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P R O F E S S I O N A L education is distin­
guished from academic education by 

its focus on preparation for profes­
sional practice. It is not exempt from 
evaluation on the basis of academic 
criteria, however, since professional 
education, at the moment at least, is 
based in universities and colleges. In 
short, the general objective of profes­
sional education is professional prep­
aration, but its implementation is 
guided by standards of scholarship. 

Although the particular aim of pro­
fessional education is development of 
the student's knowledge, skill, attitudes, 
values, and ethics for professional prac­
tice, the schools and departments of so­
cial work are also accountable for the 
discriminating certification of students 
as having met the scholarship require­
ments connoted by the academic de­
grees that students are granted upon 
completion o f their course of profes­
sional study. Schools and departments 
of social work as well as students, there­
fore, are bound by the requisites of 
both the professional and academic cul­
tures to which professional education 
is currently connected. 

This undoubtedly complicates the 
educational objectives and processes of 
schools and departments of social work, 
and the experiences of students in 
them. On the other hand, insufficient 
attention either to academic or profes­
sional necessities represents neglect of 
responsibility and expectations. 1 

* This article is dedicated to the Wurzweilei 
School of Social Work of Yeshiva University on 
the occasion of its observance of its e ighteenth 
(chai) anniversary. 

1 cf. Charles S. Levy, "A Framework for Plan­
ning and Evaluating Social Work Education," 

L E V Y , D.S.W. 
/ Work, Yeshiva University, New York 

A rationale is needed both to validate 
this bifocal emphasis in social work 
education, and to guide its objectives, 
processes, and procedures. As far as 
social work education for Jewish com­
munal service is concerned, an addi­
tional rationale is required which rec­
onciles—if that is possible—the requi­
sites of professional education and the 
professional goals of Jewish communal 
service. Social work education is lim­
ited, and perhaps irresponsible, as a re­
sult, to the extent that its application is 
peculiar to Jewish communal service. 
Social work education is also limited, 
and perhaps irresponsible as a result, to 
the extent that it is inapplicable to 
Jewish communal service; unless, of 
course, the goals of social work educa­
tion and of Jewish communal service 
are entirely incongruous, in which case it 
must be decided that there is no or little 
room for social work in Jewish com­
munal service, or that social work edu­
cation is not sufficiently relevant to 
Jewish communal service. 

This does not imply that a perfect fit 
is essential between social work educa­
tion and Jewish communal service, or 
that social work education is the exclu­
sive or even preferred educational 
treatment of choice for Jewish com­
munal service. Quite to the contrary, a 
perfect fit between social work educa­
tion and Jewish communal service is 
not desirable even if it would be possi­
ble. In the first place, some disparity 
between professional goals and the 
goals of Jewish communal service is vir­
tually inevitable, just as it is with re-

Joumal of Education for Social Work, 8:2 (Spring, 
1972), pp. 40-47 . 
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spect to profes s iona l practice in any in­
st i tut ional sett ing. A g e n c i e s a n d set t ings 
are invariably c o m m i t t e d to e n d s wh ich 
d o not always o r in e v e r y respect c o i n ­
c ide with the profess iona l e n d s o f the ir 
pract i t ioners . H o w m u c h d i f f e r e n c e 
t h e s e pract i t ioners o r t h e inst i tut ions can 
to lerate d e p e n d s u p o n h o w critical the 
d i f f e r e n c e is—that is, h o w basic in rela­
t ion to their g u i d i n g i d e o l o g i e s — a n d 
h o w serviceable the profes s iona l practice 
o f t h e pract i t ioners n e v e r t h e l e s s r e m a i n s 
in h e l p i n g the inst i tut ions to ach ieve 
the ir goals . 

In the s e c o n d p lace , as has a lready 
b e e n in t imated , t h e m o r e social work 
e d u c a t i o n is pecul iar to J e w i s h c o m ­
m u n a l service , the m o r e vocational it is in 
n a t u r e , a n d the less a m e n a b l e to a p ­
pl icat ion in o t h e r set t ings in which so ­
cial work is pract iced . T o this e x t e n t 
social work e d u c a t i o n m u s t be trans­
c e n d e n t a n d intransit ive if it is to qualify 
as professional preparat ion . T h e caut ion 
by wh ich schoo l s a n d d e p a r t m e n t s of 
social work must be g u i d e d is that social 
work m u s t not b e c o m e irrelevant to 
J e w i s h c o m m u n a l service , and J e w i s h 
c o m m u n a l service m u s t not b e c o m e ir­
re l evant to social work , unless the j u d g ­
m e n t can be conf ident ly m a d e that they 
are m u t u a l l y irrelevant a n d h e n c e social 
work e d u c a t i o n is no t a p p r o p r i a t e p r e p ­
arat ion for Jewi sh c o m m u n a l service . 
T h i s j u d g m e n t will h a v e to be based o n 
t h e c o n c l u s i o n that social work as a d is ­
c ip l ine has n o place in J e w i s h c o m m u n a l 
serv ice , a c o n c l u s i o n w h i c h is empir ica l ly 
r e m o t e in the l ight o f c o n t e m p o r a r y 
J e w i s h c o m m u n a l service . 

Finally, and also o n empir ica l 
g r o u n d s , social work is not , n o r has e v e r 
b e e n i n t e n d e d as the exc lus ive , or e v e n 
p r e d o m i n a t i n g d isc ip l ine for the 
a c h i e v e m e n t o f the p u r p o s e s o f Jewi sh 
c o m m u n a l service , a l t h o u g h it has at 
t imes b e e n e m p h a s i z e d m o r e in s o m e 
J e w i s h c o m m u n a l service sett ings t h a n 
in o t h e r s . Even t h e n the in tent ion has 

n o t b e e n t o d e p e n d exc lus ive ly o n so ­
cial w o r k to a c h i e v e part icu lar a g e n c y 
p u r p o s e s . Most a g e n c i e s a n d o r ­
g a n i z a t i o n s in J e w i s h c o m m u n a l service 
resort c o n c u r r e n t l y to a n u m b e r o f p r o ­
fess iona l d i s c ip l ines in t h e fu l f i l lment o f 
the ir g o a l s , i f no t hor izonta l ly to m a k e a 
variety o f serv ices avai lable to the ir 
m e m b e r s h i p s o r c l i e n t e l e s — a s in J e w i s h 
c o m m u n i t y c e n t e r s for e x a m p l e — t h e n 
vertically to c o p e with respons ib i l i t ies at 
d i f f e r e n t leve ls o f o r g a n i z a t i o n a l o r 
a g e n c y s t r u c t u r e — a s in J e w i s h c o m ­
m u n i t y re la t ions a g e n c i e s . In t h e f o r m e r 
ins tance , c l i en te l e s m a y h a v e access to 
the serv ices o f social w o r k e r s , phys ica l 
e d u c a t o r s , J e w i s h e d u c a t o r s , a n d so o n . 
In t h e latter, c o m m u n i t y social 

w o r k e r s will be o p e r a t i n g c o n c u r ­
rent ly w i t h s o c i o l o g i s t s , l awyers , p u b ­
lic re la t ion special ists , a n d a d m i n i s ­
trators. 

I n any c a s e , a rat ionale is n e e d e d for 
p r o f e s s i o n a l e d u c a t i o n w h i c h takes in to 
a c c o u n t t h e n a t u r e o f J e w i s h c o m m u n a l 
s e r v i c e 2 as wel l as the n a t u r e o f social 
work , a n d w h i c h takes in to a c c o u n t the 
requis i tes o f a c a d e m i c as well as p r o f e s ­
s ional e d u c a t i o n . 

Premises of Professional 
Education 

A n u m b e r of p r e m i s e s m a y be e n u n ­
c i a t e d w h i c h c a n s e r v e as g u i d e s t o t h e 
f o r m u l a t i o n o f e d u c a t i o n a l o b j e c t i v e s in 
s c h o o l s a n d d e p a r t m e n t s o f soc ia l w o r k , 
a n d as g u i d e s for c u r r i c u l u m p l a n n i n g 
a n d e d u c a t i o n a l prac t i ce s in t h e m , par­
t icularly in r e l a t i o n to p r e p a r a t i o n for 
soc ia l w o r k prac t i ce in J e w i s h c o m ­
m u n a l s e r v i c e . T h e y m a y a l so s e r v e as a 
basis f o r i n t e r a c t i o n b e t w e e n s c h o o l s 

2 For an explorat ion into the nature of Jewish 
communal service as a field of praa ice , and an 
attempt to dist inguish the emphases o f various 
professional disciplines in it, see Charles S. Levy, 
"Toward a T h e o r y of Jewish C o m m u n a l Service," 

Journal of Jewuh Communal Service, 50:1 (Fall, 
1973), pp . 4 2 - 4 9 . 
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and departments of social work, and 
Jewish communal agencies, first to de­
termine whether and how each is suited 
to the other and, secondly, to deter­
mine what each must do, separately 
and together, fo r each to work well for 
the other, i f it can in fact be deter­
mined that they can appropriately work 
together at all. I t should be no mystery 
to anyone that, to this writer, this last is 
but a rhetorical question, but it would 
be well for educators and practitioners 
to muse thoughtful ly over it i f only to 
settle it once and for all proximate 
t ime. 

The fol lowing, then, are the premises 
o f professional education which are of­
fered for consideration and, perhaps, 
for application should they stand the 
test o f responsible scrutiny. 

1. Social work is a creditable way of 
helping people. Its chief asset in com­
parison with other human service pro­
fessions is that it is not bounded by a 
particular pathology or anatomical de­
fect. Social work is addressed to the 
person or persons who constitute its 
clientele, and not to a particular prob­
lem, malfunct ion, or deficiency. More­
over, it deals with the relationship 
between its clientele and their environ­
ment. Finally, the need for social work 
is not invariably externally determined 
but rather is determined by its clientele 
or through the collaboration o f its 
clientele. 3 Even when the clientele is 
more or less involuntary as in a correc­
tional setting or in a court, social work 
practice is founded upon their percep­
t ion and concern about a need or prob­
lem, although the social worker may 
precipitate that perception or concern, 
and generate a view o f the clientele's 
responsibility to others and their sur­
rounding community 4 

3 Cf. Charles S. Levy, "Putting the Social Work 
Back Into Social Work," Jourmal of Jewish Com­
munal Service, 51:2 (Winter, 1974) pp. 171-178. 

* Joseph L. Vigilante, "Between Values and 

Social work practice, in other words, 
is not based entirely or even pr imari ly 
on the practitioner's j udgment regard­
ing the problem or need o f his clientele 
that merits his attention, but rather any 
need in relation to their welfare or re­
lationship to their environment that 
they perceive as requir ing the prac­
titioner's help and attention. 

This perspective o f social work em­
phasizes not only what is done by the 
social worker, but why it is done, and 
the role o f clients (individuals, groups, 
or communities) in determining both. 
As Vigilante puts it, this perspective 
stresses "the importance o f involving 
the client in practice decision-making," 
which is both a social work value, and 
"an instrumentality for provid ing ser­
vice." 5 

This perspective o f social work, 
moreover, emphasizes the provisional 
as well as restorative dimension o f so­
cial work practice in not being l imited 
to problems which require corrective 
attention, but including developmental 
opportunit ies for social work clienteles 
so that their well-being, individually 
and collectively, may be advanced and 
not only restored in the face o f crisis or 
malfunct ioning. This is an important 
element in Jewish communal service, 
and one especially compatible with so­
cial work's funct ion. 

2. This suggests the second premise, 
namely that social work is an especially 
apt way o f helping Jewish people, 
Jewish organizations, and Jewish com­
munities to fu l f i l l their individual and 
collective aspirations, and to meet their 
individual and collective needs. I t is not 
the only way; nor does it provide for all 
existing needs; but it is an apt way. I t is 
dif ferent f rom other approaches to 
meeting the needs o f Jews, in their own 

Science: Education for the Profession During a 
Moral Crisis or is Proof Truth?"yonnia / of Ediua-
twn for Social Work, 10:3 (Fall, 1974) pp. 107-115. 

5 Ibid., p. 108. 
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right and in their association with one 
another in communal and ethnic en­
terprises, and it is guided by different 
conventions and values. 

These conventions and values do not 
necessarily conflict with those of other 
disciplines, but neither d o they always 
coincide with them. And the other dis­
ciplines are just as necessary and cred­
itable as social work. They do different 
things, in different ways, with dif­
ferences in relative commitment to pro­
fessional and Jewish communal values 
and goals. But all have a part to play in 
relation to the collective aspirations of 
Jews and the needs of individual Jews. 

T h e conventions and values of social 
workers, however, do lead to dif­
ferences in practices in comparison 
with the practices of other disciplines. 
All must aim at the interests of the 
Jewish collectivity, and all must be seen 
as contributing to the fulfillment of this 
aim. But what they aim at in particular, 
and how they proceed to make their 
contribution, must be differentiated. 

For one thing, the self-determination 
and self-esteem of each Jew with whom 
the social worker works—whether he 
works with him individually in relation 
to his own needs and desires, or with 
him and other Jews collectively in rela­
tion to their common endeavors—are 
primary preoccupations for the social 
worker. They may not be so primary 
for the rabbi, the Jewish educator, and 
other Jewish communal practitioners to 
whom the collective ends of Jews are 
transcendent. 

For social workers, "Contemporary 
theories of practice emphasize the im­
portance of self-determination by the 
client as well as enhancing self-esteem 
through interaction with significant 
others." 6 For rabbis, Jewish educators, 

• Janet S. Chafetz et al. "A Study of Homosex­
ual Women," Social Work, 19:6 (November , 1974) 
p. 722. 

and others, these are not invariably de­
nied, but relative priority is properly 
placed on the survival of Jews and their 
ideologies, and the nurture of their col­
lective self-interests. 

This perspective of social work would 
obviously become a pertinent d imen­
sion of social work education. 

3. A third premise of professional 
education is the conception of the social 
worker himself as the chief instrument 
of professional practice. What he 
knows, what he values, what he aspires 
to, and what he can do, he incorporates 
into himself, and uses through himself 
in the service o f others whether as so­
cial group worker, social caseworker, or 
community social worker. 

T h e social worker does accumulate 
knowledge of available resources— 
communal , therapeutic, income 
maintenance, programmatic, etc.—but 
what he produces, he produces in re­
sponse to clients' interaction with him, 
and through his body, his intellect, his 
emotions, his communications, and his 
being. Agency structure and Jewish 
communal goals become a context and 
a framework for the social worker's use 
o f himself in relation to his clientele, 
but he uses himself nevertheless re­
sponsibly and with discreet judgment in 
relation to the needs, the expressions, 
the desires, and so on, of his clientele, 

Whatever the utility and ap­
propriateness of indoctrination, ser­
monizing, and urging for the prac­
titioners of other disciplines in Jewish 
communal service, they are in­
appropriate for social workers. They 
contravene both the values and the 
function of social work. This, too, be­
comes pertinent for social work educa­
tion. 

4. Another premise to guide the pro­
cesses and procedures of social work 
education which flows from this one is 
that professional education is not tech­
nical or vocational training but educa-
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t ion for t h e i n c o r p o r a t i o n by s t u d e n t s 
o f pract ice k n o w l e d g e , skil ls , v a l u e s , 
a n d p r i n c i p l e s for u s e in t h e serv ice o f 
o t h e r s . It r e q u i r e s m a s t e r y o f bases f o r 
p r o f e s s i o n a l ac t i on ra ther t h a n r o u t i n e 
r e s p o n s e s to e x p l i c i t in s t ruc t ions , a d ­
d r e s s e d to spec i f i c a n d l imi ted case 
s i tuat ions . P r o f e s s i o n a l e d u c a t i o n f o r 
social w o r k prac t i ce r e q u i r e s o p p o r ­
tun i t i e s a n d ski l led g u i d a n c e to e f f e c t 
that c o m b i n a t i o n o f i n t e l l i g e n c e , c o m ­
p a s s i o n , sensi t iv i ty , j u d g m e n t , a n d 
o t h e r qual i t i es w h i c h m a k e poss ib le 
g e n e r a l i z a t i o n to o t h e r cases o f l ike 
k i n d . 

b. Pro fe s s iona l social w o r k e d u c a t i o n , 
t h e r e f o r e — a n d th i s is a n o t h e r o f its 
p r e m i s e s — a i m s at t h e s tudent ' s o w n 
p r o f e s s i o n a l d e v e l o p m e n t , as it can be 
m a n i f e s t n o t o n l y in w h a t h e can rei t ­
erate by way o f k n o w l e d g e c o n t e n t , 
e v e n i n c l u d i n g prac t i ce k n o w l e d g e a n d 
art icu lated p r i n c i p l e s , but a lso in w h a t 
h e can d o in r e s p o n s e to c l i ents a n d 
pract ice s i tuat ions . T h e a i m o f p r o f e s ­
s ional e d u c a t i o n in this c o n n e c t i o n is 
t h e d e v e l o p m e n t o f capac i ty a n d init ia­
t ive for the e x e r c i s e o f p r o f e s s i o n a l 
j u d g m e n t in re la t ion to any case o r 
n e e d that m i g h t e m e r g e in social w o r k 
pract ice , a n d n o t o n l y in t h e cases that 
the s t u d e n t h a p p e n s to e x p e r i e n c e in 
field in s t ruc t ion ( s u p e r v i s e d a g e n c y 
pract ice) . 

T h e "pure" professional is controlled in 
very different ways [from that in which 
correct actions are spelled out for the 
worker in concrete instructions and in 
specific rules and procedures] . Instead of 
minute regulations, competence is based 
upon a generalized body of knowledge and 
generalized skills assimilated over an ex­
tended training period. T h u s , the worker 
can apply his knowledge to a greater vari­
ety of situations than is possible under 
concrete instructions and use himself more 
flexibly. T h e professional person comes to 
identify with ethical standards during his 
professional educat ion. These are rein­
forced continually by pressures within the 
professional community , the professional * 
literature and, sometimes, legal sanctions. 

In effect, ethics becomes "part o f the prac­
titioner." 7 

6. A crit ical p r e m i s e w h i c h l inks s t u ­
d e n t a n d facul ty to s c h o o l is that re ­
s p o n s i b i l i t y for p r o f e s s i o n a l e d u c a t i o n 
is s h a r e d by s t u d e n t s a n d facul ty . T h e 
r e s p o n s i b i l i t y to l e a r n , h o w e v e r , is that 
o f t h e s t u d e n t . T h e f a c u l t y — i n b o t h 
c lasses a n d field i n s t r u c t i o n — o n t h e 
o t h e r h a n d , h a s t h e r e s p o n s i b i l i t y t o 
p r o v i d e o p p o r t u n i t i e s a n d s t i m u l a t i o n 
t o l e a r n , a n d t o g e n e r a t e in s t u d e n t s 
t h e i m p e r a t i v e n e e d to l e a r n in o r d e r 
that t h e y m a y b e c o m e c a p a b l e o f c o m ­
p e t e n t a n d e th ica l s erv ice . T h i s , t o o , 
i m p l i e s s t u d e n t ini t iat ive . It i m p l i e s a l so 
facu l ty i n d i v i d u a l i z a t i o n o f s t u d e n t s 
s i n c e s t u d e n t s a re b o u n d to h a v e v a r i e d 
l e a r n i n g n e e d s as wel l as d i f f e r e n t 
l e a r n i n g s ty les . T h i s w o u l d t e n d to re­
q u i r e var ied l e a r n i n g o p p o r t u n i t i e s t o 
s o m e e x t e n t at least . 

7. A final p r e m i s e to be e n u n c i a t e d is 
that facul ty re spons ib i l i ty in soc ia l w o r k 
e d u c a t i o n is m u l t i f a c e t e d . T h o u g h t h e y 
o w e c o n s i d e r a b l e re spons ib i l i t y t o s t u ­
d e n t s , as t h e p r e v i o u s p r e m i s e i n d i ­
c a t e s , t h e y also o w e r e s p o n s i b i l i t y t o t h e 
u n i v e r s i t y o f w h i c h t h e i r s c h o o l o r d e ­
p a r t m e n t is a part , to t h e social w o r k 
p r o f e s s i o n , a n d to t h e c o m m u n i t y in ­
c l u d i n g its p r e s e n t a n d p r o s p e c t i v e s o ­
cial w o r k c l i en te l e s . 

W h a t e v e r the h u m a n i t a r i a n i m p u l s e s 
o f facu l ty in re la t ion to s t u d e n t s , facul ty 
c a n n o t n e g l e c t r e spons ib i l i t i e s to o t h e r s 
f o r social w o r k prac t i ce , a n d g r a d u a t i o n 
o n l y o f s t u d e n t s wi th s u f f i c i e n t c o m ­
p e t e n c e to e a r n an a c a d e m i c d e g r e e . 
Facu l ty , in s h o r t , h a v e t h e r e s p o n s i b i l i t y 
t o h e l p s t u d e n t s to l earn to b e c o m e s o ­
cial w o r k e r s , but a lso to j u d g e t h e e x ­
t e n t to w h i c h s t u d e n t s h a v e s u c c e e d e d 
in d o i n g s o . 8 

7 "Utilization of Personnel in Social Work: 
T h o s e with Full Professional Education and 
T h o s e Without," Final Report (New York: Na­
tional Association of Social Workers, n.d.) 
m i m e o g r a p h e d . 

8 Cf. Charles S. Levy, "A Conceptual 
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I m p l i c a t i o n s f o r C u r r i c u l u m 
P l a n n i n g 

C u r r i c u l u m p l a n n i n g in soc ia l w o r k 
e d u c a t i o n is m o r e t h a n a c o m p i l a t i o n o f 
c o u r s e s a n d c o n t e n t f o r t h e c o m ­
m u n i c a t i o n o f i n f o r m a t i o n that facu l ty 
w i shes s t u d e n t s to " k n o w . " C u r r i c u l u m 
p l a n n i n g is a d e s i g n for t h e p r o v i s i o n 
o f a c a d e m i c a n d prac t i ce o p p o r t u n i t i e s 
t h r o u g h w h i c h s t u d e n t s will l e a r n w h a t 
they n e e d to l e a r n , a n d e x p e r i e n c e 
what t h e y n e e d t o e x p e r i e n c e , in o r d e r 
to b e c o m e c o m p e t e n t a n d e th i ca l soc ia l 
w o r k e r s . C o u r s e s a n d field i n s t r u c t i o n , 
a n d spec i f i c c o u r s e a n d field c o n t e n t 
are really c o n t e x t s a n d e m p h a s e s f o r 
s t u d e n t s ' l e a r n i n g e x p e r i e n c e s a n d o p ­
p o r t u n i t i e s . T h e y are a lso m e a n s f o r 
s p e c i f y i n g cri ter ia f o r l e a r n i n g a n d 
e v a l u a t i o n . 

All o f the p r e m i s e s o f p r o f e s s i o n a l 
e d u c a t i o n w h i c h h a v e b e e n d i s c u s s e d 
serve as re l evant g u i d e s for c u r r i c u l u m 
p l a n n i n g . C o u r s e s , a g e n c y a s s i g n m e n t s , 
r e a d i n g , p a p e r s , r e c o r d i n g , a n d o t h e r 
m e d i a s h o u l d be c a l c u l a t e d t o p r o v i d e 
s t u d e n t s with m e a n s to l earn t h e w a y s 
in which- social w o r k is u s e d to h e l p 
p e o p l e , a n d t h e w a y s in w h i c h t h e y u s e 
t h e m s e l v e s to d o so . T h e y s h o u l d a l so 
be d e s i g n e d to h e l p s t u d e n t s a c q u i r e 
s u c h subs tant ive k n o w l e d g e a b o u t 
p e o p l e , a g e n c i e s , J e w i s h c o m m u n a l ser ­
vice, a n d t h e m s e l v e s as will h e l p t h e m 
to u n d e r s t a n d t h o s e t h e y w o r k w i t h , t h e 
se t t ings in w h i c h t h e y w o r k , a n d t h e 
m u t u a l r e s p o n s e s b e t w e e n t h e m s e l v e s 
a n d the ir c l i en te l e s . 

C u r r i c u l u m is n o t a r a n d o m as­
s e m b l a g e o f o f f e r i n g s , o r a n in te l l ec tua l 
bill o f fare f r o m w h i c h s t u d e n t s m a k e 
the ir s ec t ions o n t h e basis o f s h e e r i n ­
c l inat ion , but the schoo l ' s m a c r o - v i e w o f 
what e a c h s t u d e n t o u g h t to fee l a 
respons ibi l i ty to k n o w a n d t o m a s t e r . 
W h a t e v e r the s t u d e n t ' s u l t i m a t e voca­
t ional p r e f e r e n c e as a g r a d u a t e prac-

Framework for Field Instruction in Social Work 
Education," Child Welfare, 44:8 (October, 1965) 
pp. 447-452 . 

t i t i oner , t h e c u r r i c u l u m as a w h o l e 
s h o u l d r e p r e s e n t to h i m t h e faculty's 

j u d g m e n t o f w h a t h e s h o u l d at least b e 
e x p o s e d to by w a y o f l e a r n i n g o p p o r ­
tun i t i e s , a n d p e r h a p s a c c o u n t a b l e for 
by way o f cer t i f i ca t ion o f his e d u c a ­
t ional a c c o m p l i s h m e n t s a n d p r o f e s ­
s ional c o m p e t e n c e . 

T h e r e is r o o m for e l ec t ives , e s p e c i a l l y 
at t h e u p p e r class level in u n d e r ­
g r a d u a t e social w o r k d e p a r t m e n t s , a n d 
in g r a d u a t e social work s c h o o l s , but 
t h e s e s h o u l d r e p r e s e n t spec ia l o p p o r ­
tun i t i e s for e n r i c h m e n t , f o r filling g a p s 
in t h e s t u d e n t ' s p r o f e s s i o n a l f o u n d a ­
t i o n , a n d for m e e t i n g part icu lar p r o f e s ­
s ional n e e d s . 

S o m e c o n c e p t i o n is n e c e s s a r y o f w h a t 
e v e r y s t u d e n t o u g h t to fee l t h e n e e d to 
k n o w a n d to be able to d o , i f c u r ­
r i c u l u m p l a n n i n g is to e n s u r e a d e g r e e 
o f c o m m o n n e s s t o t h e f o u n d a t i o n o f 
social w o r k e d u c a t i o n at all l eve l s a n d in 
all s c h o o l s . D e s p i t e o p p o r t u n i t i e s f o r 
i n d i v i d u a l i z a t i o n , for var ia t ion , a n d for 
sa t i s fy ing var ied in teres t s , l e a r n i n g 
n e e d s , a n d e d u c a t i o n a l objec t ives , t h e 
validity o f t h e c o n c e p t o f a b o d y o f s o ­
cial w o r k k n o w l e d g e , skill, v a l u e s , a n d 
e th i c s is a t t e s t ed to the e x t e n t t o w h i c h 
t h e curr icu la o f social w o r k s c h o o l s a n d 
d e p a r t m e n t s ref lect a c o m m o n c o r e o f 
p r e s c r i b e d e x p o s u r e s for s t u d e n t s , 
w h a t e v e r the c o u r s e labels a n d ar­
r a n g e m e n t s , the ir s e q u e n c e , a n d t h e i r 
i n t e r r e l a t i o n s h i p . H a m o v i t c h has m i s s ­
e d this re f l ec t ion : 

Somewhere we have lost sight o f what a 
professionally educated social worker is, as 
distinguished from other professional and 
nonprofessionals working in similar areas. 
Is there a c o m m o n base o f knowledge, 
skills, attitudes and ethics that schools o f 
social work impart to their students? T h e r e 
probably still is in most schools, but not in 
all. And very few of us are willing even to 
suggest that there should be.* 

• Maurice B. Hamnvitch, "New Directions for 
Social Work Education's Relationship with Gov­
ernment," Journal of Education for Social Work, 
10:3 (Fall, 1974). p. 38. 
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I d o not know about the "imparting" 
but I am "willing,"not to gratify some 
arbitrary wish but to stress the multifac-
eted responsibility of schools and fac­
ulty. "Loosening up" curricula 

to encourage innovation and diversifica­
tion, to permit schools to deve lop their 
own styles, and to encourage students to 
formulate their o w n p r o g r a m s 1 0 

is quite democratic and might even ap­
pear to be creative, but that is not what 
makes for professional education. 
There is ample room for creativity 
within the framework of social work 
education, and within the framework of 
the professional as well as educational 
accountability to which schools and de­
partments of social work and their fac­
ulties are necessarily committed. 

Hamovitch offers a basis lor defining 
the cornmop foundation which should 
be shared by schools and departments 
of social work, which need not preclude 
special practice emphases or profes­
sional approaches in different schools 
and departments, or invalidate them in 
professional practice: 

First, o n the quest ion of the educational 
program, 1 believe that social work is a 
legitimate profess ion, with its own identity, 
with a body of specific knowledge, with 
specific skills, and a specific role. T o be­
c o m e a professional social worker one 
must e n g a g e in an educational program 
that provides basic preparation to that 
end. . . . I believe that the heart of the social 
work profession is the provision of direct 
services—to individuals, families, groups, 
and communi t i e s—and that the profes­
sional d e g r e e certifies that the individual 
has demonstrated tlie mastery of certain 
knowledge , the acquisition of certain skills, 
and the ability to perform certain tasks." 

Curriculum planning results in 
specific vehicles for student learning, 
but it can also lead to planned ap­
proaches to the interrelationship 
among these vehicles and to their 

mutual reinforcement. Every partici­
pant in social work education has a lot 
to do, and can d o a lot, to help the 
social work student to relate the various 
components of social work education to 
one another, and to relate himself to all 
of them. Classroom teachers, field in­
structors, and faculty advisors can plan 
opportunities for students to perceive 
and cope with interconnections be­
tween curriculum components aud to 
exploit opportunities as they arise— 
whether through cases brought to class, 
through the analysis of students' learn­
ing and practice problems, or through 
the correlation of school experiences, 
agency experiences, and external 
events. Teachers, field instructors, and 
faculty advisors can collaborate to in­
duce, stimulate, and precipitate the 
student's integration to his learning ex­
periences, and seize their own oppor­
tunities, in their various relationships 
with the students, to do so. 

T h e Jewish school of social work is 
guided by similar premises except that 
all of the opportunities alluded to, and 
all of the learning which may result, 
must have particular relevancy to 
Jewish communal service. Such rel­
evancy cannot be restricted to Jewish 
communal service, however, if the so­
cial work education in the Jewish school 
of social work is not to degenerate into 
very constricted vocational training. 

Vocational training is not to be dis­
paraged, but the issue here is the role 
of the school o f social work, including 
that school of social work the purpose of 
which is to prepare students for social 
work practice in Jewish communal ser­
vice. 

Jewish communal workers and lead­
ers are often tempted to attribute to the 
Jewish school o f social work the re­
sponsibility to provide substantive in­
struction in Judaica. A background in 
Judaica is obviously pertinent for pro­
fessional practice in Jewish communal 

4 0 

, 0 ibid. 
" Ibid., p. 40. 
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serv ice , i n c l u d i n g social w o r k prac t i ce . 
H o w e v e r , a s ide f r o m practical l imi ta ­
t ions l ike t h o s e o f t i m e a n d t h e a b s o r p ­
tive capac i t i es o f s t u d e n t s , q u e s t i o n s o f 
a p p r o p r i a t e n e s s f o r p r o f e s s i o n a l e d u c a ­
t ion a n d pr ior i t ies re la t ed to a s c h o o l ' s 
p r i m a r y mis s ion m u s t be a d d r e s s e d . 

Subs tant ive k n o w l e d g e is i n c l u d e d in 
the c u r r i c u l u m o f the J e w i s h s c h o o l o f 
social w o r k , but its s e l e c t i o n a n d e m ­
p h a s e s m u s t c learly be re la ted t o t h e 
school ' s p r o f e s s i o n a l e d u c a t i o n f u n c ­
t ion . It is no t g r o w t h a n d b e h a v i o r in 
g e n e r a l that s t u d e n t s a r e r e q u i r e d to 
l earn , for e x a m p l e — m a n y h a v e a l r e a d y 
l e a r n e d m u c h a b o u t this in c o l l e g e — b u t 
g r o w t h a n d b e h a v i o r in t h e c o n t e x t o f 
c l ients ' n e e d s a n d r e s p o n s e s , a n d t h e 
social work s tudent ' s r e s p o n s e s to t h e m . 
Similarly with o t h e r c u r r i c u l u m a r e a s : 
as t h e p r e m i s e s o f p r o f e s s i o n a l e d u c a ­
t ion s u g g e s t , the q u e s t i o n that t h e 
s c h o o l o f social w o r k — w h i c h is to say its 
f a c u l t y — m u s t p o s e for i tse l f is n o t o n l y 
w h a t m u s t the social w o r k e r k n o w if h e 
is to pract ice c o m p e t e n t l y a n d e th ica l ly , 
but w h y m u s t h e k n o w it. T o p u t this 
a n o t h e r way, t h e s e l ec t ion o f c u r ­
r i c u l u m a n d c o n t e n t is d e t e r m i n e d by 
that w h i c h is p r e r e q u i s i t e to p r o f e s ­
s ional p r e p a r a t i o n , i n c l u d i n g k n o w l ­
e d g e c o n t e n t a b o u t a n d re la ted t o 
social work , a n d t h e w a y in w h i c h 
s t u d e n t s m u s t e x p e r i e n c e it if it is t o 
c o n d u c e to t h e i r p r o f e s s i o n a l d e v e l o p ­
m e n t . 

Spec i f i c curr icu lar o p p o r t u n i t i e s re­
lated to J e w i s h c o m m u n a l serv ice are 
i n d e e d a f f o r d e d in the J e w i s h s c h o o l o f 
social work , but t h e s e are n o t p r e s u m e d 
to p r o v i d e an e x t e n s i v e b a c k g r o u n d o f 
J e w i s h k n o w l e d g e , h i s tory , t r a d i t i o n , 
a n d t h e o l o g y , m u c h as s u c h a 
b a c k g r o u n d is v a l u e d in the s c h o o l . 
N e i t h e r are t h e s e o p p o r t u n i t i e s p r e ­
s u m e d to c o m p e n s a t e for g a p s in s tu ­
d e n t s ' J e w i s h b a c k g r o u n d . O n t h e o t h e r 
h a n d , c o u r s e s are r e q u i r e d o f all s tu ­
d e n t s (Jewish a n d n o n - J e w i s h a l ike) 

w h i c h a re d e s i g n e d to a f f o r d s u c h u n ­
d e r s t a n d i n g o f J e w s — t h e i r o r ­
g a n i z a t i o n a l a n d w e l f a r e s t r u c t u r e , a n d 
t h e i r be l i e f s , v a l u e s , a n d t r a d i t i o n s — a s 
w o u l d faci l i tate s t u d e n t s ' p e r f o r m a n c e 
o f t h e social w o r k h e l p i n g f u n c t i o n w i t h 
t h e m , at w h a t e v e r leve l a n d in w h a t e v e r 
f o r m t h e y m a y p e r f o r m i t — c o u n s e l i n g , 
g r o u p serv ices , a d m i n i s t r a t i o n , c o m ­
m u n i t y p l a n n i n g , f u n d r a i s i n g , e tc . 

In a d d i t i o n , s t u d e n t s in d e a l i n g wi th 
t h e subject m a t t e r o f t h e s £ spec ia l 
c o u r s e s , as wel l as wi th c a s e s a n d o t h e r 
c o n t e n t in o t h e r c o u r s e s , w h i c h a f f ec t 
J e w s , a re a f f o r d e d o p p o r t u n i t y to c o n ­
t e n d wi th t h e i r o w n e t h n i c a n d rel i­
g i o u s i d e n t i f i c a t i o n — o r s i m p l y t h e i r 
o w n identi ty . For J e w i s h s t u d e n t s d e s ­
t i n e d for c a r e e r s in J e w i s h c o m m u n a l 
s erv i ce , s u c h o p p o r t u n i t y has p a r t i c u l a r 
m e a n i n g , but o t h e r s t u d e n t s , i n c l u d i n g 
n o n - J e w s , a r e a lso able to re la te s u c h an 
o p p o r t u n i t y to the ir o w n c o n c e r n s , 
p r o b l e m s , a n d a sp i ra t ions r e l a t e d t o 
t h e i r o w n ident i f i ca t ion a n d ident i ty . 

C u r r i c u l u m p l a n n i n g in t h e s e t e r m s , 
a n d in relat ion to the e n u n c i a t e d p r e m ­
ises , m a k e s pract ical s e n s e as wel l as 
d e o n t o l o g i c a l s e n s e . First o f all, n o t all 
s t u d e n t s w h o g r a d u a t e f r o m t h e J e w i s h 
s c h o o l o f social w o r k prac t i ce soc ia l 
w o r k in J e w i s h c o m m u n a l s e t t i n g s — 
a l t h o u g h m o s t d o . B u t , m o r e i m p o r t a n t 
p e r h a p s , J e w i s h c o m m u n a l s e t t i n g s a r e 
h i g h l y v a r i e d in the ir d e f i n i t i o n of, a n d 
t h e i r c o m m i t m e n t to , J e w i s h p u r p o s e s , 
a n d J e w i s h n e e d s are m e t . T h u s , t h e 
m o r e that the in tegr i ty o f p r o f e s s i o n a l 
social work e d u c a t i o n is p r e s e r v e d , t h e 
m o r e serv iceab le it m a y p r o v e to b e — i n 
t h e f u l f i l l m e n t o f t h e soc ia l w o r k f u n c ­
t ion in J e w i s h c o m m u n a l serv ice at a n y 
rate , a n d in social w o r k f u n c t i o n in 
J e w s w h e r e v e r t h e y a re s e r v e d . 

I f social work s t u d e n t s l e a r n t h e i r so ­
cial work wel l , a n d d o it well in J e w i s h 
c o m m u n a l serv ice , a n d if t h e p r a c ­
t i t i o n e r s o f o t h e r d i s c i p l i n e s in J e w i s h 
c o m m u n a l serv ice d o t h e i r w o r k wel l 
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also , t h e r e will b e less risk of n e g l e c t i n g 
w h a t Jews i n d i v i d u a l l y a n d co l lec t ive ly 
n e e d t o h a v e d o n e , a n d g r e a t e r likeli­
h o o d that w h a t t h e J e w i s h c o m m u n i t y 
r e q u i r e s for its p r e s e r v a t i o n , e n r i c h ­

m e n t , a n d d e v e l o p m e n t m a y i n d e e d 
c o m e to p a s s — t o t h e e x t e n t at least that 
t h e J e w s will b e p e r m i t t e d to e x e r c i s e 
c o n t r o l over t h e i r o w n d e s t i n y as a 
p e o p l e . 
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