The Place of Ethnic Identity in the
Development of Personal Identity:
A Challenge for the Jewish Family

Herbert C. Kelman
(HARVARD UNIVERSITY)

This article presents a general approach to the development of personal identity, ex-
ploring the ways in which various group identities may be incorporated into the
emerging personal identity of an individual. It is hoped that this general scheme will
have some implications for the question of how Jewish identity can be built into the
personal identity of Jewish children, and what role Jewish education might play in
this process.

The approach is based on a conceptual model developed for the analysis of social
influence and extended to the analysis of personal involvement in social systems.!
This model is not specifically addressed to identity formation, but it has some rele-
vance to the development of identity both at the level of the individual and at that of
the group—that is, both to personal and to national or ethnic identity. The purpose of
this article is to explore the implications of this model for identity formation at these
two levels, with special reference to Jewish identity.?

What is Personal Identity?

Personal identity refers to the enduring aspects of a person’s definition of her- or him-
self, the conception of who one is and what one is over time and across situations. It
is what individuals bring to the many situations and social interactions in which they
become involved as they go through the life cycle and, at any given period of time,
as they enact their various social roles. This is not to say that personal identity-—even
once a person has reached adulthood—is an entirely stable, consistent, and un-
changing property. Though the degree of stability and consistency of one’s identity
varies widely among individuals, it is never a fixed entity, but rather a constantly
evolving self-definition. As people’s life situation changes and as they accumulate
new experiences, their identity becomes modified in various ways. Certain aspects
may be strengthened, filled out, revised or abandoned. In some instances there may
be radical alterations in personal identity. More typically, however, personal identity
is a cumulative product built up over a person’s lifetime experiences.
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The conception of identity as a product of experiences underlines one of the cen-
tral assumptions of the present model: personal identity is, to a large extent, a resul-
tant of the various social influences to which individuals are exposed as they grow up
and as they continue to function in society. This view, however, does not imply that
personal identity is merely the reflection of social influences and thus epiphenome-
nal. Rather, it assumes that elements of identity derived through social influence are
clustered around a personal core. The combination and integration of diverse ele-
ments around this core are unique for each individual and thus assure an individual-
ized product, even though many of its components are socially shared. Accordingly,
any approach that pits the self against society (whether by viewing personal identity
as a reflection of the “true self” apart from social roles or as “nothing but” a reflec-
tion of social roles) is based on a false dichotomy. Personal identity represents, by its
very nature, an interaction of personal and social forces.

The personal core around which identity takes shape starts with the individual’s in-
nate characteristics. Research based on observations of infants from the day of birth
suggests that there are apparently innate individual differences in temperamental ori-
entation. Infants differ, for example, in their degree of activity or passivity and in the
extent to which they seek or avoid stimulation. There also seem to be innate differ-
ences in a variety of capacities, such as those involved in intellectual and physical
functioning, in the processing of information, and in the acquisition of various skills.
These innate characteristics can be seen as the beginnings of what the individual is.
They have an important effect on individuals’ orientation to the environment-—on
what they need and expect from it—as well as on their ways of coping with the en-
vironment—on their ability to meet its demands and exploit the opportunities it of-
fers. Children’s subsequent experiences, as they cope with the environment, relate to
their families, and interact with others, help to determine what they become, given
their innate orientations and capacities.

Children’s cultural and ethnic heritage-—the groups into which they are born and
in which they are raised—are part of the personal core of their identity, insofar as
these group memberships enter into their lives. The ethnic group may be a more or
less central part of children’s experience, providing the context of their daily lives.
For example, children may grow up in a Jewish neighborhood, live in a home in which
Jewish religious rituals are regularly or occasionally observed, go to synagogue fre-
quently or for special holidays, be taught Hebrew or at least the prayers, hear discus-
sions about Israel and Jewish affairs in various parts of the world around the dinner
table, know that their parents belong to Jewish organizations or at least contribute to
Jewish causes, and so on. Alternatively, ethnicity may be quite peripheral, serving pri-
marily as a basis for children’s self-identification and for symbolic and intermittent
association. Mary Waters has written about the prevalence of such a relationship to
their ethnic ancestry among white Americans in the United States, particularly indi-
viduals growing up in families with mixed ethnic heritage that have lived in the coun-
try for more than three generations and have moved away from ethnic neighbor-
hoods.> Waters argues persuasively that ethnic whites—in contrast to African
Americans and members of other racially defined ethnic groups—exercise many op-
tions as to which, if any, ethnic group to identify with and how to relate themselves
to that group. Waters’ data are based primarily on ethnic white Catholics; the likeli-
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hood is that American Jews exercise fewer options in how they define themselves,
because of the convergence of ethnicity and religion in the Jewish case. However,
those American and other diaspora Jews who grow up in homes in which association
with the Jewish heritage is largely symbolic and intermittent will generally experi-
ence few structural constraints in opting out of their Jewish identification entirely.

When, and to the extent that, children’s cultural and ethnic heritage plays an inte-
gral role in their life experiences, their ethnic group membership becomes an inher-
ent part of the personal core of their identity. At the very least, the fact of their affil-
iation with a particular group is communicated to children in the course of their
socialization, and also has a bearing on the way in which they are perceived and
treated by others. Usually, membership in ethnic groups is reflected in the values, tra-
ditions, assumptions, and expectations that are conveyed to children by their families
and others in their environment. Although ethnicity is ultimately a social construc-
tion, it is formed by each individual out of real-life experiences. There are wide dif-
ferences, as noted, in the centrality of a particular group membership in children’s
early experiences. But in some sense, at least, people’s ethnic and cultural heritage
enters into who and what they are, just as their biological heritage does. This is not
to say that individuals must accept their group memberships passively and unalter-
ably, any more than they must accept their biological constraints in a fatalistic way.
What is assumed, however, is that the individuals must somehow take their cultural
as well as their biological heritage into account if they are to develop a firm personal
identity.

The personal core, as indicated, is the starting point around which an individual’s
identity develops. As people participate in a variety of social interactions—first
within the family and increasingly within other contexts, including those formed by
their important membership groups—they are exposed to different influences. Out of
these influences they draw beliefs, attitudes, values, and expectations that, when
added to their personal core, make up their emerging identity. These socially derived
elements of identity are modified to varying degrees as they are related to the per-
son’s core identity and to each other.*

It should also be noted, in keeping with the assumption that identity represents an
interaction of personal and social forces, that identity includes not only people’s con-
ceptions of who and what they are in their own eyes, but also who and what they are
in the eyes of others. Thus, important components of their identity refer to the way
others see them and to what others expect of them (which, of course, do not neces-
sarily correspond to the others’ actual perceptions and expectations). In other words,
identity includes definitions of the self not only as a personal agent, but also as a so-
cial stimulus and as a congeries of social roles.

Dimensions of Personal Identity

Three interrelated dimensions of personal identity can be distinguished: stability, in-
tegration, and authenticity.

Stability refers to the degree to which the person’s identity maintains itself over
time and across situations. To some extent, stability is built into the very definition of
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the concept of identity: If there is no stability—if a person’s view of her- or himself
changes from day to day and from situation to situation—one cannot properly speak
of identity at all. The degree of stability of identity, however, can vary considerably
from individual to individual. It may also vary from time to time within the same in-
dividual, since even a relatively stable identity may be undermined by traumatic or
disconfirming experiences. The less stable their personal identity—either in general
or as a result of destabilizing experiences—the less capable individuals are of man-
aging the various situations in which they find themselves by bringing an enduring
self-definition to them. Instead, their definition of themselves fluctuates as a function
of the temporary and situational forces to which they are exposed. Stability does not
mean that the person’s identity is rigidly fixed and uninfluenced by new experiences.
A stable identity does not preclude an openness to change; indeed, stability is con-
ducive to a process of constant development of personal identity as the individual
goes through life and responds to new experiences. But stability does imply a high
degree of continuity even while change takes place. When there is change, it is not in
the form of abandoning one identity and replacing it by another, but in the form of
building on the existing identity, relating new elements to old ones, and readjusting
different elements in the light of new inputs.

Integration refers to the extent to which the different elements of a person’s iden-
tity are in communication with each other. A person’s identity—particularly in com-
plex and pluralistic modern societies—is the resultant of numerous and often con-
tradictory inputs. People differ in the degree to which these various inputs are related
to one another and form a coherent, integrated whole. An integrated identity is not
necessarily one that is fully consistent. It is often impossible to harmonize some of
the contradictory elements of one’s identity without depriving them of their richness
and vitality. Integration does not preclude the existence and recognition of a degree
of creative tension between different elements of identity. But integration does imply
that these contradictory elements are not compartmentalized, but remain in commu-
nication with each other. Thus, the awareness and acceptance of certain inconsisten-
cies become part of personal identity. Moreover, insofar as there is communication
between the different elements, they retain their ability to influence each other so that
actions flowing from one part of a person’s identity will not take place in total disre-
gard of the demands of another part.

Authenticity refers to the extent to which a person’s identity takes into account what
he or she “really” is and has become. An identity is authentic to the extent to which
its different elements draw on and flow from the person’s temperamental orientations,
capacities, ethnic and cultural background—in short, the person’s biological and cul-
tural heritage, which form the personal core of identity; and to the extent to which
they reflect the person’s life experiences and the various roles and activities in which
he or she has been involved. As already indicated, the biological and cultural givens
need not be passively accepted. Authenticity does not imply a fatalistic view that you
are what you are and can do nothing about it. There is nothing inauthentic about an
active effort to overcome certain biological or social limitations, or even to reject parts
of one’s experience as incongruent with one’s evolving identity. What would make
an identity inauthentic would be a denial or repression of these unwanted elements—

a failure to take them into account (even though they may have been rejected) and to
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recognize the part that they have played in shaping the personal identity. Furthermore,
an identity is inauthentic to the extent to which its different elements are “bor-
rowed”—that is, represent a wholesale adoption of the roles and expectations of oth-
ers—and to the extent to which they are selected to accommodate others and gain
their approval. An authentic identity does not preclude attention to the expectations
and approval of others, but it implies an active effort to relate socially derived ele-
ments of identity to one’s personal orientations and experiences, to adapt them ac-
cordingly, and to integrate them with one’s emerging personal identity.

The concepts of stability, integrity, and authenticity are descriptive, in the sense that
they are dimensions on which an identity can be located and assessed. Although it
may not be easy to do so, it is certainly possible to develop empirical measures of
these identity dimensions. At the same time, however, these concepts are normative,
in the sense that they represent what I regard as desirable qualities of personal iden-
tity. That is, my view of a mature and effective person is one whose identity is stable
without being rigidly unchanging, integrated without being simplistically consistent,
and authentic without being oblivious to social demands and expectations.

A Model of Social Influence

We can now turn to a description of the model of social influence, which will then be
applied to an analysis of identity formation. Specifically, we will want to look at what
this model suggests about the ways in which socially derived elements of identity may
be acquired.

Social influence is defined as change in a person’s behavior as a result of induction
by others, whether another person or a group. Induction refers to an action by the other
(the “influencing agent”) that—through any one of a variety of means, such as sug-
gestion, persuasion, modeling, coercion, or providing information—points a new di-
rection for the person and makes a new behavioral possibility available to her or him.
The term behavior is used very broadly to include attitudes, opinions, beliefs, values,
and action preferences. The model is not concerned with the motor aspects of behav-
ior, but with its evaluative components.

The starting point of this model is a distinction between three processes of social
influence: compliance, identification, and internalization. The basic assumption of the
model is that each of these three processes is determined by a qualitatively distinct
set of antecedent conditions and that each, in turn, yields a qualitatively different type
of change.

Compliance can be said to occur when people accept influence from a person
or from a group because they hope to achieve a favorable reaction from the other.
They may be interested in attaining certain specific rewards or in avoiding certain
specific punishments that the influencing agent controls. For example, an individual
may make a special effort to express only “correct” opinions in order to gain admis-
sion to a particular group, or in order to avoid being dismissed from a job. Or people
may be concerned with gaining approval or avoiding disapproval from the influenc-
ing agent in a more general way. For example, some individuals may try to say what
is expected and what will please others in all (or in certain types of) situations, out of
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a disproportionate need for favorable reactions of a direct and immediate kind. In any
event, when people comply, they do what the agent wants them to do—or what they
think the agent wants them to do—because they see this as a way of achieving a de-
sired response from that agent. They do not adopt the induced behavior—for exam-
ple, a particular opinion response—because they believe in its content, but because
itis instrumental in the production of a satisfying social effect. What individuals learn,
essentially, is to say or do the expected thing in special situations, regardless of what
their private beliefs may be. Opinions adopted through compliance tend to be ex-
pressed only when the person’s behavior is observable by the influencing agent.

Identification can be said to occur when an individual adopts behavior derived from
another person or a group because this behavior is associated with a satisfying self-
defining relationship to this person or group. A self-defining relationship is a role re-
lationship that forms a part of the person’s self-image. Accepting influence through
identification, then, is a way of establishing or maintaining the desired relationship
to the other, and the self-definition that is anchored in this relationship.

The relationship that an individual tries to establish or maintain through identifi-
cation may take different forms. It may take the form of classical identification, that
is, of a relationship in which individuals take over all or part of the role of the influ-
encing agent, and in effect define their own roles in terms of the role of the other. They
attempt to be like or actually be the other person. By saying what the other says, do-
ing what the other does, believing what the other believes, they maintain this rela-
tionship and the satisfying self-definition that it provides them. An influencing agent
who is likely to be an attractive object for such a relationship is one who occupies a
role desired by these individuals—who possesses those characteristics that they
themselves lack, such as control in a situation in which they are helpless, direction in
a situation in which they are disoriented, or “group belongingness™ in a situation in
which they are isolated.

The behavior of prisoners undergoing brainwashing or severe interrogation pro-
vides an extreme example of this type of identification. By adopting the attitudes and
beliefs of the interrogator—including his evaluation of them—they attempt to regain
their identity, which has been subjected to massive threats. But this kind of identifi-
cation does not occur only in such severe crisis situations. It can also be observed, for
example, in the context of socialization of children, where the taking over of parental
attitudes and actions is a normal (and probably essential) part of personality devel-
opment. The more or less conscious efforts involved when individuals learn to play
a desired occupational role and imitate an appropriate role model would also exem-
plify this process. Here, of course, the individuals are much more selective in the at-
titudes and actions they take over from the other person. What is at stake is not their
basic sense of identity or the stability of their self-concept, but rather their more lim-
ited “‘professional identity.”

The self-defining relationship that an individual tries to establish or maintain
through identification may also take the form of a reciprocal-role relationship—that
is, of a relationship in which the roles of the two parties are defined with reference to
one another. An individual may be involved in a reciprocal relationship with another
specific individual, as in a friendship relationship between two people. Or a person
may enact a social role that is defined with reference to another (reciprocal) role, as
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in the relationship between patient and doctor. A reciprocal-role relationship can be
maintained only if the participants have mutually shared expectations of one another’s
behavior. Thus, if people find a particular relationship satisfying, they will tend to be-
have in such a way as to meet the expectations of the other. In other words, they will
tend to behave in line with the requirements of this particular relationship. This should
be true regardless of whether the other is watching or not: quite apart from the reac-
tions of the other, it is important to people’s own self-concept to meet the expecta-
tions of their friendship roles, for example, or those of their occupational roles.

Thus, the acceptance of influence through identification should take place when
people see the induced behavior as relevant to and required by a reciprocal-role rela-
tionship in which they are participants. Acceptance of influence based on a recipro-
cal-role relationship is similar to that involved in classical identification in that it is a
way of establishing or maintaining a satisfying self-defining relationship to another.
The nature of the relationship differs, of course. In one case it is a relationship of iden-
tity; in the other, one of reciprocity. In the case of reciprocal-role relationships, the
individual is not identifying with the other in the sense of taking over the other’s iden-
tity, but in the sense of empathically reacting in terms of the other’s expectations, feel-
ings, or needs.

Identification may also serve to maintain people’s relationship to a group in which
their self-definition is anchored. Such a relationship may have elements of classical
identification as well as of reciprocal roles: to maintain their self-definition as group
members, people have to model their behavior along particular lines and have to meet
the expectations of their fellow members. An example of identification with a group
is provided by the member of a revolutionary movement who derives strength and a
sense of identity from his or her self-definition as part of the vanguard of the revolu-
tion and as an agent of historical destiny. A similar process, but at a low degree of in-
tensity, is probably involved in many of the conventions that people acquire as part
of their socialization into a particular group.

Identification is similar to compliance in that the individual does not adopt the in-
duced behavior because its content per se is intrinsically satisfying. Identification dif-
fers from compliance, however, in that the individual actually believes in the opin-
ions and actions adopted. The behavior is accepted both publicly and privately, and
its manifestation does not depend on observability by the influencing agent. It does
depend, however, on the role that the individual takes at any given moment in time.
Only when the appropriate role is activated—only when the individual is acting
within the relationship upon which the identification is based—will the induced opin-
ions be expressed or actions performed. In the case of identification, people are not
primarily concerned with pleasing or accommodating the other (as in compliance),
but they are concerned with meeting the other’s expectations for their own role per-
formance. Thus, opinions adopted through identification do remain tied to the exter-
nal source and dependent on social support. They are not integrated with the individ-
ual’s value system, but rather tend to be isolated from the rest of one’s values—to
remain encapsulated.

Finally, internalization can be said to occur when people accept influence because
the induced behavior is congruent with their value system. The content of the induced
behavior is intrinsically rewarding here. It is adopted because people find it useful for
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the solution of a problem, or because it is congenial to their own orientation, or be-
cause it is demanded by their own beliefs—in short, because they perceive it as in-
herently conducive to the maximization of their values. The characteristics of the in-
fluencing agent do play an important role in internalization, but the crucial dimension
here is credibility, that is, the agent’s relation to the content.

The most obvious examples of internalization are those that involve the evaluation
and acceptance of induced behavior on rational grounds. People may adopt the rec-
ommendations of an expert, for example, because they find them relevant to their own
problems and congruent with their own values. Typically, when internalization is in-
volved, they will not accept these recommendations in toto, but modify them to some
degree so that they will fit their own unique situation. In a somewhat different sce-
nario, visitors to a foreign country may be challenged by the different patterns of be-
havior to which they are exposed, and they may decide to adopt them (again, selec-
tively and in modified form) because they find them more in keeping with their own
values than the patterns in their home country. There is no implication, of course, that
adopting the recommendations of an expert or the customs of a foreign country al-
ways involves internalization. One would speak of internalization only if acceptance
of influence was based on an assessment of the induced behavior against the person’s
own values.

Internalization, however, does not necessarily involve the adoption of induced be-
havior on rational grounds, even though the description of the process has decidedly
rationalist overtones. Thus, one might characterize as internalization the adoption of
beliefs because of their congruence with a value system that is based on irrational
premises. For example, authoritarian individuals who adopt certain racist attitudes
that fit into their paranoid, irrational view of the world may be engaging in internal-
ization, as long as it is the content of these attitudes and their congruence with the in-
dividual’s value system that motivates their adoption. Furthermore, congruence with
a person’s value system does not necessarily imply logical consistency. Behavior
would be congruent if, in one or another way, it fit into the person’s value system, if
it seemed to belong there and be demanded by it.

It follows from this conception that behavior adopted through internalization is in
some way—rational or otherwise—integrated with the individual’s existing values.
It becomes part of a personal system, as distinguished from a system of social-role
expectations. Such behavior gradually becomes independent of the external source.
Its manifestation depends neither on observability by the influencing agent nor on the
activation of the relevant role, but on the extent to which the underlying values have
been made relevant by the issues under consideration. This does not mean that peo-
ple will invariably express internalized opinions, regardless of the social situation. In
any specific situation, one has to choose among competing values in the face of a va-
riety of situational requirements. It does mean, however, that these opinions will at
least enter into competition with other alternatives whenever their content is deemed
relevant to the situation at hand.

It should be stressed that the three processes are not mutually exclusive. While they
have been defined as ideal types, they do not generally occur in pure form in real-life
situations. The examples that have been given represent, at best, situations in which a
particular process predominates and determines the central features of the interaction.
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Each of these three processes is characterized by a distinct set of antecedent con-
ditions and a distinct set of consequents. These are summarized in Table 1. Briefly,
on the antecedent side, it is proposed that three qualitative aspects of the influence
situation determine which process is likely to result: (1) the basis for the importance
of the induction—that is, the nature of the predominant motivational orientation that
is activated in the influence situation; (2) the source of power of the influencing
agent—that is, the particular characteristics that enable the influencing agent to af-
fect the person’s goal achievement; and (3) the manner of achieving prepotency of
the induced response—that is, the particular induction techniques that are used (de-
liberately or otherwise) to make the desired behavior stand out in preference to other
alternatives. Thus, compliance is likely to result if the individual’s primary concern
in the influence situation is with the social effect of her or his behavior; if the influ-
encing agent’s power is based largely on the agent’s “means control” (the ability to
supply or withhold material or psychological resources on which the person’s goal
achievement depends); and if the induction techniques are designed to limit the indi-
vidual’s choice behavior. Identification is likely to result if the individual is primar-
ily concerned, in this situation, with the social anchorage of her or his behavior; if the
influencing agent’s power is based largely on attractiveness (that is, the possession of
qualities that make a continued relationship to the agent particularly desirable); and
if the induction techniques serve to delineate the requirements of a role relationship
in which the person’s self-definition is anchored (for example, if they spell out the
expectations of a relevant reference group). Internalization is likely to result if the in-

Table 1. Summary of the Distinctions Between the Three Processes of Social Influence

Compliance

Identification

Internalization

Antecedents

1. Basis for the importance Concern with social

of the induction

2. Source of power of the

influencing agent

3. Manner of achieving
prepotency of the
induced response

Consequents
1. Conditions of perfor-
mance of induced
response
2. Conditions of change
and extinction of
induced response

3. Type of behavior
system in which
induced response is
embedded

effect of behavior
Means control

Limitation of choice
behavior

Surveillance by
influencing agent

Changed perception
of conditions for
social rewards

External demands
of a specific
setting

Concern with social
anchorage of
behavior

Attractiveness

Delineation of role
requirements

Salience of relationship
to agent

Changed perception of
conditions for
satisfying self-
defining relationships

Expectations defining a
specific role

Concern with value
congruence of
behavior

Credibility

Reorganization of
means-ends
framework

Relevance of values
to issue

Changed perception of
conditions for value

maximization

Person’s value system

Source: Kelman, “Processes of Opinion Change” (see n. 1), 67. Reprinted by permission of Public Opinion Quarterly,
published by the University of Chicago Press.
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dividual’s primary concern in the influence situation is with the value congruence of
her or his behavior; if the influencing agent’s power is based largely on the agent’s
credibility (that is, expertness and trustworthiness); and if the induction techniques
are designed to reorganize the person’s “means-ends framework”—the person’s con-
ception of the paths toward maximizing her or his values.

On the consequent side, the framework proposes that the changes produced by each
of the three processes tend to be of a different nature. The crucial difference in nature
of change between the three processes is in the conditions under which the newly ac-
quired behavior is likely to manifest itself. Behavior accepted through compliance
will tend to manifest itself only under conditions of surveillance by the influencing
agent, that is, only when the person’s behavior is observable (directly and indirectly)
by the agent. The manifestation of identification-based behavior does not depend on
observability by the influencing agent, but it does depend on the salience of the per-
son’s relationship to the agent. That is, the behavior is likely to manifest itself only in
situations that are in some way associated with the individual or group from whom
the behavior was originally adopted. Thus, whether or not the behavior is manifested
will depend on the role that the individual takes at any given moment in time. While
surveillance is irrelevant, identification-based behavior is designed to meet the
other’s expectations for the person’s own role performance. The behavior, therefore,
remains tied to the external source and dependent upon social support. It is not inte-
grated with the individual’s value system, but rather tends to remain encapsulated. In
contrast, behavior accepted through internalization depends neither on surveillance
nor on salience of the influencing agent, but tends to manifest itself whenever the val-
ues on which it is based are relevant to the issue at hand. Behavior adopted through
internalization is in some way, rational or otherwise, integrated with the individual’s
existing values. It becomes part of a personal system, as distinguished from a system
of social-role expectations. It becomes independent of the original source and, be-
cause of the resulting interplay with other parts of the person’s value system, it tends
to be more idiosyncratic, more flexible, and more complex. This does not imply com-
plete consistency, nor does it mean that the behavior will occur every time it is rele-
vant to the situation. Internalized beliefs will, however, at least come into play when-
ever their content is relevant and will contribute to the final behavioral outcome, along
with competing value considerations and situational demands.

Social Influences on Identity Formation

Each of the three processes of social influence may contribute to the acquisition of
elements of personal identity. Internalization can be said to yield authentic elements
of identity, identification to yield vicarious elements, and compliance to yield con-
ferred elements. Thus, at the risk of some oversimplification, we can distinguish be-
tween authentic identity, which is largely based on internalization, vicarious identity,
which is largely based on identification, and conferred identity, which is largely based
on compliance.

In terms of the dimensions of identity described earlier, it is proposed that a stable,
integrated, and authentic identity is likely to emerge to the extent to which people in-
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ternalize the socially derived elements of their self-definition. Internalization, by
definition, involves the acceptance of social influence because the induced behavior
is congruent with the person’s own value system. In adopting the new behavior, peo-
ple make it their own: They go through a more or less active process of relating it to
their values and orientations. This often means some modification in the induced be-
havior to fit into the preexisting structure, as well as some modification in that struc-
ture to accommodate the new element. The product of this process is relatively sta-
ble, in that it is less vulnerable to variations in social context; it is integrated in the
individual’s value system; and it bears the individual’s personal stamp. Thus, the con-
ditions favorable to the internalization of socially derived elements of self-definition
are, in effect, the conditions conducive to a stable, integrated, and authentic identity.
Indeed, one can define an authentic identity as one composed in large part of inter-
nalized elements.

The process of identification also contributes to identity formation, but in a way
that is not as conducive—at least in and of itself—to the emergence of a stable, in-
tegrated, and authentic identity. In identification, people take over, in more or less
full-blown form, aspects of another’s identity—for example, the identity of the par-
ent or of the generalized group member—as a way of establishing, filling out, or
shoring up their own identity. One can speak here of vicarious elements of identity
because, in taking over the other’s role, the individual may try to become the other
and thus to acquire vicariously the desired characteristics of the other. Vicarious iden-
tity—particularly when based on identification with a group—often has a compen-
satory character: through identification with the group, individuals can gain a sense
of power and status that, as individuals, they lack. Vicarious elements of identity are
not adapted to people’s own capacities and orientations, nor are they integrated into
their personal value systems. They are thus lower in authenticity than internalized el-
ements, even though they may represent a high level of personal commitment and
emotional involvement. Though they may be highly durable (as long as the relation-
ship from which they derive persists), they are relatively low in stability, since their
manifestation depends on the extent to which the situational context brings the rele-
vant role into salience. In sum, insofar as influence conditions favor the adoption of
socially derived aspects of self-definition through identification—and therefore the
development of an identity dominated by vicarious elements—the resultant identity
is likely to be relatively low in stability, integration, and authenticity.®

The relationship of the process of compliance to identity formation is less obvious.
Compliance refers to the acceptance of induced behavior as a way of producing a de-
sired social effect. Compliance-based behavior is situation-bound and depends on ob-
servability by the influencing agent or by those the agent represents. This does not
mean, however, that it lacks transsituational implications. People acquire, through
compliance, certain patterns of self-presentation (applicable to a particular set of
situations) that will gain the approval of those with whom they interact, or at least
conform to the others’ expectations sufficiently to permit the interaction to pro-
ceed smoothly. Insofar as these self-presentations become part of people’s self-
definition—that is, insofar as they define themselves in terms of the characteristics
favored by others and the categories imposed by others—one can speak of elements
of identity based on compliance. For example, a person may define her- or himself as
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someone whom others see as generous or as hard-nosed or as a loyal Jew, and may
bring to various interaction situations a concern with maintaining this public image.”
One can speak here of conferred elements of identity because they are aspects of self-
definition that depend entirely on the reactions of others—on how others regard and
treat the individual.

A special case of conferred identity, relating to self-definition in terms of a partic-
ular group membership, may be called nominal identity: people may define them-
selves as members of a group to which they belong (by birth or by virtue of subse-
quent experiences), but have only a minimal degree of identification with their
membership role or internalization of group norms and values. Nominal identity, then,
provides elements of seif-definition based almost entirely on the way others catego-
rize the person. Nominal and other conferred elements of identity are situation-bound
in that their manifestation depends very heavily on the particular others with whom
the person interacts. They are thus relatively low in stability, as well as in integration
and authenticity. Compared to vicarious elements, they are less authentic in that their
acceptance is at a more superficial, less emotionally involving level; by the same to-
ken, however, their inauthenticity may be less pervasive in that it is usually tied to a
specific set of situations. Insofar as a person’s identity is dominated by conferred el-
ements, it can perhaps be seen as the ultimate in inauthenticity, since self-definition
in this case is almost entirely subject to the demands of the situation and the vicissi-
tudes of the moment.

The discussion of different types of identity and identity elements in relation to the
three processes of influence has been marked by a normative flavor. The very choice
of terms to describe the three types of identity reflects the normative orientation: call-
ing internalization-based elements of identity “authentic,” while referring to the oth-
ers as “vicarious” and “conferred”—which smack of inauthenticity—clearly sug-
gests what is deemed desirable and what undesirable. This does indeed reflect my
normative orientation toward authentic identity, but it probably conveys a more neg-
ative view of compliance and identification than I actually hold. To restore the bal-
ance, it must be pointed out that the contributions of the three processes of influence
to identity formation are not as sharply separate and divergent as the discussion so far
may have implied. Identity formation is never simply a matter of either internaliza-
tion or identification or compliance. Instead, there are several important ways in
which the three processes may be related to one another and interact with each other
in the development of personal identity:

1. No identity—regardless of its degree of authenticity—is composed entirely of
internalized elements. Identity is always a mixture of elements derived from each of
the three processes. As already indicated, identity includes definitions of the self not
only as a personal agent, but also as a social stimulus and as a congeries of social
roles—that is, conceptions of how others see us and what they expect of us. Almost
invariably, some of these will have been adopted—and will remain—at the level of
compliance and identification, respectively. In other words, even individuals with an
authentic, well-integrated identity will partly define themselves in terms of aspects of
self-presentation that have habitually brought them the approval of others, as well as
in terms of aspects of role performance that conform to the expectations of others.
The real issue is how dominant and pervasive these elements are in a person’s iden-
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tity. An identity that is predominantly made up of elements that are “marketable” or
“borrowed,” without a coherent, autonomous self-definition built up around a per-
sonal core, can be viewed as a flawed identity. But the presence of some conferred
and vicarious elements, alongside an authentic sense of self—particularly if these el-
ements are not sharply at variance with that sense of self—can be seen as a perfectly
“healthy” and probably inevitable feature of identity formation.

2. In a child’s acquisition of certain elements of identity, the three processes may
represent successive stages of development. Children may first adopt an aspect of
self-definition through compliance, having found that a particular mode of self-pre-
sentation brings forth parental approval. They may then move to identification, ini-
tially for instrumental reasons: By taking the parents’ roles in their absence, they can
predict more accurately what behavior is likely to meet with parental approval or dis-
approval. Taking the parental role may turn out to be satisfying in its own right, by
giving children a vicarious sense of power and efficacy, and they may thus—as part
of the process of identification with the parental role—adopt the parents’ definition
of them as their own. Having done so, they may find that this aspect of self-defini-
tion is intrinsically desirable and congruent with their evolving personal identity, and
they may then internalize it. In such cases, then, compliance and identification may
provide the conditions for internalization and thus facilitate that process.

There is no assumption, however, that the succession of the three processes is in
any sense automatic. Aspects of self-definition acquired through compliance or iden-
tification often remain fixated at that level. Whether or not compliance leads to iden-
tification (or internalization) depends on the extent to which the conditions for
identification (or internalization) are present subsequent to compliance. Similarly,
whether identification leads to internalization depends on the extent to which the con-
ditions for internalization are present subsequent to identification. The presence of
these subsequent conditions, in turn, depends on the conditions under which compli-
ance or identification was initially induced—that is, on the particular character of the
initial compliance or identification. Some illustrations may help to clarify this point.

Compliance may contribute to the development of authentic identity by bringing
potentially authentic elements of the child’s self into salience and enabling them to
become part of her or his behavioral repertoire. For example, the approval of others
may help to bring out behaviors that express the child’s talents, interpersonal skills,
or basic orientations. Though these behaviors may originally enter the child’s reper-
toire by way of compliance, they may provide the occasion for discovering and build-
ing authentic elements of the self. Clearly, whether or not compliance is likely to have
such consequences depends on the precise conditions under which it takes place—on
the extent to which it actually serves to encourage the child in expressing her or his
talents and inclinations. Thus, compliance is more likely to lead to subsequent inter-
nalization if it is based on reward and approval than if it is based on punishment and
disapproval. Similarly, compliance is more likely to lead to subsequent internaliza-
tion if reward and approval focus on self-expressive and exploratory behavior rather
than conforming and obedient behavior. In short, compliance may well facilitate the
development of authentic identity, provided the conditions under which compliance
occurs are favorable to subsequent internalization.

Identification may contribute to the development of authentic identity by helping
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children to acquire the tools and develop the commitment for performing social roles
that may become integrated into their emerging identity. Though they may originally
take over the role through identification and perform it according to the assumptions
and expectations of others, they may in the process gain mastery over the role and
bring it into increasing communication with other aspects of the self. Thus, identifi-
cation may provide the occasion for exploring and developing an arena for authentic
self-expression. Whether or not identification is likely to have such consequences de-
pends, again, on the precise conditions under which it takes place—on the extent to
which it actually serves to encourage children in gaining mastery over the roles they
have taken over and adapting them to their own ends. Accordingly, the likelihood that
identification will lead to subsequent internalization depends on the aspect of the
parental role that the child takes over: Internalization is more probable if children
identify with the parent as an efficacious agent, capable of controlling the environ-
ment, than if they identify with the parent as an aggressor capable of exerting puni-
tive power. Similarly, identification is more likely to lead to subsequent internaliza-
tion if role expectations focus on active, individualized performance of the role rather
than on stereotyped repetition of prescribed behavior. In short, identification, like
compliance, can facilitate the development of authentic identity, given the proper con-
ditions.

3. Even in adulthood, compliance and identification may contribute to an authen-
tic self-definition. Though performance in a role—expressing, for example, one’s
professional or ethnic identity—may be well integrated with the person’s value sys-
tem, it may still require periodic reinforcement in the form of social approval (for hav-
ing demonstrated to others that one is, for example, a good scholar or a good Jew),
as well as self-approval (for having demonstrated to oneself that one has adequately
met the expectations of the role and that one can continue to see oneself as a good
scholar or as a good Jew). It is not unusual for an important aspect of personal iden-
tity to include conferred and vicarious elements along with authentic ones. Such co-
existence of different elements does not undermine the authenticity of the identity, as
long as the authentic elements clearly predominate and the conferred and vicarious
elements are closely linked to them and point in the same direction. The activation of
such conferred and vicarious elements may help to strengthen the authentic elements
and to facilitate their expression.

The Acquisition of Group Identity

One can speak of a group identity (focusing here primarily on an ethnic or national
identity) as the group’s definition of itself—its conception of its enduring character-
istics and basic values, its strengths and weaknesses, its hopes and fears, its reputa-
tion and conditions of existence, its institutions and traditions, its past history, current
purposes, and future prospects.® Underlying all of these components of the group
identity is the extent to which the group has an identity at all: the extent to which its
members see themselves as constituting a unique, identifiable entity, with a claim to
continuity over time, to unity across geographical distance, and to the recognized
right to various forms of collective self-expression. Group identity is carried by the
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individual members of the group, but it is not coterminous with the sum of the con-
ceptions of individual group members. For one thing, it has an independent existence
in the form of accumulated historical products, including written documents, oral tra-
ditions, institutional arrangements, and symbolic artifacts. For another, different seg-
ments of the group differ widely in their degree of active involvement and emotional
commitment to the group; various leadership elements and particularly active and
committed subgroups are far more instrumental in defining the group identity than
the rank-and-file members.

Clearly, group identity—as a collective phenomenon—is complex and differenti-
ated. It varies over time and circumstances. Its strength and nature depend on the kind
of mobilization processes that occur within the group and on the particular leadership
elements most responsible for that mobilization. Group identity typically represents
a combination of historical realities and deliberate mobilization. To a certain degree,
the fostering of group identity is an arbitrary matter, determined by the interests and
opportunities of those leaders who are mobilizing support for political action within
the group. It cannot be entirely arbitrary, however, in that there must be some ele-
ments of common culture and historical experience around which this mobilization
can take place. What aspects of identity will become central depends on the particu-
lar leadership that is responsible for mobilization and the historical context within
which it operates.

Recognizing its complexity and fluidity, one can think of group identity as a col-
lective product—in the form of a system of beliefs, values, assumptions, and expec-
tations—that is transmitted to group members in the course of their socialization and
mobilized through a variety of communications over the course of their lives. It is re-
flected in the consciousness of individual group members to different degrees and in
different ways, depending on the nature of the socialization and mobilization experi-
ences to which they have been exposed and the way in which they have handled these.
In terms of the conceptual model used in the present article, group identity and its var-
ious components represent external inputs that become incorporated in an individ-
ual’s personal identity through various processes of social influence.

In the context of identity formation in the child, one can think of group identity and
its components as behavioral possibilities induced by important socializing agents,
including parents, teachers, and peers. The question is: To what extent and in what
way does the child adopt these induced behaviors as elements of personal identity?
More specifically, from the normative perspective taken here, the important question
would be: What are the conditions most conducive to the internalization of these el-
ements—that is, to their inclusion as authentic parts of a stable and integrated per-
sonal identity?

A social-influence analysis of the acquisition of group identity as a component of
personal identity can address itself to two issues: (1) the adoption of the specific el-
ements of the group identity, that is, the beliefs, values, assumptions and expectations
that make up the group identity as a collective product; and (2) the development of
an orientation to the group itself. These two issues correspond closely (in reverse or-
der) to the criteria of Jewish identity distinguished by Simon Herman: the relation-
ship to the Jewish group and the adoption of the norms of the group and other con-
tents of the group identity.”
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Adoption of the Elements of Group Identity

In asking how a group identity is incorporated into the personal identity of an indi-
vidual, we are, in large part, asking how the individual accepts the specific elements
that make up the group identity. To what extent does she or he adopt the normatively
prescribed beliefs, values, assumptions, and expectations of the group? Adoption of
these elements may enter into personal identity in two ways.

First, the ethnic or national group to which individuals belong is inevitably part of
their definition of who and what they personally are. The particular elements of the
group identity that they adopt determine and provide the contents of their self-defi-
nition as members of that group. They may come to share, to varying degrees, such
collective aspects of the group identity as images of the group itself and of other
groups in its environment, conceptions of the group’s history and goals, attitudes to-
ward group traditions and symbols, and memories of group experiences and achieve-
ments. Insofar as a person adopts these collective identity elements as her or his own,
they become important parts of that person’s self-identity.

Second, the elements of group identity that individuals adopt may determine their
personal self-definition more generally by contributing to their worldview. A group
identity, such as Jewish identity, contains within it beliefs and values pertaining to the
meaning of human existence, the nature of social institutions, the conduct of human
relationships, the definition of the ideal personality. These are rooted in the group’s
historical experiences, and reflected and elaborated in its documents, traditions, and
institutional forms. Insofar as group members adopt the group’s beliefs and values as
their own, they influence the way in which these individuals view the world and their
own place in it and the way in which they conceive their relationship to their envi-
ronment.

The adoption of elements of group identity involves a combination of knowledge,
affect, and action. If group identity is to become an integral part of an authentic per-
sonal identity, individuals must acquire some substantive knowledge of the historical
and cultural context of the group’s beliefs and values; they must see these beliefs and
values as personally meaningful to them; and they must somehow translate them into
concrete practices in their daily lives. Take, for example, the Holocaust, which is so
central an element of contemporary Jewish experience that any authentic Jewish iden-
tity must somehow come to grips with it. In developing a consciousness of the
Holocaust among Jewish children, one would want to foster knowledge of the his-
torical events and reflection upon them; an emotional grasp of the meaning of their
own membership in a community of Holocaust survivors; and an exploration of the
kinds of individual and collective actions that the Holocaust suggests to them as Jews
and as members of other groups.

In keeping with the conceptual and normative approach of this article, it is pro-
posed that the optimal integration of knowledge, affect, and action is most likely to
result if elements of group identity are accepted at the level of internalization.
Compliance may lead to ritualistic practice, lacking in personal involvement and con-
viction; or to a nominal acceptance of group identity, devoid of substantive content
and subject to mobilization only in response to threats to group survival. Identification
may lead to a high affective involvement in group identity as a source of self-en-
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hancement, but one in which the elements of group identity are compartmentalized
and held inflexibly and unreflectively, and in which action is mobilized primarily by
pride or guilt. Internalization, by contrast, should lead to an acceptance of group-iden-
tity elements based on evaluation of them in terms of the individual’s general values
and orientations; group-identity elements would then be reflected in her or his judg-
ments, feelings, and actions insofar as they have become integral parts of personal
identity. The conditions conducive to adoption of group-identity elements at the level
of internalization can be stated in general terms by reference to the earlier discussion
of the antecedents of internalization (as summarized in Table 1), as well as the dis-
cussion of the conditions under which compliance and identification are likely to lead
to subsequent internalization. The challenge, of course, is to translate these general
propositions into concrete approaches to Jewish education that would create the con-
ditions for internalization of Jewish beliefs and values and avoid the conditions un-
der which learnings are likely to become fixated at the level of compliance or identi-
fication.

In exploring the possibilities of an educational model conducive to internalization,
it would be well to keep in mind a perhaps controversial implication of the present
analysis. Emphasis has been placed on the incorporation of elements of group iden-
tity into a stable, integrated, and authentic personal identity. It is quite conceivable
that the requirements for promoting the integration and authenticity of personal iden-
tity may come into conflict with the requirements for maintaining the unity and sta-
bility of Jewish group identity, at least in its traditional, historical sense. Internalization
implies an active process of shaping socially derived elements into a product suited
to the person’s own value system. The person evaluates induced behaviors in terms
of a preexisting and evolving structure, adopts them selectively, and modifies them
as she or he integrates them with the rest of her or his values and orientations. Thus,
internalization of Jewish-identity elements implies that the person approaches Jewish
identity in a flexible, selective way; that Jewish-identity elements enter into commu-
nication and competition with other identity elements, including those derived from
the various other roles the person enacts and the various other groups to which the
person belongs; and that the resultant product may represent a personal transforma-
tion of the group identity, giving varied and new meanings to old beliefs and values,
in keeping with the unique personal identity in which the Jewish elements are em-
bedded.

This view has definite implications for the conception of Jewish identity that is of-
fered to children in the course of Jewish education. It suggests a view of Jewish iden-
tity that is differentiated rather than monolithic, making it possible for the individual
to “disaggregate” its various elements and evaluate them separately (though recog-
nizing their historical unity). Further, it suggests a view of Jewish identity that is vari-
able rather than fixed in meaning, making it possible for the individual to redefine
some of its elements in keeping with the realities of her or his own existence (though
recognizing their historical roots).

Take, for example, the relationship between religious and national elements,
which are clearly intertwined in Jewish identity as it has historically developed. In
a stable, traditional Jewish community, the unity of these two elements tended to
present relatively few problems. “Judaism as a religion and the Jewish group were
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coterminous,” in Peter Medding’s words. In communities operating under halakhic
rules,

the ethnic components of Judaism were subsumed within, and subservient to the religious
components. Jewish identity was enveloped in a community of belief based upon a sys-
tem of shared prescriptive values. This constituted a total system which controlled the in-
dividual’s whole environment in a detailed pattern of prescribed actions and fixed roles.
Group membership, consequently, was clearly defined.!®

In the less stable, more pluralistic environment in which most Jewish children now
grow up, these two elements have become relatively independent of each other, and
“group values, beliefs, rituals and roles have all become matters of individual choice
and personal definition.”!! Under these circumstances, the relative weights of the two
components and the nature of the relationship between them may have to differ for
different individuals if Jewish identity is to be successfully integrated into their
emerging personal identities. To insist on an unchanging relationship between the two
elements may confront individuals with an either-or choice, which may lead some to
reject their Jewish identity entirely and others to adopt elements of Jewish identity at
a compliance or identification level.

An educational model aiming toward internalization would explore the historical
relationship between the religious and national elements, but encourage each indi-
vidual to evaluate them independently. Moreover, it would define the religious ele-
ments more broadly so that they would not be inextricably tied to a particular set of
practices and beliefs. Such a broader definition would enable some individuals to ex-
tract from the Jewish religious worldview certain ethical values, assumptions about
the nature of humankind, or teachings about human relations and social justice, which
they could integrate with values derived from other sources, even if they chose to re-
Ject the specific religious idiom in which these have been traditionally expressed.

In short, the educational model proposed here would aim to individualize Jewish
identity rather than to maximize it. Such a model may not be acceptable to those who
are committed to the unity and integrity of Jewish identity in its traditional form.
There is good reason to argue, however, that in the complex, pluralistic, rapidly
changing world in which we now live, the model presented here is more conducive
to the incorporation of Jewish identity into an authentic, integrated personal identity.
By opening up the communication between Jewish values and other values, it may
transform some of the Jewish values, but in so doing retain their vitality. The alter-
native may be a Jewish identity that is offered in maximal form but accepted in min-
imal form—stripped of content, playing an insignificant role in the person’s daily life
or existential choices, and activated only when there is an opportunity for status en-
hancement or a threat to group survival. These are very old issues, but perhaps the
framework presented here may provide some new handles for dealing with them.

Development of Orientation to the Group
The second issue in the incorporation of group identity into the personal identity of

individuals concerns the development of their orientation to the group itself. How
central and significant a part does their membership in this particular group play in
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their personal identity? To what extent is their definition of who and what they are
linked to that group? How salient is this group membership in their daily lives, how
intense is their involvement with it, how strong their commitment and loyalty to it,
how solid their sense of belongingness in it?

The person’s orientation to the group can be explored not only in quantitative, but
also in qualitative terms. That is, one can ask not only about the strength of the per-
son’s involvement in the group, but also about the nature of that involvement. Here
the model of social influence presented above may again be of some relevance. The
model has been extended to an analysis of patterns of personal involvement in the po-
litical system, ' which can also be applied to the analysis of involvement in a national
or ethnic group.

Table 2 summarizes six different patterns of personal involvement in a group, cor-
responding to the six patterns distinguished in the earlier work on political ideology.
The rows of the table identify two sources of attachment to the group—two motiva-
tional bases for extending loyalty to the group: sentimental attachment and instru-
mental attachment. These two sources of attachment correspond to Simon Herman’s
distinction between alignment with a group on the basis of a feeling of similarity or
a feeling of interdependence, though his focus is on intermember perceptions rather
than on perception of the group.!?

Sentimental attachment refers to people’s attachment to a group based on a per-
ception of that group as representative of their personal identity—as somehow re-
flecting, extending, or confirming their identity. Insofar as it represents them, as indi-
viduals and as parts of a collectivity, they extend loyalty to it. Instramental attachment
refers to people’s attachment to a group based on a perception of that group as meet-
ing their personal needs and interests and those of the other members of the social
category encompassed by the group. Insofar as the group is seen as instrumental to
the achievement of their goals, they extend loyalty to it. For present purposes, the first
row of the table—which refers to the relationship of the group to personal identity—
is most germane. The two sources of attachment, however, are clearly related to one

Table 2. Patterns of Personal Involvement in a National or Ethnic Group

Types of orientation to the group

Rule orientation Role orientation Value orientation
{compliance with (identification (internalization
group rules) with group roles) of group values)
Sources of attachment
to the group
Sentimental (perception  Acceptance of the Emotional Commitment to the
of the group as group’s authority involvement group’s traditions
representative of to define in role of group and defining
personal identity) membership member values
Instrumental (perception  Acceptance of rules Entanglement in Commitment to the
of the group as and regulations social roles group’s institutional
meeting personal governing member mediated by the arrangements and
needs and interests) interaction group operating values

Source: Herbert C. Kelman, “Nationalism, Patriotism, and National Identity,” in Parriotism in the Lives of Individuals
and Nations, ed. Daniel Bar-Tal and Ervin Staub (Chicago: 1997), 174. Reprinted by permission of Nelson Hall.
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another. Though they are analytically distinct and need not go together empirically,
they do tend to generate and reinforce one another. That is, instrumental attachment
to a group also tends to strengthen the perception of that group as representative of
one’s identity, and sentimental attachment also encourages members to look to that
group for the fulfillment of their needs and interests.

The two sources of attachment jointly determine the strength of the person’s loy-
alty and commitment to the group. This commitment may express itself in different
ways, however, depending on the basis of people’s integration in the group and the
nature of their orientation to it. The columns of Table 2 distinguish three types of ori-
entation (or bases of integration): rule orientation, role orientation, and value orien-
tation-—which correspond to the processes of compliance, identification, and inter-
nalization, respectively.

One can speak of rule orientation when people’s relationship to the group is based
primarily on their acceptance of the group rules. They recognize the group’s author-
ity to set rules and their obligation to adhere to them. In return, they expect to be in-
cluded within the definition of group membership and to have access to their fair share
of the resources that are at the disposal of the group. This type of orientation can be
visualized quite readily in the context of a stable, traditional Jewish community as
represented, for example, by the East European shtetl. In this setting, daily behavior
was governed by a widely accepted set of rules and regulations, and adherence to
these rules often had direct bearing on people’s acceptance by the group and access
to resources on which they depended. In the context of the present-day American
Jewish community, rule orientation in daily life is probably relevant only to relatively
small segments of the population. This orientation, however, does have wider impli-
cations when it refers to the basic rules by which continued membership in the group
is defined. One can speak of rule orientation in this context when an individual’s re-
lationship to the group is based on adherence to those minimal rules that would as-
sure their continuing acceptance within the definition of members of the Jewish
community. Typically, this involves assertion of their Jewish identity on those occa-
sions when group survival becomes an issue—through such means as financial and
moral support for Israel, particularly at times of crisis, or through opposition to in-
termarriage. In terms of the earlier discussion of types of identity, for individuals who
are primarily rule-oriented, relationship to the group represents a conferred or nomi-
nal identity element in their personal identities.

One can speak of role orientation when the person’s relationship to the group is
based on identification with and active involvement in group roles. In particular, at
the sentimental level, role-oriented individuals are identified with the role of group
member: they are emotionally involved in the group, regard it as a central part of their
self-definition, and derive a sense of status enhancement and self-transcendence from
it. What is significant for them, however, is possession of the role itself rather than
the specific content of that role and its relationship to their broader value system. They
tend to accept the role as prescribed—more or less totally and uncritically—without
integrating it with their other values and beliefs. In short, their commitment to the
group can be described as a vicarious element of their personal identity. This pattern
might be exemplified by many Jews who are closely identified with Israel or actively
involved in Jewish community affairs, but who express these commitments in a rel-
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atively conventional and unreflective fashion. It should be noted that in these exam-
ples of role orientation, sentimental and instrumental features typically coincide:
Involvement in Zionist or Jewish community affairs provides an opportunity not only
to derive vicarious satisfaction from enacting the group member role, but also to par-
ticipate in other satisfying role relationships.

Value orientation, charted in the third column of Table 2, represents a relationship
to the group based on a sharing of the group’s values. Here members have internal-
ized the group’s values because they find them congruent with their own value sys-
tem. Their commitment to the group thus represents an authentic element of their
personal identity. It should be stressed that value orientation does not preclude
responsiveness to issues of group survival (mentioned above as a feature of rule ori-
entation), or active involvement in the role of group member (mentioned above as a
feature of role orientation). If anything, value-oriented members should be more re-
sponsive to issues of group survival, because they are concerned not merely with the
physical survival of the group, but with the values for which it stands. Similarly, they
may be more actively involved in the role of group member insofar as they see this
role as a way of expressing their personal identity and promoting their personal val-
ues. What characterizes their relationship to the group, however, is that it goes be-
yond adherence to group rules and involvement in group roles and becomes an inte-
gral part of an authentic personal identity.

Within the present framework, the question for Jewish education is: How can one
create the conditions conducive to the development of a value-oriented commitment
to Jewish identity, and avoid the conditions conducive to the development of com-
mitments that remain fixated at the level of rule orientation or role orientation?
Clearly, responsiveness to threats against Jewish survival and emotional involvement
in one’s Jewish role are essential ingredients of a Jewish education, but there is a need
to go beyond these if commitment to the group is to become part of an authentic per-
sonal identity in which Jewish values are integrated in a multiply determined and per-
sonally coherent value system.

Again, a potentially controversial implication of this view should be noted. A com-
mitment based on internalization and value orientation is likely to be more stable and
more profound, but it is also more differentiated and more questioning. A rule-ori-
ented loyalty has little depth and continuity, but is likely to be elicited automatically
if the proper symbols are brought into play. A role-oriented loyalty is particularly
powerful in that it may represent a total and enthusiastic commitment to the group’s
cause. A value-oriented loyalty, in contrast, is conditional; it does not promise sup-
port for the group, right or wrong. Value-oriented members evaluate the actions they
are asked to support on the basis of their own values and of the fundamental group
values that they share, and are prepared to criticize and dissent.

The implications of these distinctions are readily apparent if we think of commit-
ment to the state of Israel. An authentic Jewish identity in our time typically includes,
for diaspora Jews no less than for Israelis, a commitment to the vision and the enter-
prise represented by Israel. But my model of Jewish education would encourage a
commitment characterized by reflective, rather than reflexive support for government
policies and practices. To be sure, such a commitment is less easily activated because
it does not respond automatically to fear, guilt, and group pressures. But in the long
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rum, it is most conducive to a creative interaction between Israel and the diaspora in
evolving a new Jewish identity that is rooted in both the experiences of Jewish his-
tory and the realities of Jewish existence.

Conclusion

The analysis in this article reflects a pluralistic view of Jewish identity for both Israeli
and diaspora Jews. Pluralism, within both the state of Israel and the Jewish people, is
seen as a necessary condition for the maintenance of democratic institutions, for the
vitality of Jewish culture and religion, and for Jewish survival in our contemporary
and ever-changing world. An authentic Jewish identity for the coming century must
take account of the close link between religion and ethnicity in the development of
Jewish peopiehood; of the historical experiences of the Jewish people, including the
Holocaust and the establishment of the state of Israel—the two momentous events of
the twentieth century for the Jewish people; and the central role of Israel in contem-
porary Jewish life. Within these limits, however, an authentic Jewish identity can take
many different forms.

If we want to encourage internalization of Jewish identity in the coming genera-
tions of Jewish children, we must allow them to choose and adapt the different ele-
ments of that identity in ways that are congruent and integrated with their evolving
personal values and with their other identities-—in other words, in ways that are per-
sonally authentic for them. In this spirit, the definition of an authentic Jewish group
identity must allow for different ways of expressing and combining the religious and
ethnic components of Jewish identity. It must accommodate different degrees and
forms of Jewish religious belief and practice, including thoroughgoing secularism.
Similarly, it must leave room—among both Israeli and diaspora Jews—for different
views of Jewish nationalism, Zionism, and the state of Israel. Ideological positions
that relegate diaspora Jews, non-Zionist Jews or non-Orthodox Jews to a status of
lesser or incomplete Jews, or that seek to limit the pluralism of Israel or of the Jewish
people, are detrimental to the creative integration of Jewish identity into an authen-
tic personal identity.

A pluralistic view of Jewish identity takes cognizance of the ambiguities inherent
in this group identity as it has evolved over the centuries. Jewish identity is similar in
this respect to other group identities, each of which is marked by its own particular
set of ambiguities. In the Jewish case, a major source of ambiguity is the confronta-
tion of the historical link between religion and peoplehood with the current diversity
of religious commitments among self-identified Jews. Another source of ambiguity
is the success of the Zionist enterprise in establishing a state for the Jewish people in
its ancestral homeland, which must of necessity face two realities: that there is also
another people living in that state and that land, which must be afforded the legal, ma-
terial, and psychological conditions for full citizenship; and that there is a majority of
Jews living outside of Israel, which must be afforded the conditions for developing a
vital and creative Jewish life in the diaspora communities. To incorporate Jewish
identity in an authentic personal identity, Jews in Israel and the diaspora, at all stages
of personal development, must be aware of these ambiguities, accept their reality, and
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struggle with their implications. To this end, we need to focus thinking and debate on
how to build a conception of Jewish peoplehood, of Jewish identity, that is alive to
these ambiguities. Jewish education, in turn, needs to sensitize children to these am-
biguities, encourage and equip them to question ideological assumptions anchored in
religious and political doctrines, and enable them to choose a definition of Jewish
identity that is both Jewishly and personally authentic.

Notes

This article is a revised version of a working paper that was originally prepared for the
American Jewish Committee’s Colloquium on Jewish Education and Jewish Identity, and pre-
sented at a Colloquium Conference in November 1974. I am grateful to Peter Medding for en-
couraging me to make this paper available to a wider audience after all these years; to Jennifer
Richeson for her very helpful feedback on the original paper and guidance to the contempo-
rary literature; and to the late Simon Herman, who greatly stimulated my thinking about the is-
sues discussed here. I dedicate this article to the memory of Simon Herman, who was my friend
and colleague for many years.
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