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The bi-lingual component in the program was seen as an essential ingredient for 
learning in both social and individual concerns. Comfort with one's language provides a 
modelfor less anxiety and becomes a haven to be turned to in a society that often feels new 
and strange and that sometimes denigrates plurality and underscores homogenization. 

The Bi-Lingual Youth Consumer Edu­
cat ion Program intent is to provide Soviet 
Jewish immigrant children a social ization 
and acculturation experience through weekly 
smal l -group interaction with other Soviet 
J e w i s h c h i l d r e n wi th the g u i d a n c e of 
Soviet -Jewish teen leadership w h o in turn 
are supported by adult professionals . 

It is the intent of this program developed 
by our J C C to provide the chi ldren and 
teens with an increased awareness and 
understanding of consumer educat ion skills 
in their adaptat ion to a new society. It is 
posited that the group exper ience will 
increase the youth's feelings of self c o n ­
fidence and worth as well as generating 
s t r o n g e r b o n d s w i t h i n the i m m i g r a n t 
communi ty . 

S o m e areas of content that are covered 
that have relationship to youth needs are: 

1. Health Services 
2. Schoo l s and languages 
3. American hol idays and cus toms 
4. Jewish hol idays and cus toms 
5. H o m e safety—first aid 
6. F o o d , the market place, products and 

nutrition 
7. Recreation: movies , music , sports, 

arts and crafts, TV 
8. Economics: money-banking 
9. Transportat ion 
The service team originally comprised 

five backup adult supervisors, a driver, 
project Coordinator and project Director. 
Most of the backup staff were conversant 
in Russian. Weekly training meetings were 
held for the teen leaders for 11^-2 hours one 

evening a week. The overt objective of 
these sess ions was to g o over prepared 
program content as well as to work with 
group issues. A weekly training meeting 
was held with backup supervisory staff a lso 
t o g o over c o n t e n t and g r o u p i s sues . 
Contacts with famil ies of children were 
deve loped . Ongo ing advisory commit tee 
meet ings with professionals from the c o m -
m u n i t y a n d Soviet-Jewish adults were held. 
Family programs were developed which 
included children, teens and parents, e.g. a 
Purim party and Model Passover Seder. 

T o the point of this writing, forty-four 
children and 12 teen leaders have partici­
pated in the program. One leader dropped 
out due to excess ive pressures of an after-
schoo l schedule, 11 leaders cont inued to 
attend. 

Staff was constant except for the change 
of Project Coordinator w h o left for another 
p o s i t i o n after three m o n t h s wi th the 
program. 

The children and teens reflected the full 
spectrum of Soviet immigrat ion to the 
B o s t o n area. A p p r o x i m a t e l y 20 percent of 
bo th children and teens attended Jewish 
day schools , with the remainder attending 
public schools . 

A number of pertinent issues have been 
confronted during the program. 

1. D e v e l o p i n g group leadership skills 
with a middle -adolescent group w h o were 
e x p e r i e n c i n g t h e i r f irst p a i d w o r k -
experience. 

2. Interpreting and deve loping program 
content for chi ldren based on consumer 
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informat ion appropriate to their stage of 
deve lopment . 

3. Record ing and interpreting material 
through the efforts of the teens and back­
up staff. 

4. Dea l ing with degrees of mot ivat ion 
and invo lvement of chi ldren, teen staff and 
back-up staff through normal periods of 
resistance, conflict, stress and undoing . 

5. N o t i n g and evaluat ing indices of 
change , e.g. children's behavior , c o m p r e ­
hens ion , at tendance, teen understanding. 

6. U n d e r s t a n d i n g the di f ferences of 
learning and values that are expressed and 
contrasted in life experiences in the Soviet 
U n i o n and that of the United States. 

D e v e l o p i n g Group Leadership 

A j o b descript ion was deve loped and 
distributed to Soviet teens at the Center, 
publ ic high s c h o o l s , and day schoo l s , as 
well as through personal contacts . Teens 
appl ied for the pos i t ion and were selected 
in a t h o r o u g h e m p l o y m e n t process which 
included a personnel interview as well as 
use of references. Eleven teens were selected, 
5 males and 6 females ages 14-16, w h o by 
and large are very bright , eager and 
consc ient ious y o u n g people bringing m a n y 
skills to the group . Back-up leaders were 
mainly adult professionals , e.g. educators , 
graduate students and Soviet immigrant 
profess ional staff w h o had general g r o u p 
experience skills. The project Coordinator 
had extensive group-work skills and e x ­
perience. W e e k l y training meetings settled 
into work ing with teen-children's group 
issues in add i t ion to focuss ing o n the needs 
and concerns of teens themselves , the life of 
their group and the deve lopment of their 
understanding and knowledge . A s had been 
indicated earlier, teens would be both clients 
and providers . It became clear that the 
teens needed active role models . The direct 
work of back-up staff with teens, contacts 
with families and trouble-shoot ing with 
chi ldren became an important ingredient in 
the program. It was not meant to supplant 

teen leadership, but to provide teens with 
support ive and active m o d e l s for learning. 

T h e a t t e n d a n c e o f t e e n s at t ra in ing 
meet ings was extremely high with leaders 
being absent less than five percent of the 
t ime, even to the po int of a t tending during 
a bad snows torm in February. The teens 
s h a r e d free ly a n d e a s i l y c o m p a r i s o n s 
be tween the Soviet U n i o n and the U . S . A . 
They were open and eager to learn, though 
testing limits in typical adolescent ebul­
l ience. Various m o d e l s of training were 
uti l ized, such as role-play, guest speakers, 
active games , audio-visual materials , trips, 
teen presentat ion, crafts, etc. N o model 
s to o d out as more effective than the others. 
They fully enjoyed an assertive and pro­
vocat ive style of teaching with chal lenges 
and free discussion involved. 

Skil l in group leadership is, of course , 
essential in providing a pos i t ive learning 
climate. Active involvement , support limits, 
and care were important in work wi th this 
group . The effectiveness of the social group 
work mode l of training was m o s t helpful in 
the overall area of staff deve lopment . 

The value and potent ial of teens as 
leaders have been demonstrated in the 
program. Profess ional support is an im­
portant ingredient in their unfolding and 
growth . 

Soviet Immigrant Children 

In the initial phase of the program, a 
number of meet ings and c o m m u n i t y c o n ­
tacts were establ ished. Dur ing advisory 
c o m m i t t e e meet ings it was decided that 
p u b l i c i t y w o u l d b e c a r r i e d p r i m a r i l y 
through the schools and c o m m u n i t y and 
personal contacts . If necessary, visits to 
individual h o m e s would be m a d e t o expla in 
the program. Informat ion o n the program 
was distributed to the Jewish Family and 
Children's Service, Jewish day schools and 
pub l i c s c h o o l s . F o l l o w - u p s were m a d e 
through p h o n e calls , personal contacts , 
and then parents' meet ings . Meet ings were 
deve loped for s o m e parents by the bi-
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l ingual staff of the local school system. At 
these meet ings , parents were informed of 
the p r o g r a m . A p p l i c a t i o n f o r m s were 
distributed and answers to quest ions or 
p r o b l e m s t h a t t h e y m i g h t h a v e w e r e 
addressed. Meet ings were also held with 
Soviet immigrant parents of children in 
Jewish day schools . Parents' major c o n ­
cerns about the program were: 

1. The provis ion of a hot meal or snack 
(the s choo l does not provide a hot lunch 
program). 

2. Transportat ion arrangements . 
3. Curriculum content . 
4. Se lect ion of those w h o were to train 

the teenagers. 
After these concerns were addressed, 

m a n y parents signed their chi ldren up for 
the program. 

Thirty-four children began the program, 
ages 6-11, 60 percent female, 40 percent 
male. Addit ional children jo ined the groups 
as the year progressed. C o m p o s i t i o n of the 
groups was often dictated pragmatically 
rather than by a priori criteria. Public and 
day school children were put into the same 
groups due to practical t ime and after-
school pickup considerations. Seven groups 
were establ ished with each of four of the 
seven led by two teens and one led by a 
single teen. Five of the groups were single 
sex and two others were co-ed, more related 
to the locat ion of the child's schoo l and 
res idence , than by des ign . C o n s c i o u s 
at tempts were made to deve lop the groups 
as single sex in compos i t ion . 

In one study, teenagers shared their 
perceptions of the children with respect to 
their attendance; relationship with leaders; 
relationship to each other; enjoyment of 
activities; and unusual behavior. 

The majority of chi ldren scored high in 
the posit ive range of participation. In 
relation to unusual behavior , some of the 
children were indicated to have problems 
of behavior in the group and at school . The 
groups were sound diagnost ic indicators of 
problems. Often the training discuss ions 

were focused o n understanding such be­
havior. Interventions were indicated in a 
number of s i tuations, e.g. h o m e visits or 
contacts with schools . 

This part of the program s h o w e d need 
for more help, as the preparation of bo th 
the teen leaders and back-up staff had not 
been sufficient for expending addit ional 
time to reach out to families and communi ty 
agencies . Children displaying disruptive 
aggressive behavior were most difficult for 
the leaders and backup staff. Children w h o 
displayed passive and often "peculiar" 
behavior were most tolerated and developed 
stronger relat ionships with groups and 
leaders. The children and teens spoke both 
E n g l i s h a n d R u s s i a n d u r i n g g r o u p 
meetings . 

Program Content 

Preparatory to the beginning of the 
children's groups , staff and advisory c o m ­
mit tee meet ings were held to d iscuss 
program content . It was decided to focus 
on those areas of c o n s u m e r educat ion 
which have impact on youth as well as 
adults . S o m e of the areas were modeled 
after the successful adult bi-l ingual c o n ­
sumer educat ion h a n d b o o k of our agency . 1 

Initially, it was noted that the curriculum 
wou ld be deve loped or m o d e l e d around 
units of learning, e.g. educat ion , health 
care, f ood , nutrit ion and the market place. 
As the program progressed, it was indicated 
that material could change but the focus 
wou ld be on those major areas of consumer 
understanding which are listed above . 

The program began with a c o m m u n i c a ­
t ion unit. One of the great concerns of the 
parents was the fear that the children 
would lose their primary language, Russian. 
The initial programs began with visits to 
the Center's Russ ian language library. The 

1 Brookline, Brighton, Newton Jewish Communi ty 
Center, Branch of Greater Boston Jewish Communi ty 
Center, Bi-Lingual Consumer Education Handbook, 
1980. 
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c h i l d r e n s igned o u t b o o k s . T e e n s and 
c h i l d r e n shared in s t o r y - t e l l i n g . T h e y 
stressed the uti l ization of b o o k s in the 
Russ ian language at h o m e . Dur ing the 
training sess ion, differences in the library 
s y s t e m in the U . S . a n d R u s s i a w e r e 
discussed. One teen exc la imed that "In 
Russ ia , there is no charge for overdue 
b o o k s ; however , if y o u lose a b o o k y o u pay 
double the price." The significance of b o o k s 
in the Jewish tradit ion was expla ined . The 
value of b o o k s was stressed. The mechanics 
of b o t h the Center's library system and 
other library systems were discussed. In 
this sess ion, as in all others, informat ion 
was g iven and discuss ions encouraged in 
Jewish as well as general contexts . 

It was in the d iscuss ions with the teens to 
plan activit ies that deeper feelings were 
expressed and new understandings and 
insights were gained by the teen leaders and 
project workers around the differences 
b e t w e e n the t e e n s ' e x p e r i e n c e in the 
U . S . S . R . and the U .S . It is important to 
underscore that the leaders themselves were 
relative n e w c o m e r s w h o had been in the 
U . S . t w o or three years and .whose first 
11-13 years of life had been in the Soviet 
U n i o n . T h e i r areas o f r e s i d e n c e were 
M o s c o w , Kiev, Odessa and Leningrad. 
They spoke poignant ly and nostalgical ly 
about these cities. 

All Jewish hol idays and c u s t o m s were 
observed in the project. For example , the 
significance of the Tu b'shvat hol iday was 
discussed at one sess ion; h o w it is observed 
throughout the world and in Israel. The 
teens spoke of the c u s t o m of tree plant ing 
in the Soviet Union . M o c k activities were 
deve loped with the teens related to the 
importance of trees and plants. A sample 
act ivity was engagement in making trees 
and paper f lowers from newspaper and 
tissue. Teens and children were involved in 
a Center -wide P u r i m carnival , staff ing 
b o o t h s and participating in activities. They 
were a lso involved in a major project 
P u r i m party which involved 125 people , 

c h i l d r e n , p a r e n t s , l e a d e r s , a n d staff . 
Performances in Russ ian were presented, 
such as skits , dance , readings and p iano 
recital by groups , chi ldren and teens. The 
local high school Russ ian class presented a 
theatrical performance. The m o o d was 
joyful and spirited. Parents particularly 
expressed the wish for cont inuance of the 
overall program next year. 

Visits to a dentist were programmed as 
w e l l a s t r i p s t o t h e s u p e r m a r k e t . A 
nutritionist from the State shared material 
with the teens and helped them with the 
program. A professional in the use of 
g a m e s and activities met with the teen 
leaders. American holidays and celebrations 
were discussed. A program commemorat ing 
Martin Luther King's birthday was de­
veloped. 

A study done with the teens in relation to 
the differences in the c o n s u m e r educat ion 
between the U . S . S . R . and U . S . A . stressed 
the major discrepancies be tween the t w o 
countr ies in se lect ion and quant i ty of food; 
observance of Jewish hol idays and avai la­
bility of varieties of recreat ion—"medium" 
discrepancies in m o n e y , transportat ion and 
h e a l t h s e r v i c e s — l o w d i s c r e p a n c i e s in 
schoo l s and educat ion , natural hol idays , 
h o m e safety and sport. 

The program content was eagerly sought 
by the teens themselves . Their learning was 
an o n g o i n g a c c e p t e d ac t iv i ty . For the 
children, the uti l ization of program content 
and its i m p l e m e n t a t i o n were different. 
Work ing with the child's a t tent ion span 
and the group interaction made very special 
d e m a n d s o n the leaders. The teen leaders 
protested somet imes that the activity was 
b o r i n g a n d that c h i l d r e n did n o t pay 
at tent ion. Conversely , at t imes , the teens' 
enthusiasm and involvement were positively 
responded to by the children. The teens 
t h e m s e l v e s were a b s o r b e d in the t e e n 
training exper iences , but more ambivalent 
in their roles with the children. The teaching 
of this c o m p l e x skill in program invo lve ­
ment to y o u n g leaders must be an o n g o i n g 
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endeavor . It cannot be done s imply, recipe­
like, and with even progress; it is an 
incremental process wi thout prepackaged 
results. 

Contacts With Famil ies ' Institution 
Advisory Commit tee 

The project Coordinator and professional 
Russ ian-speaking staff deve loped ongo ing 
contacts with numbers of people actively 
involved in the program. Parents' meet ings 
were held at the Center to exp la in the 
program and involve families in activity 
with the chi ldren. A d v i s o r y c o m m i t t e e 
meet ings were held every t w o months to 
evaluate the progress of the program and 
make recommendat ions . Meet ings were 
held with both public and private school 
administrators and faculty. The involve­
ment of the local high school Russian class 
in the Purim celebration was an important 
program feature of the project. 

Evaluat ion materials need to be de­
veloped with c o m m u n a l participants in 
relation to the program. S o m e preliminary 
impress ion was that an increased involve­
ment of parents and c o m m u n i t y leaders 
would be of profound benefit for the 
immigrant c o m m u n i t y , so that for example 
a major out ing was planned for family and 
children in early summer .The Purim cele­
brat ion is evidence of the need for assertive 
involvement . The real difficulties of parents 
and children were quickly brought to the 
surface during the project, demonstrat ing 
that fo l low-up act iv i ty on the part of 
professional staff is essential in such a 
program. 

Needs o f Children 

T h e p r o g r a m v a l i d a t e d the need of 
children for w h o l e s o m e supervised after-
schoo l activity. It was helpful for the 
immigrant child to have the opportuni ty to 
learn and c o m m u n i c a t e with other children 
in the nuances of language—Russ ian and 
English, English or Russ ian. It was im­
portant that the child be e x p o s e d to a 

Jewish c o m m u n i t y center where the e x ­
perience in Jewish g r o u p life leads to their 
d e v e l o p m e n t as members of the Jewish 
c o m m u n i t y , as well as in the fullest expres­
s ion of American cit izenship. 

Other c o m m o n needs of children were 
realized, such as nurturance, protect ion 
and supervis ion. Often the child may be a 
"key chi ld" 2 c o m i n g h o m e to an empty 
apartment , in s o m e cases , wi thout super­
vis ion until the parents c o m e h o m e from 
work. In the U . S . S . R . , such an experience 
was relatively unknown. 

N e e d s of Teens 

The program targeted real needs of the 
adolescent immigrant . It provided them 
with an opportuni ty of real work with real 
pay and real responsibi l i t ies . It was an 
in i t ia l e m p l o y m e n t e x p e r i e n c e in the 
transit ion to a d u l t h o o d . It provided them 
with the opportunity to feel confident and 
positive about themselves as bearers of 
knowledge and caretakers of their society, 
r e s p o n s i b l e to the y o u n g a n d cu l ture 
mediators with the old. It deve loped an 
esprit de corps , g o o d feel ings, about their 
capaci ty to understand and interpret their 
adjustments to a new culture, with an 
opportunity to ventilate their struggle and 
progress in a socially acceptable arena. It 
brought them closer to understanding and 
caring a bo ut themselves and their Jewish 
identif ication. It enabled them to find real 
status in the eyes of their peers and family. 
It enabled them to chal lenge, successfully 
confront and accept limits of authority 
vested in the adult world and society. It 
enabled them to share feelings a bo ut them­
selves and reminisce about their lives within 
the context of a supportive group. It a l so 
brought at tent ion to issues of their o w n 
individual concerns , e.g. one youngster's 
concern about size and power. Three out of 
five of the male teen leaders were members 

2 M i c h a e l R u t t e r . Changing Youth in a Changing 
Society. C a m b r i d g e : H a r v a r d Univers i ty Press , 1980. 
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of the karate class at the Center. Counsel ing 
around schoo l concerns , peer concerns , 
camps and Jewish knowledge was provided. 
This g r o u p of teens were astonishingly 
intell igent, conversant and sophist icated. 
They represent the essence of the quality of 
the future of the Jewish communi ty . They 
and others should cont inue to be nourished 
in significant caretaking communi ty service 
funct ions . 

A brief vignette from a teen w h o had 
interviewed the Center Director for a paper 
in her English class is informative: 

The paper was on the Function of the Jewish 
Community Center. As the Director was 
walking along with her looking at the activity 
in the building, she asked what kinds of 
difficulties and problems the Jewish Com­
munity Center has. The Director answered 
that the problems are the same kind as most 
agencies have—budget, space, society. She wrote 
"Now we came into the huge room with 
modern-fast music and 1 saw older people who 
were dancing, as fast as teenagers do. 1 was 
rather surprised because the older people in 
Russia not only look old, but feel old too. They 
don't enjoy themselves as much as older people 
do here and they don't have such a good time. 
The next thing the Director showed me was the 
gym. It was huge—like three school gyms put 
together. Jewish boys were playing basketball 
there. It looked like they were enjoying them­
selves." 

Evaluat ion and Conc lus ions 

1. The program is viable , but needs a 
longer demonstrat ion exper ience—3 years 
— t h a n the single year reported here. 

2. Select ing teens as leaders and e m ­
ployees represents a sound agency policy. 
Immigrant leaders are particularly suited 
to work effectively with immigrant children. 
Cu l tura l e x p e r i e n c e a n d l a n g u a g e are 
essential variables. 

3. More , not less, supervis ion is essential 
for teen leaders. 

4 . Separate training in supervis ion and 
deve lopment of back-up leaders in the 
group work method are essential . 

5. The program is effective in trans­
mitt ing Jewish educat ion , knowledge , and 
values. 

6. Increased help with problematic chil­
dren including reach out and fo l l ow-up is 
indicated. 

7. Increased contact with parents and 
c o m m u n i t y schools are a lso to be noted. 

8. Increased usage of cultural resources, 
trips and museums are demonstrably useful. 

9. A n intensive m o n t h or t w o - m o n t h 
training and orientation period preparatory 
to the work with groups is clearly beneficial. 
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