a counselor in training program and a
teenage service program. Jerusalem: JWB Research Center.

Canter, D. (Ed.) (1985). Facet theory: Approaches to social sciences. New York:
Springer-Verlag.

© International Association for Applied Psychology, 2004.



108 COHEN

Castells, M. (1997). The power of identity. Oxford: Blackwell.

Castile, G.P., & Kushner, G. (Eds.) (1981). Persistent peoples: Cultural enclaves in
perspective. Tucson, AZ: University of Arizona Press.

Castles, S., & Miller, M.J. (1993). The age of migration: International population
movements in the modern world. New York: The Guilford Press.

Chazan, B. (1991). What is informal Jewish education? Journal of Jewish Communal
Services, 67, 300—308.

Chrisman, Noel J. (1981). Ethnic persistence in an urban setting. Ethnicity, 8, 256—
292.

Cohen, E.H. (1986). Jewish volunteers from France to Israel during the Yom Kippur
War: A contribution to the study of the Israel-Diaspora relationship. Doctoral
Dissertation, Paris X, 3 volumes (in French).

Cohen, E.H. (1991). L’Etude et I'Education juive. Paris: Editions du Cerf.

Cohen, E.H. (1992). The world of informal Jewish education: Staff and settings.
Jerusalem: Joint Authority for Jewish Zionist Education.

Cohen, E.H. (1994). Towards a strategy of excellence, Israel experience—ongoing
survey & evaluation. Jerusalem: Research and Evaluation.

Cohen, E.H. (1997). World Jewish student organization activists: A cross-cultural
survey. Jerusalem: Student Department of the World Zionist Organization and
World Union of Jewish Students.

Cohen, E.H. (1999). Israel experience: A sociological and comparative analysis.
Jerusalem: The Birthright Foundation and the Department for Jewish Zionist
Education, JAFI.

Cohen, E.H. (2000). A facet theory approach to examining overall and life facet
satisfaction relationships. Social Indicators Research, 51, 223-237.

Cohen, E.H. (2001). Images of Israel: Jewish youth’s perceived notions about the
Jewish state. In D. Elizur (Ed.), Facet theory: Integrating theory construction with
data analysis (pp. 197-209). Prague: Matfyz Press.

Cohen, E.H. (forthcoming). Tourism and religion: A case study, visiting students in
Israeli universities. Journal of Travel Research.

Cohen, E.H., & Amar, R. (1993). External variables in WSSAI (including external
profiles and POSAC regions): A contribution (pp. 375-385). Prague: The 4th Inter-
national Facet Theory Conference.

Cohen, E.H., & Amar, R. (1999). External variables as points in SSA: Comparison
with unfolding techniques (Ruth Meyer Schweizer, Ed., pp. 259-279). Berne: The
7th International Facet Theory Conference.

Cohen, E.H., & Amar, R. (2002). External variables as points in Smallest Space
Analysis: A theoretical, mathematical and computer-based contribution. Bulletin
de Methodologie Sociologique, 75, 40—56.

Cohen, E.H., & Ifergan, M. (1999). Israel experience madrichim: A living Israell
Diaspora relationship. Jerusalem: Taglit, Birthright-Israel International and the
Department for Jewish Zionist Education, Jewish Agency for Israel.

Cohen, E.H., Ifergan, M., & Cohen, E. (2002). A new paradigm in tour guiding: The
Madrich as a role model. Annals of Tourism Research.

Cohen, S.M. (1986). Participation in educational programs in Israel: Their decision to
Jjoin the programs & short-term impact of their trips. New York: Nativ Policy &
Planning Consultants.

© International Association for Applied Psychology, 2004.



COMPONENTS AND SYMBOLS OF ETHNIC IDENTITY 109

Cohen, S.M. (1998). Religious stability and ethnic decline: Emerging patterns of Jew-
ish identity in the United States. New York: Florence G. Heller JCC Association
Research Center and the Melton Center for Jewish Education in the Diaspora.

Cohen, S.M., & Horenczyk, G. (Eds.) (1999). National variations in Jewish identity.
New York: State University of New York Press.

Cohen, S.M., & Wall, S. (1994). Excellence in youth trips to Israel. In B. Chazan
(Ed.), Youth trips to Israel: Rationale and realization (pp. 45-67). New York:
CRB, JESNA.

Darder, A., Torres, R., & Gutierrez, H. (Eds.) (1997). Latinos and education: A
critical reader. London: Routledge.

Dashefsky, A., & Shapiro, H.M. (1974). Ethnic identification among American Jews:
Socialization and social structure. Lexington, MA: Lexington Books.

De Vos, G. (1995). Ethnic pluralism: Conflict and accommodation. In L. Romanucci
& G. de Vos (Eds.), Concepts of ethnic identity: Creation, conflict and accommoda-
tion (pp. 349-379). Walnut Creek, CA: Alta Mira Press.

De Vos, G., & Romanucci-Ross, L. (Eds.) (1982). Ethnic identity: Cultural continu-
ities and change. Chicago, IL: University of Chicago Press.

Duveen, G., & Lloyd, B. (1986). The significance of social identities. British Journal
of Social Psychology, 25, 219-230.

Elazar, D.J. (1999). Jewish religious, ethnic, and national identities: Convergences and
conflicts. In S.M. Cohen & G. Horenczyk (Eds.), National variations in Jewish
identity (pp. 35-52). New York: State University of New York Press.

Ellenson, D. (1996). Inter-religious learning and the formation of Jewish religious
identity. Religious Education, 91, 480—488.

Erikson, E.H. (1968). Identity: Youth and crisis. New York: W.W. Norton.

Erikson, E.H. (1976). Dimensions and new identity. New York: Norton and Co.

Farr, R.M. (Ed.) (1987). Social representations. Special Issue, Journal for the Theory
of Social Behavior, 17.

Fein, L. (1988). Where are we? The inner life of Americas Jews. New York: Harper
and Row.

Feingold, H. (1999). From commandment to persuasion: Probing the “hard secularism”
of American Jewry. In S. Cohen & G. Horenczyk (Eds.), National variations in
Jewish identity: Implications for Jewish education. New York: State University of
New York Press.

Fishbein, M. (1965). The relationships between beliefs, attitudes and behavior. In
1.D. Steiner & M. Fishbein (Eds.), Current studies in socio-psychology (pp. 263—
277). New York: Holt Rinehart.

Gans, H.J. (1956). American Jewry: Present and future. Commentary, 21, 424—425.

Gans, H.J. (1979). Symbolic ethnicity: The future of ethnic groups and cultures in
America. Ethnic and Racial Studies, 2, 1-20.

Gans, H.J. (1994). Symbolic ethnicity and symbolic religiosity: Towards a compar-
ison of ethnic and religious acculturation. Ethnic and Racial Studies, 17, 577—
592.

Glick, Leonard B. (1985). Epilogue: The meanings of ethnicity in the Caribbean.
Ethnic Groups, 6, 233-248.

Goldberg, D.T., & Krausz, M. (1993). Jewish identity. Philadelphia, PA: Temple
University Press.

© International Association for Applied Psychology, 2004.



110 COHEN

Gorny, Y. (1994). The state of Israel in Jewish Public thought. The quest for collective
identity. New York: New York University Press.

Guttman, L. (1986). Coefficients of polytonicity and monotonicity. In Encyclopedia
of statistical sciences (Vol. 7). New York: John Wiley and Sons.

Guttman, L. (1959). Introduction to facet design and analysis. Proceedings of the
Fifteenth International Congress of Psychology (pp. 130-132). Brussels, Amsterdam:
North-Holland Publishing Company.

Guttman, L. (1965). A faceted definition of intelligence. In R. Eiferman (Ed.), Studies
in psychology (Scripta Hierosolymitana) 14 (pp. 166—181). Jerusalem: Magness
Press.

Guttman, L. (1968). A general nonmetric technique for finding the smallest co-
ordinate space for a configuration of points. Psychometrika, 33, 469—506.

Guttman, L. (1982). Facet theory, smallest space analysis and factor analysis.
Perceptual and Motor Skills, 54, 491-493.

Head, J. (1997). Working with adolescents: Constructing identity. London: Falmer
Press.

Herzbrun, M.B. (1993). Father-adolescent religious consensus in the Jewish com-
munity: A preliminary report. Journal for the Scientific Study of Religion, 32,
163-168.

Himmelfarb, H.S., & DellaPergola, S. (Eds.) (1989). Jewish education worldwide:
Cross-cultural perspectives. Lanham: University Press of America.

Horowitz, B. (1998). Connections and journeys: Shifting identities among American
Jews. Contemporary Jewry, 19, 63—94.

Hutchinson, J., & Smith, A.D. (Eds.) (1994). Nationalism. Oxford: Oxford Univer-
sity Press.

Hyman, P. (1976). Challenge to assimilation: The French Jewish youth movements
between the wars. The Jewish Journal of Sociology, 1, 105-114.

Jenkins, R. (1997). Rethinking ethnicity: Arguments and explorations. London: Sage
Publications.

Kalka, I. (1990). Attachment to the mother country—image and reality. Ethnic
Groups, 8, 249-265.

Levine, H.B. (1997). Constructing collective identity: A comparative analysis of New
Zealand Jews, Maori, and urban Papua New Guineans. Frankfurt am Main: Peter
Lang.

Levy, S. (1976). Use of the mapping sentence for coordinating theory and research:
A cross-cultural example. Quality and Quantity, 10, 117-125.

Levy, S. (1985). Lawful roles of facets in social theories. In Facet theory approaches
to social research. New York: Springer-Verlag.

Levy, S. (Ed.) (1994). Louis Guttman on theory and methodology: Selected writings.
Dartmouth: Aldershot.

Levy, S., Levinsohn, H., & Katz, E. (1993). Beliefs, observances and social interaction
among Israeli Jews. Jerusalem: The Louis Guttman Israel Institute of Applied
Social Research.

London, P., & Chazan, B. (1990). Psychology and Jewish identity education. New
York: American Jewish Committee.

Lyra, M.C.D.P., Roazzi, A., & Cohen, E.H. (2001). A facet approach to the study
of mothers’, fathers’ and pediatricians’ conceptualization on communication

© International Association for Applied Psychology, 2004.



COMPONENTS AND SYMBOLS OF ETHNIC IDENTITY 111

development in early infancy. In D. Elizur (Ed.), Facet theory: Integrating theory
construction with data analysis (pp. 403—417). Prague: Matfyz Press.

McCoy, D. (1992). The influence of structural factors on the emergent ethnicity of
immigrant groups: The Vietnamese in Sydney, Australia. Ethnic Groups, 9, 247—
265.

Marcia, J.E. (1966). Development and validation of ego-identity statuses. Journal of
Personality and Social Psychology, 3, 551-558.

Marcia, J.E. (1980). Identity in adolescence. In J. Adelson (Ed.), Handbook of ado-
lescent psychology (pp. 159-187). New York: Wiley.

Marten-Young, T. (1995). After-school and parent education programs for at-risk
youth and their families. Springfield, IL: Charles C. Thomas Publishers.

Mittelberg, D. (1994). The Israel visit and Jewish identification. New York/Jerusalem.
Institute on American Jewish-Israeli Relations, American Jewish Committee.

Mittelberg, D. (2000). The Israel connection and American Jews. Westport, CT: Praeger.

Moreland, R., Levine, J., & Cini, M. (1993). Group socialization: The role of
commitment. In M. Hugg & D. Abrams (Eds.), Group motivation: Social psycho-
logical perspectives (pp. 105-129). London: Harvester-Wheatsheaf.

Moscovici, S. (1981). On social representations. In J.P. Forgas (Ed.), Social cognition:
Perspectives on everyday understanding. London: Academic Press.

Moscovici, S. (1988). Notes towards a description of social representations. Euro-
pean Journal of Social Psychology, 18, 211-250.

Petrissans, C.M. (1991). When ethnic groups do not assimilate: The case of Basque-
American resistance. Ethnic Groups, 9, 61-81.

Phinney, J.S. (1990). Ethnic identity in adolescents and adults: Review of research.
Psychological Bulletin, 108, 499—-514.

Piaget, J. (1972). Intellectual evolution from adolescence to adulthood. Human
Development, 15, 1-12.

Price, J.A. (1976). The development of urban ethnic institutions by US and Canadian
Indians. Ethnic Groups, 1, 107-131.

Rebhun, U. (1995). Geographic mobility and religio-ethnic identification in three
Jewish communities in the US. Journal for the Scientific Study of Religion, 34,
485-498.

Rodriguez, C., & Trueba, E. (1998). Leadership, education and political action: The
emergence of new Latino ethnic identities. In Y. Zou & E. Trueba (Eds.), Ethnic
identity and power: Cultural contexts of political action in school and society
(pp. 43-66). New York: State University of New York Press.

Roosens, E. (1989). Creating ethnicity: The process of ethnogenesis. London: Sage
Publications.

Sartre, J.P. (1965). Anti-Semite and Jew. New York: Schoken Books.

Sharot, S. (1976). Judaism: A sociology. Newton Abbot: David and Charles.

Shaw, T.A. (1985). To be or not to be Chinese: Differential expressions of Chinese
culture and solidarity in the British West Indies. Ethnic Groups, 6, 155-185.
Shye, S. (1978). On the search for laws in the behavioral sciences. In S. Shye (Ed.),
Theory construction and data analysis in the behavioral sciences (pp. 2—24). San

Francisco: Jossey-Bass Publishers.

Simon, A.J. (1979). Ethnicity as a cognitive model: Identity variations in a Greek

immigrant community. Ethnic Groups, 2, 133—153.

© International Association for Applied Psychology, 2004.



112 COHEN

Singelis, T.M. (Ed.) (1998). Teaching about culture, ethnicity and diversity: Exercises
and planned activities. Thousands Oaks, CA: Sage.

Smith, A. (1991). National identity. Reno, NV: University of Nevada Press.

Twersky, 1. (1980). Survival, normalcy, modernity. In M. Davis (Ed.), Zionism in
transition (pp. 347-366). New York: Herzl Press.

van de Vijver, F.J.R. (2001). Facet theory in cross-cultural research. In D. Elizur
(Ed.), Facet theory: Integrating theory construction with data analysis (pp. 49—60).
Prague: Matfyz Press.

Vertovec, S. (1999). Migration and social cohesion. Aldershot: Edward Elgar.

Vertovec, S., & Cohen, R. (1999). Migration, diasporas and transnationalism.
Cheltenham: Elgar Publishing.

Waterman, S., & Kosmin, B. (1986). British Jewry in the eighties: A statistical and
geographical study. London: Board of Deputies of British Jews.

Weber, M. (1968). Economy and society: An outline of interpretive sociology. New
York: Bedminster Press. (Original work published 1922.)

Wertheimer, J. (Ed.) (1997). Jewish identity and religious commitment: The North
American study of conservative synagogues and their members 1995—-96. New
York: The Jewish Theological Seminary.

Wilder, E.I. (1996). Socioeconomic attainment and expressions of Jewish identifica-
tion, 1970 and 1990. Journal for the Scientific Study of Religion, 35, 109-127.
Williams, E. (1962). History of the people of Trinidad and Tobago. Port-of-Spain:

PNM.

Ziderman, A. (1989). Jewish education in Great Britain. In H.S. Himmelfarb &
S. DellaPergola (Eds.), Jewish education worldwide: Cross-cultural perspectives
(pp- 267-300). Lanham: University Press of America.

Zou, Y., & Trueba, E. (Eds.) (1998). Ethnic identity and power: Cultural contexts of
political action in school and society. New York: State University of New York
Press.

© International Association for Applied Psychology, 2004.



