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Thoughts on Jewish Professional Training* 
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Associate Professor of Education and Hebrew Literature 
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"This paper does not oppose the presence of 'utility' or practical courses in the preparation of 
rabbis, communal workers or educators. Any curriculum grounded exclusively in theoretical 
concerns about professional life, or in pure academic study is bound to be inadequate. Every 
individual needs a sense of 'craft.'... In addition, the specifically professional training one 
receives in his training institution assists him in assimilating the culture of his profession . . . 
however . . . whatever merit is to be gained from any practical emphasis must be tempered by 
a broader vision about what the Jewish professional really must be . . . (having) a sense of 
dignity, the stature which comes with independence, a sense of power, a treasury of Jewish 
knowledge and consciousness which is fundamental to him, and the ability to think originally." 

TH E word "relevance" is heard less 
stridently in schools today than it 

was in the 1960's, but graduate profes­
sional institutions never escape concern 
with social utility. Thus, professional 
schools in the general domain still pon­
der the balance between general learn­
ing and training for specific tasks, and 
debate the definitions of theory and 
practice. It is a weary problem for the 
professions, but it is no less important 
today than it has ever been. Indeed the 
concern is reflected in two helpful arti­
cles which appeared almost simultane­
ously during the Spring of 1975. Irving 
Louis Horowitz discusses the perennial 
dichotomy between technical and 
"humanistic" orientation in his article 
"Head and Hand in Education;" 1 and 
William Bouwsma examines related 
dichotomies in his article, "Models of 
the Educated Man." 2 

Although both writers treat familiar 
issues, and respond to social metaphors 
which originate in ancient history, 
somehow the problem continues to 

* See article immediately following by Bernard 
Reisman. 

1 Irving Louis Horowitz, "Head and H a n d in 
Education," School Review, Vol. 83 , No . 3 (May 
1975). 

2 William Bouwsma, "Models o f the Educated 
Man," The American Scholar (Spring, 1975). 

stimulate the imagination. In any event, 
the problem is less weary for Jewish 
professional schools, because we have a 
newer tradition of scientific examina­
tion of training models; and the debate 
may be even more critical, precisely be­
cause Jewish institutions are less clut­
tered with training precedent. The 

Journal of Jewish Communal Service has 
devoted considerable space to the sub­
ject , 3 as have other journals of Jewish 
professional concern. 

In our perennial pendulum swings of 
academic snobbery and anti-snobbery, 
our current tendency is to praise those 
programs which have an increasingly 
clinical focus, and which take profes­
sional training out of the "ivory tower." 
One hears the informal conversation 
supporting these trends in numerous 
settings, and we see them buttressed by 
arguments for Bachelor's Degrees in So­
cial Work, increased emphasis on clini­
cal training in Law Schools, and support 
for numerous other utilitarian models 
of training. In developing the more clin­
ical models, however, inadequate atten­
tion may be paid to the ambiguity of 
definitions. "Practice" need not be anti-

3 See especially, its Fall, 1975 issue. See also, 
Jewish Education, Fall, 1974; and several articles in 
the CCAR Journal. 

331 



T H O U G H T S O N J E W I S H P R O F E S S I O N A L T R A I N I N G 

thetical to "theory;" "theory" need not 
be limited to the classroom; and "prac­
tice" need not be limited to the clinical 
settings of agencies, schools, or "the 
field." It is certain also that the variety of 
experience in the 1970's is too great to 
be comprehended through experience 
alone. 

I propose to insert non-pragmatic 
concerns to balance our concern with 
professional skills. It is, in part, an ar­
gument for "generalist" training and 
for personal intellectual development 
which must be heard in the face of the 
perennial fright that we aren't "prepar­
ing people for the tasks which they per­
form." T h e dichotomy may be unneces­
sarily exaggerated through the debate. 
Pragmatists tend to temporize regard­
ing both the theory underlying the 
"hand work," and the intellectual and 
academic concerns which are only indi­
rectly related to any field. I suggest that 
the purposes of Jewish graduate profes­
sional institutions must fall primarily 
outside of technical spheres: to assist 
students in the art of problem-solving; 
to help them develop an ability to think 
acutely and articulate lucidly both prob­
lems and solutions; to stimulate a sense 
of professional purpose, so that stu­
dents are encouraged to develop a con­
cept of the relationship of their field to 
the world in its several parts and as a 
whole; to inspire some thinking about 
the purpose of humanity; and to assist 
students in finding a place for them­
selves within that humanity. For Jewish 
institutions professional purposes and 
concepts of humanity take on special 
dimensions, as they are complicated and 
enriched by specifically Jewish elements 
within the person's world view and the 
largely Jewish clientele he* will be serv­
ing. When tackling the Jewish aspects of 
this problem, one may be mindful of 

* Third person masculine pronoun is used 
trans-sexually throughout to refer to person 
rather than to a male. 

Ernest Greenwood's concern for the 
professional's sense of self in his article: 
"Attributes of a Profession," in which a 
significant part of his definition of a 
professional relates to the values, 
norms, and symbols of a professional 
culture. 4 Presumably these work-
centered values and norms could in­
clude and be expanded by Jewish cul­
tural norms. 

Theory vs . Practice; and 
Culture vs . Utility 

A number of fallacies reside in the 
practical training trends and in the 
urgency which students feel over their 
immediate needs. Perhaps the central 
fallacy, however, is the belief in a direct 
correspondence between practice and 
the skills one learns for that practice. 
There are so many variables in all learn­
ing situations: sequencing, nature of fa­
culty approach, and readiness for 
applied material, that curriculum de­
signers err in placing faith in the abso­
lute requirements which shape profes­
sional programs. Curriculum planners 
overlook with stunning consistency the 
supposed faith of Western society that 
learning comes from many sources. 
When we plan programs for students, 
we imply an understanding about how 
people go about learning; which se­
quence makes most sense for them; 
which courses have highest priority; and 
where field work is more important 
than classroom study or vice versa. We 
have little faith in what Jerome Bruner 
termed "non-specific transfer of learn­
ing," by way of which a student is ena­
bled to see the underlying structures in 
a variety of apparently unconnected cir­
cumstances, and to make both practical 
and theoretical application between 
them. 5 

4 Ernest Greenwood, Attributes of a Profes­
sion, Social Work, Vol. 12, No . 3 (July, 1967). 

5 "A second way in which earlier learning ren­
ders later performance more efficient is through 
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Indeed a certain kind of student may 
learn more about staff management 
from a philosophy professor than he 
may from many professors of adminis­
tration. An insight into human nature 
from a novel may have at least the value 
of a lecture on human behavior. 

T h e students in our schools are pre­
dictably anxious about the professional 
tasks which await them, and feel des­
perately the need for some skills with 
which to enter the professional world. 
But courses with practical orientation 
have presented as many problems to the 
planners of our curriculums as do the 
courses with an exclusively academic 
bent. 

Certain practical courses often instill 
boredom because of the intellectual 
flabbiness of the material and disap­
pointment because the expectation of 
utility is too high. Other courses with a 
theoretical orientation to practical issues 
(in Organizational Development, for 
example) seem too abstract. I believe 
that there is an inherent gap between 
the material in a practical course and 
what the student believes he needs for 
his profession. Even where a course 
does undertake to respond to the felt 
needs," students may rightfully become 
sive. Each week he may legitimately 
"need" something else. Where profes­
sors determine the needs of students, 
and address themselves to the "unfelt 

what is conveniently called nonspecific transfer, 
or, more accurately, the transfer o f principles and 
attitudes. In essence, it consists o f learning initially 
not a skill, but a general idea, which can then be 
used as a basis for recognizing subsequent prob­
lems as special cases o f the idea originally mas­
tered. This type o f transfer is at the heart o f the 
educational process — the continual broadening 
and deepening of knowledge in terms of basic and 
general ideas . . . in order for a new person to be 
able to recognize the applicability or inapplicabil­
ity o f an idea to a new situation and to broaden 
learning thereby, he must have clearly in mind the 
general nature of the p h e n o m e n o n with which he 
is dealing." (Jerome S. Bruner, The Process of Edu­
cation, New York, 1963.) 

needs," students may rightfully become 
resentful. Few students appreciate the 
charge that "while you can't understand 
the importance of this material while 
you are in school, you will see the need 
for it once you are out in the field." 
Angles of perceptions shift from person 
to person and for any person from week 
to week. 

Another fallacy with the overly prag­
matic quest relates to the changing na­
ture of many fields, and the changing 
nature of the technology available to 
deal with those fields. N o list of precise 
needs can be charted anyway, but if they 
could, they could have importance for 
no more than a few years. 6 Even within 
the realm of "professional courses," 
study will have to be as theoretical as it is 
practical, so that the structures of tech­
nical problems may be grasped flexibly 
enough to anticipate technology shifts. 
In this regard, William J. Bouwsma cau­
tions: "all (new specialties) have at least 
this in common: that all are supposed to 
expand indefinitely through research; 
and a new conception of the educated 
man seems to be emerging precisely 
from this circumstance. . . . In this con­
text, an educated man is above all a man 
who is open to new knowledge and able 
to advance it." 7 

The dilemmas which plague a Jewish 
professional trainee meet him coming 
and going. Jewish knowledge often 
seems unrelated, and the amount of 

6 Robert W. Roberts argued in 1973 that there 
was no validated taxonomy of social work roles, 
functions, or tasks. (Robert W. Roberts, "An 
Interim Report on the Deve lopment o f an 
Undergraduate-Graduate Cont inuum o f Social 
Work Education in a Private University," Journal 
of Education for Social Work, pages 58-64 , Vol. 9, 
No . 3, Fall, 1973). If this is true in a field like social 
work which beleaguers itself with self evaluation, 
it is true the more so in Jewish professional life. 
Note , on the other hand, Maurice B. Hamovitch, 
"New Directors for Social Work Education's Rela­
tionship with Government," fournal of Education 

for Social Work, Fall, 1974. 
7 Bouwsma, "Models," page 297. 
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J e w i s h k n o w l e d g e o n e n e e d s "practi­
cally" is far less t h a n w h a t m o s t s e r i o u s 
p r o f e s s o r s w o u l d h o p e for . O n l y specif ic 
t r a i n i n g a p p e a r s to be app l i cab le . 
T h e o r e t i c a l t r a i n i n g a b o u t p r o f e s s i o n a l 
m a t t e r s s e e m s less practical; a n d 
b r o a d e r areas o f h i s tory a n d l i terature 
are ye t m o r e r e m o t e . O n e m u s t s t u d y 
J e w i s h va lues , b u t in o r d e r to "get 
a l o n g " in o n e ' s w o r k , v a l u e s are n e e d e d 
far less t h a n t e c h n i q u e s . W e c a n m a k e a 
case f o r t h e intens i f icat ion o f J e w i s h 
l e a r n i n g , w i th h i g h a c a d e m i c s t a n d a r d s , 
a n d w i t h in tens ive ly inte l l ec tua l m i l i e u x , 
but n o t w i t h o u t m a k i n g s o m e e n e m i e s . 

T h e r e are n o w h u n d r e d s o f a g e n c i e s 
w i t h i n the U n i t e d States d e v o t e d to 
J e w i s h activit ies , a n d s ta f fed by p r o f e s ­
s ionals w h o h a v e technica l skills, s o m e 
theore t i ca l g r o u n d i n g , a n d c o n s i d e r a b l e 
e n e r g y , d e v o t i o n , a n d ta lent , but w h o 
lack a n y s e r i o u s d e p t h o f J e w i s h in for ­
m a t i o n . O u t o f this lack o f i n f o r m a t i o n 
the p r o g r a m s o f t h e s e a g e n c i e s o f t e n 
reflect a c l i c h e d u n d e r s t a n d i n g o f w h a t 
is real ly a c o m p l e x a n d s o m e t i m e s 
paradox ica l J e w i s h h is tory a n d w o r l d 
v iew. A r ich a n d c o m p l i c a t e d tradi t ion is 
v u l n e r a b l e any t i m e it finds its w a y in to 
p o p u l a r i z e d e d u c a t i o n a l p r o g r a m s , b u t 
this t rad i t ion is e v e n m o r e l ikely to a p ­
p e a r o n e d i m e n s i o n a l in the h a n d s o f a n 
u n e d u c a t e d J e w i s h p r o g r a m m e r . Al ­
t h o u g h t h e y are e a g e r to "raise the c o n ­
sc iousnes s" o f the ir c o n s t i t u e n c i e s , 
m a n y o f o u r J e w i s h o r g a n i z a t i o n s a n d 
s y n a g o g u e s are s ta f f ed by p r o f e s s i o n a l s 
w h o lack the raw mater ia l s w i th w h i c h to 
raise that c o n s c i o u s n e s s . 

It is sa fe to say that n o p e r s o n c a n 
e v e r k n o w e n o u g h a b o u t e v e r y t h i n g 
a n d t h u s p r o f e s s i o n a l t r a i n i n g p r o ­
g r a m s m u s t es tabl i sh pr ior i t ies . I f w e 
say, h o w e v e r , that t echn ica l skills ( the 
m e a n s ) are r e q u i r e d to p u r v e y J e w i s h 
v a l u e s ( the e n d s ) , a n d a s e n s e o f c o m ­
m u n i t y , t h e n t h e i m p l i c a t i o n is that 
m a n y J e w i s h o r g a n i z a t i o n s , a n d w o r s e , 
m a n y o f o u r s t u d e n t s , are m o r e c o n ­

c e r n e d wi th m e a n s t h a n wi th e n d s . My 
o w n e x p e r i e n c e l eads m e to s u g g e s t that 
t echn ica l tasks are bes t l e a r n e d o n t h e 
j o b a n y w a y , a n d that t h e t r a i n i n g o f t h e 
f u t u r e p r o f e s s i o n a l m i g h t as wel l f o c u s 
o n e n d s . B u t e v e n if that v i ew is e x ­
t r e m e , w e certa in ly m u s t g r o w b e y o n d 
t h e v iew that t echnica l skills are a s ine 
q u a n o n , w h i l e J e w i s h k n o w l e d g e c a n b e 
h i r e d f r o m an a c a d e m i c e x p e r t . 

A d i s t inc t ion s h o u l d b e m a d e , as wel l , 
b e t w e e n J e w i s h h u m a n i s t i c s t u d i e s a n d 
t h e i s s u e - o r i e n t e d a p p r o a c h e s w h i c h a re 
o f t e n p r e f e r r e d in the p u r s u i t o f J e w i s h 
k n o w l e d g e . Pro fe s s iona l s in t h e field are 
just i f iably i n t e r e s t e d in c o u r s e s d e a l i n g 
w i t h the h o l o c a u s t , the shtet l , a n d 
m o d e r n Israel . I o f t e n h e a r that a cer­
tain J u d a i c s tud ie s c o u r s e is "just w h a t I 
n e e d , " a p h r a s e w h i c h reflects a n a r r o w 
u n d e r s t a n d i n g b o t h o f the n a t u r e o f 
l e a r n i n g a n d the n a t u r e o f n e e d s . T h e 
a b o v e m e n t i o n e d articles in t h e Journal 
of Jewish Communal Service dea l at l e n g t h 
wi th p r o b l e m s o f J e w i s h c o n t e n t , but 
o n l y tangent ia l ly wi th t h e q u e s t i o n o f 
g r o u n d i n g in classical J u d a i s m . 

A Q u e s t i o n o f L e a d e r s h i p 

T r a i n i n g ins t i tu t ions m u s t d e c i d e 
w h e t h e r t h e y are t r a i n i n g for l e a d e r ­
s h i p , o r w h e t h e r t h e y a re t r a i n i n g t e c h ­
nic ians . I f w e a n a l y z e t h e prof i l e o f 
l e a d e r s in A m e r i c a n J e w i s h p r o f e s s i o n a l 
l i fe , w e s h o u l d p r o b a b l y d i s c o v e r that 
t h e r e is little in t h e i r l e a d e r s h i p for 
w h i c h t h e y w e r e o r c o u l d h a v e b e e n 
t ra ined in "how to d o " c o u r s e s . T h e 
c l everes t b u d g e t i n g style is n o t l e a r n e d 
in b u d g e t i n g c o u r s e s , b u t in t h e g r i n d o f 
r o u t i n e , the ability to o r g a n i z e m a t e ­
rials, a n d the possibi l i ty o f d r e a m i n g in 
u m o d e r a t e l y l a r c e n o u s way. T h e ability 
to n e g o t i a t e de l icate ly c o m e s f r o m s e n ­
sitivity, c o u r a g e , a n d basic in te l l ec tua l 
w h e r e w i t h a l , a n d n o t f r o m a c o u r s e in 
n e g o t i a t i n g wi th staff. (A c o u r s e in s u c h 
a subject m a y i n d e e d b e o f u se years 
af ter a p e r s o n is in his field a n d a p p l y -
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i n g technica l l e a r n i n g o n t o p o f e x p e r i ­
ence . ) T h e s tresses o f e x e c u t i v e pos i ­
t ions c a n n o t be an t i c ipa ted in basic 
t ra in ing c o u r s e s , a n d if they c o u l d b e 
t a u g h t , t h e y w o u l d n o t be r e l e v a n t to 
t h e l e a r n e r w h i l e h e is at his s t u d e n t 
s tage . T o h a n d l e t h e s e s tresses , t h e 
technica l t r a i n i n g w h i c h o n e r e c e i v e d in 
s choo l has less a n d less m e a n i n g , a n d 
m a y e v e n b e a s o u r c e o f frus trat ion if 
s u c h t ra in ing i m p l i e s a r e a d i n e s s w h i c h 
is o n l y d e v e l o p e d wi th t ime . A v i s ion o f 
the h u m a n c o n d i t i o n m a y , h o w e v e r , 
con tr ibute to a n indiv idual ' s e n d u r a n c e 
t h r o u g h any o f these s tresses . A s e n s e o f 
the historical l ife o f t h e m o d e r n se l f m a y 
a d d w e i g h t to o n e ' s t echnica l b e i n g . 8 

Clearly , o n e critical c o n c e r n s h o u l d 
b e to fortify f u t u r e J e w i s h l e a d e r s to 
face the inev i tab le e n c o u n t e r wi th 
m o n u m e n t a l p r o f e s s i o n a l tasks, u n ­
realistic e x p e c t a t i o n s o n their t i m e , 
t e n s e re la t ionsh ips wi th c o m m u n i t y 
l eaders a n d s u p e r i o r s , a n d a r a n g e o f 
e m o t i o n a l vagar ies w h i c h n e i t h e r " h o w 
to d o " c o u r s e s , n o r Midrash a n d Talmud 
c a n ant ic ipate . B u t in that c o n t e x t , Mid-
rash a n d Talmud m a k e easi ly as m u c h 
s e n s e as technica l c o u r s e s . It certa in ly 
w o u l d n o t h u r t i f t r a i n i n g p r o g r a m s h a d 
a c l imate in w h i c h s t u d e n t s w e r e t rea ted 
m a t u r e l y a n d w e r e t rus ted , a n d in 
w h i c h the inte l lec tual a n d a c a d e m i c 
d e m a n d s m a d e u p o n t h e m w e r e s e r i o u s 
a n d u n c o m p r o m i s i n g . T r a i n i n g labora­
tory g r o u p s , sensit ivity t ra in ing , psy­
choana ly t i c therapy , the c o n d u c t o f 
s e m i n a r s by s t u d e n t s w h i c h faculty 
m e m b e r s a t t e n d ; r e s p o n s i b l e field work , 
a n d o t h e r subt le l e a r n i n g se t t ings m a y 
b e far m o r e i m p o r t a n t c o m p o n e n t s o f 
practical p r e p a r a t i o n . A n d , yes , Mid-
rash. For if w e J e w i s h pro fe s s iona l s 
th ink that t h e tradi t ion m e a n s a fract ion 
o f w h a t w e c l a i m publ ic ly that it d o e s , 

8 Eugene Goodheart, speaking about Lionel 
Trilling in The Chronicle of Higher Education, Nov. 
17, 1975, used this metaphor to capture the late 
Trilling's sense of learning. 

t h e n the l i terature o f o u r p e o p l e , a n d 
the k n o w l e d g e o f that l i terature s h o u l d 
b e a s o u r c e o f se l f w o r t h . It m a y e v e n 
g u i d e p r o f e s s i o n a l s wi th r e g a r d to ways 
to treat the h u m a n b e i n g s t h e y are serv­
ing . 

T h i s p a p e r d o e s n o t o p p o s e t h e pres ­
e n c e o f "utility" o r practical c o u r s e s in 
the p r e p a r a t i o n o f rabbis , c o m m u n a l 
w o r k e r s o r e d u c a t o r s . A n y c u r r i c u l u m 
g r o u n d e d exc lus ive ly in theore t i ca l c o n ­
c e r n s a b o u t p r o f e s s i o n a l l i fe , or in p u r e 
a c a d e m i c s tudy is b o u n d to be in­
a d e q u a t e . Every i n d i v i d u a l n e e d s a 
s e n s e o f "craft" — a s e n s e that t h e r e is 
s o m e t h i n g that h e c a n "do ," t h o u g h as 
his c a r e e r d e v e l o p s h e m a y find h i m s e l f 
" d o i n g that" less a n d less. I n d e e d , t h e 
fact that h e m a y b e d o i n g s o m e o f t h e 
t h i n g s for w h i c h h e was t ra ined wi th 
d e c r e a s i n g f r e q u e n c y m a y d e m a n d e v e n 
m o r e that h e d e v e l o p a "craft" a n d h o l d 
o n to it. H i s p r o f e s s i o n a l persona l i ty 
a n d his pr ide m a y be c a r v e d o u t o n the 
basis o f that craft . In a d d i t i o n , t h e s p e ­
cifically p r o f e s s i o n a l t r a i n i n g o n e re ­
ce ives in his t ra in ing ins t i tut ion assists 
h i m in ass imi la t ing the c u l t u r e o f his 
p r o f e s s i o n . T h e e d u c a t o r m a y n e v e r 
rely o n the e d u c a t i o n a l p s y c h o l o g y 
t e x t b o o k s o f his c o l l e g e days , a n d the 
e d u c a t i o n a l pr inc ip le s u n d e r l y i n g cur ­
r i c u l u m p lans m a y h a v e l o n g b e e n for­
g o t t e n . H i s th ird g r a d e class f r o m stu­
d e n t t e a c h i n g days m a y be a f a d e d 
m e m o r y . B u t such technica l t ra in ing has 
the mer i t o f b e g i n n i n g a ser ies o f pro ­
fess iona l b u i l d i n g b locks w h i c h h e l p t h e 
ind iv idua l to m a t u r e in his p r o f e s s i o n . It 
h e l p s , as n o t e d a b o v e , wi th the s e r i o u s 
p r o b l e m o f i d e n t i f y i n g the pro fe s s iona l 
w i t h a c u l t u r e o f l ike p r o f e s s i o n a l s . A t 
wors t s u c h e l e m e n t s in a profess iona l ' s 
t r a i n i n g p r o g r a m m a k e it poss ib le for 
h i m to fee l that h e has s h a r e d t h e s a m e 
"mill" with c o l l e a g u e s ; a n d at bes t it 
p r o v i d e s a n o t h e r part o f a profess iona l ' s 
se l f d e f i n i t i o n . 9 

9 See Greenwood, op. cit. 
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Yet , I a m n o t c o n v i n c e d that t h e 
"craft" a p r o f e s s i o n a l s h o u l d h a v e , as his 
w o r k b e c o m e s m o r e a n d m o r e g e n ­
era l i zed , c a n c o m e f r o m his g r a d u ­
ate s c h o o l t ra in ing . T h e k i n d o f craft , 
o r specif ic skill w h i c h o n e will e m ­
brace for a l i f e t ime will probab ly n o t 
b e g i n to d e v e l o p unt i l the i n d i v i d u a l is 
in his field for a n u m b e r o f years . E v e n 
in r e g a r d to a l e g i t i m a t e n e e d for craft , 
t h e n , t h e p r o m i s e o f specif ic t r a i n i n g 
c o u r s e s is l imi ted . 

Natura l ly n o p r o f e s s i o n a l t r a i n i n g 
p r o g r a m c a n e m p h a s i z e o n e s ide o f t h e 
t ra in ing possibi l i ty to the e x c l u s i o n o f 
the o t h e r s ides . I s u g g e s t , h o w e v e r , that 
w h a t e v e r mer i t is to b e g a i n e d f r o m a n y 
pract ical e m p h a s i s m u s t b e t e m p e r e d by 
a b r o a d e r v i s ion a b o u t w h a t t h e J e w i s h 
pro fe s s iona l real ly m u s t be . N o n e o f the 
t r a i n i n g goa l s o f J e w i s h p r o f e s s i o n a l 
c u r r i c u l u m s are w o r t h very m u c h if the 
p r o f e s s i o n a l e m e r g e s w i t h o u t a s e n s e o f 
d ign i ty , t h e s ta ture w h i c h c o m e s wi th 
i n d e p e n d e n c e , a s e n s e o f p o w e r , a 
t reasury o f J e w i s h k n o w l e d g e a n d c o n ­
s c i o u s n e s s w h i c h is f u n d a m e n t a l to h i m , 
a n d t h e ability t o t h i n k or ig ina l ly . 

I n d e e d , the synthes i s b e t w e e n t h e o ­
retical e l e m e n t s o f p r o f e s s i o n a l p r o b ­
l e m s , a n d the skills t h e r e i n ; t h e vi­
s ionary a n d p h i l o s o p h i c a l e l e m e n t s o f 
a field a n d the day to d a y h a r s h real i t ies; 
the J u d a i c k n o w l e d g e , a n d love o f J e w s ; 
b e t w e e n field w o r k a n d p h i l o s o p h y — 
all o f t h e s e s y n t h e s e s are crucia l to t h e 
pro fe s s iona l , a n d t h e ro l e m o d e l in the 
field s h o u l d r e p r e s e n t a d e c e n t m i x t u r e 
a n d a s o u n d synthes i s . T r a i n i n g inst i tu­
t ions m i g h t b e i n c l i n e d to cap i tu la te to 
the m o s t i m m e d i a t e a n x i e t y o f t h e stu­
d e n t w h i c h proc la ims : "Is t h e r e s o m e ­
t h i n g I c a n do?" W h e r e t h e y resist , t h e y 
retreat in to s t a t e m e n t s a b o u t t h e i m p o r ­
tance o f " k n o w l e d g e " — n e v e r s e e i n g 
the potent ia l in o t h e r aspec t s o f the ir 
p r o g r a m s . I n d e e d , this d i c h o t o m y d o e s 
n o t b e g i n to p r e s e n t the c h o i c e s avail­
able; a n d I a m afra id that o u r g r a d u a t e 

ins t i tut ions d o n o t th ink m u c h m o r e 
creat ive ly t h a n o u r a n x i o u s s t u d e n t s . 
W h e n "practical" (or p r o f e s s i o n a l ) 
c o u r s e s are i n t r o d u c e d , t h e y e m e r g e as 
i so la ted c o u r s e s w i t h o u t r e f e r e n c e t o a n 
o r g a n i c matr ix . C o u r s e s in F u n d Rais­
ing , H u m a n B e h a v i o r , Rabbin ic C o u n ­
se l l ing , E d u c a t i o n , a n d o t h e r i so lates a re 
t h e n cut o f f f r o m J e w i s h s o u r c e s , a n d 
f r o m m a t u r e p r o b l e m - s o l v i n g a p ­
p r o a c h e s . B u t practical , p r o f e s s i o n a l , 
a n d technica l c o u r s e s can b e m o r e 
d y n a m i c a l l y a d d r e s s e d . F u n d ra i s ing 
c o u r s e s c a n assist a s t u d e n t in v i e w i n g 
priori t ies in the p e r s p e c t i v e o f J e w i s h 
history; rabbinic c o u n s e l l i n g a n d h u ­
m a n b e h a v i o r c o u r s e s can i n c l u d e the 
s tudent ' s e n c o u n t e r wi th h imse l f , as well 
as data a b o u t p s y c h o d y n a m i c s ; e d u c a ­
t ion c o u r s e s can i n c l u d e a r e q u i r e m e n t 
for t h e s t u d e n t to e x a m i n e the t r a i n i n g 
c u r r i c u l u m h e is u n d e r g o i n g . B u t wi th 
a n y a p p r o a c h , a b a c k g r o u n d o f J e w i s h 
tradi t ion c a n b e p r e s e n t as a n u r g e n t 
part o f w h a t e v e r ut i l i tarian f o r e g r o u n d 
is a p p a r e n t to the s t u d e n t . 

F o r m i n g the b a c k g r o u n d o f t h e s e 
c o n s i d e r a t i o n s is a far w i d e r r a n g e o f 
cu l tura l c o n s i d e r a t i o n s w h i c h p r o b a b l y 
find the ir m o d e r n o r i g i n in t h e d is tor­
t ions o f J o h n D e w e y ' s t h o u g h t , but 
w h i c h h a v e b e c o m e c o r r u p t e d t h r o u g h 
the pecu l iar b l e n d o f A m e r i c a n succes s , 
J e w i s h c o n c e r n wi th soc iety , a n d a g e n ­
eral s e n s e o f u r g e n c y w h i c h is c o m i n g to 
charac ter i ze W e s t e r n society . W i t h in ­
c r e a s e d c o n s c i o u s n e s s o f the v a l ue o f 
"specia l izat ion," o u r A m e r i c a n J e w i s h 
cu l ture has t a k e n the i m p l i c a t i o n s o f o u r 
society to t h e e x t r e m e , a n d a p p l i e d t h e 
c o n c e p t o f tachlis in areas w h i c h a re ul­
t imate ly in imica l to o u r h i g h e r J e w i s h 
p u r p o s e s . T h e phi l i s t ine e x t r e m e s o f 
this p r a g m a t i c soc ie ty s e e m to b e w h a t 
p l a g u e Mrs . S a m m l e r in Bel low's n o v e l 
Mr. Sammler's Planet, as h e a t t e m p t s to 
crea te un iversa l s y n t h e s e s in the face o f 
a w o r l d w h i c h is f r a g m e n t e d . It is cer­
tainly w h a t p r e o c c u p i e s Mr. S a m m l e r as 
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h e a t t e m p t s to e x p l a i n aspects o f Brit ish 
social m o v e m e n t s to a class at C o l u m b i a 
in the late 60's w h i c h is bese t by a 
scatalogical re ject ion o f the inte l lectual 
tradi t ion . It is i n h e r e n t in the articles o f 
B o u w s m a a n d H o r o w i t z . It has b e e n 
d i s c u s s e d by art arid l i terature critics 
w h o are c o n c e r n e d that art n e v e r lo se its 
i n d e p e n d e n c e f r o m s o c i e t y . 1 0 

W e m a y i n d e e d b e c o m e v ic t ims o f the 
very society w h i c h w e c la im w e are try­
i n g to i m p r o v e . T h e r e is va lue in J e w i s h 
ins t i tut ions d e v e l o p i n g s o m e o f the ir 
o w n pecul iar i t ies wi th relat ive i n d e p e n ­
d e n c e f r o m the l imi t ed c o n t e m p o r a r y 
c o n c e r n s o f t h e c u l t u r e a n d free o f to­
day's q u e s t i o n s f r o m today's p e r s p e c ­
t ive. T h e pecul iar i t ies o f b e i n g J e w i s h 
c a n o n l y b e p r e s e r v e d t h r o u g h J e w i s h 
l e a d e r s h i p a n d that l e a d e r s h i p m u s t b e 
t ra ined in t e r m s o f the J e w i s h 
pecul iar i t ies . L e a d e r s h i p d o e s n o t 
e m e r g e f r o m a n i s s u e - o r i e n t e d cur ­
r i c u l u m n o r f r o m technica l t r a i n i n g 
c o u r s e s . 

T h e d i l e m m a o f t h e J e w i s h g r a d u a t e 
p r o f e s s i o n a l s t u d e n t is n o t a n easy o n e , 
a n d this p a p e r c a n n o t p r o p o s e a c lear 
cut ex i t f r o m that d i l e m m a . W i t h o u t a 
skill — a craft — a pro fe s s iona l m a y fee l 
cut adrift; a n d t h u s pro fe s s iona l inst i tu­
t ions , n o m a t t e r h o w little o f that craft 
o n e can really l earn in schoo l , m u s t 
o f f e r c o u r s e s a n d field work w h i c h in ­
t r o d u c e s the s t u d e n t to a craft. B u t it is 
pecu l iar that m a n y o f o u r c o m m u n a l 
a g e n c i e s haven ' t a g o n i z e d e x t e n s i v e l y 
o v e r the lack o f J e w i s h b a c k g r o u n d o f 
o u r pro fe s s iona l s , o r o v e r t h e fact that 
the m o r e genera l inte l lectual a n d 
a c a d e m i c qual i f icat ions for m a n y o f 
t h e m h a v e b e e n m i n i m a l . 1 1 P e r h a p s the 

1 0 See Wilhelmina Van Ness, "The Tragic Di­
lemma o f Modern Art," The American Scholar, Vol. 
43 (Spring, 1974). While extremes of this trend 
are disappearing, the issue remains of interest. 

1 1 T h e efforts o f such programs as that o f the 

e x p l a n a t i o n for this s i tuat ion lies in t h e 
fact that a t r a i n i n g ins t i tut ion c a n c o m e 
c l o s e r to m e a s u r i n g its succes se s in t h e 
pract ical ve in; w h e r e a s t h e a m b i g u i t y o f 
the b r o a d e r g o a l s p r o v o k e s a n x i e t y e v e n 
for the t ra in ing ins t i tut ion w h i c h is 
e a g e r to p r o v e its w o r t h . O l d f a s h i o n e d 
a c a d e m i c i a n s are n o t gui l t less . T h e y 
o f t e n b e c o m e po lar i zed aga ins t the 
o v e r l y uti l i tarian c o n c e r n s o f the ir stu­
d e n t s . T h e y t o o o f t e n look to train a n 
inte l l ec tua l o r a c a d e m i c a n d i g n o r e the 
social real it ies a n d i m m e d i a t e n e e d s o f 
the c o m m u n i t y . A s the pro fe s s iona l 
g u a r d s his p r a g m a t i c va lues j e a l o u s l y , 
the a c a d e m i c retreats e v e n f u r t h e r in to 
his t radi t ion . E a c h d e v e l o p s his o w n 
m o n o p o l y , a n d t h e a c a d e m i c forfe i ts his 
r i g h t to m a k e a c o n t r i b u t i o n to t h e prac­
tical c o n c e r n s o f t h e s t u d e n t . 

It is diff icult f o r a t ra in ing s c h o o l t o 
d e m o n s t r a t e t h e success wi th w h i c h it 
e q u i p s its s t u d e n t s to so lve p r o b l e m s , 
b e h a v e m a t u r e l y , b e c o m p a s s i o n a t e , a n d 
reflect a b r o a d inte l lec tual v i s ion o f t h e 
J e w i s h a n d g e n e r a l u n i v e r s e . 

It ill b e h o o v e s these ins t i tut ions , h o w ­
e v e r , to su f f er the s a m e anx ie t i e s as 
the ir s t u d e n t s ; f o r the s o l u t i o n s w h i c h 
t h e y will r e a c h will t h e n b e t e m p o r a r y 
a n d u n d e p e n d a b l e . I n d e e d , s u c h in ­
st i tut ions s h o u l d b e m o d e l s o f classi­
c i sm; m o d e l s o f the va lue o f b r o a d 
l e a r n i n g , a n d m o d e l s o f a h o p e f u l v is ion 
that m a n c a n t r a n s c e n d his a p p a r e n t 
l imitat ions . N o h o p e is f o r t h c o m i n g i f 
w e imply in o u r pro fe s s iona l t r a i n i n g 
m o d e l s that the b r o a d e r v i s ion has n o 
place . H o p e is poss ib le if these idea ls 
s h a p e the w o r k o f the h a n d . 

Hebrew Union College-Jewish Institute o f Reli­
gion School o f Jewish Communal Service and 
Brandeis, are commendable in this regard. And, it 
is encouraging to note the soul searching reflected 
in the articles on Jewish communal training and 
the minutes o f Jewish communal education com­
mittees, however, limited their vision on Jewish 
content. 
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